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CHAPTER I

CONCEPTUAL FRAMEWORK OF THE STUDY

1.1 INTRODUCTION:
This introductory chapter sets the context for the study by 

providing backgroundinformation about how the education system has 

been developed in India. Firstly, it presents brief background information 

about the education system in ancient India, in the Early Common Era— 

HighMiddle Ages, in the Colonial Era and after independence. Secondly, 

it highlights the rationale behind the present study. Thirdly, it provides 

the reasons why the study was undertaken - particularly, the objectives of 

the study, different questions which directed the study and relevance of 

the study, along with limitations. The chapter ends with a brief outline of 

what will be covered in the proceeding chapters of the study.

1.2 DEVELOPMENT OF EDUCATION SYSTEM IN 

INDIA:

1.2.1 Before Independence:

Early education in Indian commenced under the supervision of a 

guru. The Gurukul system of education is one of the oldest on earth but 

before that the guru shishya system was extant, in which students were 

taught orally and the data were passed from one generation to the next. 

Gurukuls were traditional Hindu residential schools of learning; typically 

the teacher's house or a monastery. Education was free (and often limited 

to the higher castes), but students from well-to-do families used to pay 

Gurudakshina, a voluntary contribution after the completion of their 

studies. At the Gurukuls, the teacher impartedknowledge of Religion, 

Scriptures, Philosophy, Literature, Warfare, Statecraft, Medicine, 

Astrology and "History" ("Itihaas" — actually mythology). Only students 

belongingtoBrahmin and Kshatriya communities were taught in these
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Gurukuls. Initially, education was open to all and seen as one of the 

methods to achieve Moksha, or enlightenment. As time progressed, due 

to superiority complexes, the education was imparted on the basis of caste 

and the related duties that one had to perform as a member of a specific 

caste. Students were expected to follow strict monastic guidelines 

prescribed by the guru and stay away from cities in ashrams. However, as 

population increased under the Gupta Empire, centres of urban learning 

became increasingly common and Cities such as Varanasi and the 

Buddhist centre at Nalanda became increasingly visible. However, the 

advent of Buddhism and Jainism brought fundamental changes in access 

to education with their democratic character. The first millennium and the 

few centuries preceding it saw the flourishing of higher education at 

Nalanda, Takshashila University, Ujjain, & Vikramshila Universities. 

Nalanda, being the biggest centre, handled all branches of knowledge, 

and housed up to 10,000 students at its peak.

Another establishment during this period is the Uddandapura 

institute established during the 8th century under the patronage of the 

Pala dynasty. The institution developed ties with Tibet and became a 

centre of Tantric Buddhism. During the 10-11th centuries the number of 

monks reached a thousand, equaling the strength of monks at the sacred 

Mahabodhi complex By the time of the arrival of the Islamic scholar A1 

Biruni India already had an established system of science and technology 

in place. Also by :he 12th century, invasions from India's northern 

borders disrupted traditional education systems as foreign army raided 

educational institutes;, among other establishments.

With the advent of Islam in India the traditional methods of 

education increasingly came under Islamic influence. Pre-Mughal rulers 

such asQutb-ud-dinAybakand other Muslim rulers initiated institutions 

which imparted re igious knowledge. Students from Bukhara and 

Afghanistan visited India to study humanities and science.Islamic
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institution of education in India included traditional madrassas and 

maktabs which taught grammar, philosophy, mathematics, and law 

influenced by the Greek traditions inherited by Persia and the Middle 

East before Islam spread from these regions into India. A feature of this 

traditional Islamic education was its emphasis on the connection between 

science and humanities.

The education system under the rule of Akbar adopted an inclusive 

approach with the monarch favoring additional courses: medicine, 

agriculture, geography, and even from texts from other languages and 

religions, such as Palanjali's work in Sanskrit. The traditional science in 

this period was influenced by the ideas of Aristotle, Bhaskara II, Charaka 

and Ibn Sina. This inclusive approach was not uncommon in Mughal 

India. The more conservative monarch Aurangzeb also favoured teaching 

of subjects which could be applied to administration. The Mughals, in 

fact, adopted a liberal approach to sciences and as contact writh Persia 

increased the more intolerant Ottoman school of manqul education came 

to be gradually substituted by the more relaxed maqul school. The 

middle Ages also saw the rise of private tuition in India.

Thomas Babington Macaulay introduced English education in 

India, especially through his famous minute of February 1835. He called 

an educational system that would create a class of anglicized Indians who 

would serve as eutural intermediaries between the British and the 

Indians. Macaulay succeeded in implementing ideas previously put 

forward by Lord William Bentinck, the governor general since 1829. 

Bentinck favoured the replacement of Persian by English as the official 

language, the use of English as the medium of instruction, and the 

training of English-speaking Indians as teachers. However, Bentinck's 

ideas were rejected by the Court of Directors of the East India Company.

Frykenberg examines the 1784 to 1854 period to argue that 

education helped integrate the diverse elements Indian society, thereby
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creating a new common bond from among conflicting loyalties. The 

native elite demanded modern education. The Madras Medical College 

opened in 1835, and admitted women so that they could treat the female 

population who traditionally shied away from medical treatments under 

qualified male professionals. The concept of educated women among 

medical professionals gained popularity during the late 19th century and 

by 1894, the Women's Christian Medical College, an exclusive medical 

school for women, was established in Ludhiana in Punjab. In India, there 

were four colleges o: civil engineering; the first was Thomason College, 

founded in 1847.

The Raj, often working with local philanthropists, opened 186 

colleges and universities. Starting with 600 students scattered across 4 

universities and 67 colleges in 1882, the system expanded rapidly. More 

exactly, there never was a "system" under the Raj, as each state acted 

independently and funded schools for Indians from mostly private 

sources. By 1901 there were 5 universities and 145 colleges, with 18,000 

students (almost all male). The curriculum was Western. By 1922 most 

schools were under tke control of elected provincial authorities, with little 

role for the national government. In 1922 there were 14 universities and 

167 colleges, with 46,000 students. In 1947, 21 universities and 496 

colleges were in operation.

1.2.2 After Independence:

After independence, education became the responsibility of the 

states. The Central Government's only obligation was to co-ordinate in 

technical and higher education and specifies standards. The 

Radhakrishnan Commission (1948), Kothari Commission (1964-66), 

National Policy of Education (1968) andGovernment of India Document 

'Challenge of Educat on (1985) recommended various steps to be taken to

5



improve education system in India and also emphasised upon allowing all 

sections of society to enter into the higher education stream..

In 1976, education was made a joint responsibility of the states and 

the Centre, through a constitutional amendment. The center is represented 

by Ministry of Human Resource Development's Department of Education 

and together with the states; it is jointly responsible for the formulation of 

education policy and planning.

National Policy on Education (NPE) (1986),and revised Plan of 

Action (PoA) (1992) envisioned that free and compulsory education 

should be provided for all children upto 14 years of age before the 
commencement of 2 Lstcentury. Government of India made a commitment 

that by 2000, 6% of the Gross Domestic Product (GDP) will be spent on 

education, out of which half would be spent on the Primary education. 

The 86th Amendment of the Indian constitution makes education a 

fundamental right for all children aged 6-14 years.

1.3 RATIONALE OF THE STUDY:
From the histoiy of development of Education system in India, it is 

revealed that in ar.cient India,Gurukuls were the traditional Hindu 

Residential Schools.Nalanda, Takshila, Ujjain,&VikramshilaUniversities 

for higher education were flourished in 17th century. Institutions of 

higher learning can be traced back to ancient India. However, activities 

related to modem higher education, as we understand today, started with 

Mount Stuart Elphinstone's 'Minutes' of 1823. These Minutes' which are 

unfortunately rarely referred to, introduced the need of educating the 

natives and exposing them to science education and discourses in 

European philosophy. Macullay's Minutes of 1835 further stressed the 

need of establishing schools and colleges to carry out systematic teaching 

of not only subjects in science but also in areas of technology and 

European literature. As a result of these recommendations schools were
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established in Mumbai and Pune. Some of these though were sponsored 

by the then Governor, it was around this time that private missionary 

schools were also established. Sir Charles Woods in his famous ‘Woods 

Despatch' of 1854 emphasized upon starting University education and 

recommended establishment of Colleges and Universities in India. It was 

around this time that Elphinstone's College, a Government Institution and 

Wilson's College a private Institution were established. Private initiative 

in the areas of higher education thus, is not a new feature to Indian 

education system. Further, as we trace the developments in Higher 

education in pre-independence as well as post-independence India we 

would find that educational institutions that were established were 

essentially all along of these two types. The standards that were set in 

these institutions were of a very high order. Higher education in post 

independence India is marked by one important feature. It has always 

been an all inclusive type. The Radhakrishnan Commission (1948), 

Kothari Commission (1964-66), National Policy of Education (1968) and 

Government of India Document 'Challenge of Education (1985) 

recommended various steps to be taken to improve education system in 

India and also emphasised upon allowing all sections of society to enter 

into the higher education stream. This marked feature helped spreading of 

higher education, accelerated the establishment of number of government 

as well as private colleges. Today, along with Central and State 

Universities we also have Deemed Universities: Public-Private

Universities and Private Universities in higher education. In primary and 

secondary education we have government schools, grant in aid schools 

and private schools.

From the study it is revealed that along with government 

organizations, registered trusts have also come forward to cater their 

services in the field of education. Grant in aid and private schools and 

colleges has been managed by these trusts. In Gujarat, there are also
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anumber offegistered trusts who have been working in the area of 

education. Among these trusts majority of them have been running 

educational institutes. Earlier the trusts established primary and 

secondary schools under grant in aid code. But due to government policy 

of motivating self finance, the registered trusts also entered in to higher 

education. In Gujarat there are many registered trusts which run 

educational institutes. At present, institutes with multidisciplinary 

education at same campus have also been emerged. For benefit of society 

many registered trusts run educational institutes from pre primary 

education to higher education in the same campus. Most of them are 

professional but there are some public trusts which work for the welfare 

of the society. Sarva Vidyalaya Kelvani Mandal, Kadm one of the 

oldest and biggest public trusts in Gujarat. Initially Sarva Vidyalaya 

Kelvani Mandal, Kadiwas established to educate the children of the 

Kadva Patel society for changing the expensive and injustice rituals of the 

Kadva Patel society. Keeping the objectives in mind, the trust initially 

established only a hostel and a primary school to educate youths of the 

Kadava Patel society of Mahesana district of Gujarat state. But later on 

“Sarva Vidhalaya Kelvani Mandal, Kadi" also started secondary and 

higher secondary schools as well as colleges for higher education at 

different places. Today,Sarva Vidyalaya Kelvani Mandal, Kadiruns many 

institutes frompre-primary education to higher education as well as 

professional courses at campuses of Kadi and Gandhinagar. At present, 

‘Sarva Vidyalaya Kelvani Mandal, Kadi’is the biggest public 

trustofNorth Gujarat.

Keeping the developmental perspective of Sarva Vidyalaya 

Kelvani Mandal, Kadi in mind, the researcher has decided to conduct 

case study of‘Sarva Vidyalaya Kelvani Mandal, Kadi”.
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1.4 STATEMENT OF THE RESEARCH PROBLEM:
The title of the study is as followed;

A CASE STUDY OF SARVA VIDYALAYA KELVNI MANDAL, 

KADI IN DEVELOPMENTAL PERSPECTIVE

1.5 DEFINITION OF THE TERMS:

1.5.1 Theoretical definition of the terms:

1. CASE STUDY:

Case studies emphasize detailedcontextual analysis of a 

limitednumber of events or conditions and their relationships.

“In a case study an educator makes intensive investigation of a 

special unit, a person, family group, a social institution or a community. 

He gathers data about the preset status, past experiences and behavior of 

the unit after analyzing sequence and interrelationship of these factors.He 

constructs a comprehensive integrated picture of the social unit as it 

functions in the society.

- (Van Delan, 1966)

^DEVELOPMENTAL PERSPECTIVE:

The dictionary meaning of development is the process of growing 

and perspective means an individual view or way of seeing something.

1.5.2 Operational definition of the terms:

l.SARVA VIDYALAYA KELVANI MANDAL,KADI:

‘Sarva Vidyalaya Kelvani Mandal,Kadi’ is a public trust 

established in the year 1919 at Kadi in Mahesana district of North 

Gujarat. This trust is registered under The Bombay Public Trust Act 1950 

(Bom. XXIX of 1950) with the registration numberE-322 Mahesana (13- 

01-1953). The trust runs schools ranging from Pre-primary to Secondary 

and Higher Secondary and colleges of higher education as well as
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vocational education at Kadi and Gandhingar campuses. A university 

named KADI SARVA VISHVAVIDYALAYA has also been established 

by the trust vide state act in 2007.

^DEVELOPMENTAL PERSPECTIVE:

For the present study developmental perspective means the 

growing process of the “Sarva Vidyalaya Kelvani Mandal Kadi”with 

reference to historical, educational, economical and social perspective.

1.6 OBJECTIVES OF THE STUDY:
Following were the objectives of the study.

1. To be acquainted with the historical perspective of Sarva 

Vidyalaya Kelvani Mandal, Kadi.

2. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi in context to Educational perspective.

3. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi in context to Economical perspective.

4. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi'm context to Social perspective.

5. To study the achievement milestones of development of 

Sarva Vidyalaya Kelvani Mandal, Kadi in context to 

Educational, Economical and Social perspective.

6. To study the factors affecting development of Sarva 

Vidyalaya Kelvani Mandal, Kadi.

1.7 RESEARCH QUESTIONS:
Following questions havebeen kept in mind to achieve the 

objectives of the study.

1. Why was the trust; Sarva Vidyalaya Kelvani Mandal, Kadi 

established?

2. Which were the objectives of Sarva Vidyalaya Kelvani 

Mandal, Kadi at the time of establishment?
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3. Who played crucial role for the development of the Sarva 

VidyalayaKelvani Mandal, Kadi?

4. What type of development in context to historical perspective 

has Sarva Vidyalaya Kelvani Mandal, Kadi achieved?

5. What type of development in context to educational

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

6. What type of development in context to economical

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

7. What type of development in context to social perspective 

has Sarva Vidyalaya Kelvani Mandal, Kadi achieved?

8. Which are the Achievement Milestones of Sarva Vidyalaya 

Kelvani Mandal, Kadi with reference to its development?

9. Which are the factors that affect development of the Sarva 

Vidyalaya Kelvani Mandal, Kadi?

10. After establishment of the trust, which is the highest

developmental period?

1.8 LIMITATIONS OF THE STUDY:
Following limitations were considered while conducting the study.

1. The present study was based on the provided factual 

informaticn and documents by the concerned authorities of 

the “Sarv£ Vidyalaya Kelvani Mandal, Kadi”.

2. This case study was conducted in relation to the

development perspective only.

3. Only available factual information was included in the 

study.
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4. The word ‘the trust’ has also been used as a synonym of 

“Sarva Vidyalaya Kelvani Mandal, Kadi” in the present 

study.

1.9 STRUCTURE OF THE THESIS:
The thesis is planned as follows.

Chapter 1 introduces the thesis and links the study by setting the 

context through a brief introduction of the background of the 

development of education system from ancient India to present modern 

era. This includes information about history of development of education 

system before and after independence in India. The chapter also provides 

the rationale of the research,the statement of the problem with research 

questions and limitations of the study.

Chapter 2 provides a review of relevant literature on case study. It 

includes the nature of the research and rationale for the case study 

research. Abstracts cf the case studies researches reviewed are given in 

the chapter. It induces the case study researches conducted in India as 

well as in abroad. A brief summary of all the reviewed literature is also 

presented in the chapter. At the end, the implications of the literature 

reviewed and the place of the present study are discussed.

Chapter 3 discusses the methodology used in the study. It starts 

with a brief introduction of what is covered in the chapter, and then it 

proceeds with the methodological orientation by discussing the 

definitions of the concepts and methods of gathering data. This covers the 

selection of participants, a discussion on interview questions, data 

gathering, and analysis techniques used. It ends with discussion of ethical 

procedures and considerations and a brief chapter summary.

Chapter 4 provides the detail analysis of the data collected with 

different tools like documents,questionnaire and interviews. It also
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provides discussions and explanations of the methodological 

underpinnings of the analysis. The chapter ends with a brief summary.

Chapter 5 provides the conclusion of the thesis including the 

summary of the findings, the discussion on contributions and implications 

of the research. Italso includes identifiedareas which are recommended 

for future study, and closes with a brief final thought to end the research 

project.
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CHAPTER II

REVIEW OF RELATED LITERATURE

2.1 INTRODUCTION:
In the previous chapter, introduction of the research problem and 

its context is discussed.This literature review chapter includes the 

importance of the review of the related literature and the nature of the 

research as well as tie rationale for conducting case study research. The 

review of the case study researches conducted in India and 

abroadfollowed by the brief summary of all the reviewed researches are 

also presented in this chapter. The chapter ends with the discussion, 

implications and place of the present study in context to the reviewed 

literature.

2.2 CREATING CONTEXT WITH THE LITERATURE:
According to Best (1997), “Review of related literature is one of 

the first steps in the research process. It is valuable guide to define 

problem, recognize ns significance, suggesting promising data gathering 

devices, appropriate study design and source of data.”

The review of related literature tells the researcher what has been 

done and, in so doing suggests what needs to be done. According to L. R. 

Gay and Airasion,

1. Earlier studies can provide the rationale for the research 

hypothesis and indication of what needs to be done often 

from the basis for justifying the significance of the study.

2. Review helps in pointing out research strategies and specific 

procedures.
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3. It helps in pointing out the measuring instruments that have 

and have not been found to be productive in investigating the 

related topic.

4. It helps in avoiding the former researchers’ mistakes and to 

take benefit from their experiences.

5. It helps in interpretation of the results of the study.

2.3 THE NATURE OF RESEARCH:
Research is a process (Bouma, 1966; Wiersma, 1995) comprising 

series of linked activities moving from a beginning to an end (Bouma, 

1997). It is “a systematic process of collecting and analysing information 

(data) for some purpose” (McMillan and Schumacher, citied in Weirsma, 

1995, p.3). Accordirg to Kerlinger, citied in Weirsma, 1995) scientific 

research is a “systematic, controlled, empirical and critical investigation 

of natural phenomena guided by theory and hypotheses about the 

presumed relations among such phenomena” (p.30). For Bouma, (1996), 

scientific research involves the attempt to gather evidence in such a way 

that others can see w4iat was done, and why it was done that way, so that 

people can draw their own conclusions on the evidence.

In terms of educational research, the imperative is the application 

of the scientific approach to the study of educational problems (Ary, et. 

al., 2006). This is a way in which dependable and useful information is 

acquired about educational processes to find solutions that give insights 

to issues that need clarification (ibid). The general goal of education 

research, which Ary et. al., (2006) pointed out is to “discover general 

principles or interpretation of behaviours that people can explain, predict, 

and control events in educational situations” (p.19).

The educational researches are mainly divided in to two categories. 

1. Quantitative Research and 2.Qualitative Research. Detail discussion on
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quantitative and qualitative research paradigm is shown in chapter three. 

Different types of research designs are used for conducting quantitative 

and qualitative research. Descriptive Survey, Experimental study, Single- 

Subject study, Causal - Comparative study, Correlational study and Meta­

analysis are the common research designs of quantitative research 

whereas in qualitative research viz. Case study, Ethnography, 

Phenomenological Research, Narrative Research and Historical Research 

designs are used. Present study is a qualitative research and the researcher 

has used a case study research methodology of qualitative research.

2.4 RATIONALE FOR CASE STUDY RESEARCH:
A case is a description of a real situation that occurred in a real 

organization (Cohen, 1980, p.108). A case study evolves from one or 

more key issues or a problem in a given situation. A case study is an 

effective method for presenting valuable insight into the case.

According to Yin(1994), the case study is one of several ways of 

doing social science research. Other ways include experiments, surveys 

and analysis of archival information (as in economic studies). Each 

strategy has peculiar advantages and disadvantages, depending upon three 

conditions:

1. The type cf research questions

2. The control an investigator over actual behavioral events and

3. The focus on contemporary as opposed to historical 

phenomena.

In general, case studies are the preferred strategy when ‘how’ or 

‘why’ questions are being posed, when the investigator has little control 

over events, and when the focus is on contemporary phenomena within 

some real-life context. (Yin, 1994). Case study methodology is used in 

following situation.
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1. The case study allows an investigation to retain the holistic 

and meaningful characteristics of the real-life events- such as 

individual life cycles, organizational and managerial 

processes, neighborhood change, international relations, and 

the maturation of industries.

2. The case study is used in many settings, including, Policy, 

Political science, and Public administration research;

i. Community psychology and sociology

ii. Organizational and management studies

iii. City and regional planning research, such as studies of 

plans, neighborhoods, or public agencies

3. The conduct of a large proportion of dissertations and theses 

in the social sciences.

4. The case study is useful for both generating and testing of 

hypotheses but is not limited to these research activities 

alone.

5. According to Eckstein (1975), Comparative and case studies 

are alternative means to the end of testing theories, choices 

between which must be largely governed by arbitrary or 

practical, rather than logical, considerations.

6. Case studies can be used as teaching devices, popularized in 

the fields of law, business, public policy and every academic 

field including natural sciences. Case studies can help the 

student achieve competence, whereas context-independent 

facts and rules will bring the student just to the beginner’s 

level.

7. Case studies are also used as a form of record keeping.

The body of literature in case study research is "primitive and 

limited" (Yin, 1994X in comparison to that of experimental or quasi- 

experimental research. The requirements and inflexibility of the latter

19



forms of research make case studies the only viable alternative in some 

instances. It is a fact that case studies do not need to have a minimum 

number of cases, or :o randomly "select" cases. The researcher is called 

upon to work with the situation that presents itself in each case.

Case studies are multi-perspectival analyses. This means that the 

researcher considers not just the voice and perspective of the actors, but 

also of the relevant groups of actors and the interaction between them. 

This one aspect is a salient point in the characteristic that case studies 

possess. They give a voice to the powerless and voiceless. When 

sociological studies present many studies of the homeless and powerless, 

they do so from the viewpoint of the "elite" (Feagin, Orum, & Sjoberg, 

1991).

Case study is known as a triangulated research strategy. Snow and 

Anderson (cited in?eagin, Orum, & Sjoberg, 1991) asserted that 

triangulation can occur with data, investigators, theories, and even 

methodologies. Stake (1995) stated that the protocols that are used to 

ensure accuracy and alternative explanations are called triangulation. The 

need for triangulatior. arises from the ethical need to confirm the validity 

of the processes. In case studies, this could be done by using multiple 

sources of data (Yin, 1984). Case study is a valuable method of research, 

with distinctive characteristics that make it ideal for many types of 

investigations. It can also be used in combination with other methods.

Keeping in vie w of case study research, some studies conducted at 

national and international level have been reviewed in this chapter. It will 

help in developing a wholistic perspective and findings of the studies and 

arriving at the implications for the present study. The detailed discussion 

of studies reviewed on case study research is as follows.
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2.5 ABSTRACTS OF THE CASE STUDY RESEARCH:
The review of the studies on case study methodology conducted 

at national and international levels are presented below.

2.5.1 Case Study Researches conducted at National level:

The reviewed literature about case study researches conducted at 

national level are mentioned below

Bose & et al(1973) conducted research on Case study of Seven Big 

Colleges in Calcutta, their academic administrative and financial affairs. 

The main aim of the study was to examine academic and financial aspects 

as well as administrative arrangements of the seven big colleges in 

Calcutta since these and financial issues were interrelated. For this study, 

the researcher has used budget estimates, data sheets, references and 

reports. The researcher has also got the overall picture of expenditure 

made by Government and other organizations and expenditure made for 

teachers and other employees, educational equipments, books for library, 

sports’ equipments and furniture as well. The major findings of the study 

were; (1) The colleges spent more than their income on maintenance of 

teaching and non teaching staff alone; the colleges were obliged to spend 

very little amount on maintenance of building, furniture, library, and 

laboratories. (2) Recurring expenses on stores, consumables and 

specimens in laboratories were also inadequate. Capital grants from 

government for development of buildings, library and laboratories were 

major sources from which development expenses were usually incurred. 

(3) The government’s contributions towards maintenance and 

development expenses in these seven big colleges were quite 

considerable. (4) The colleges had outstanding liabilities as well as 

unpaid loans. (5) Running expenses on science laboratory in some 

colleges were not adequate.(6) Average number of lectures delivered by a 

teacher in a particular subject per teaching day was quite small- in some
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cases less than one. (7) The basic pay of the non-teaching employees in 

affiliated non- government colleges was inadequate.

Paramar(1978) conducted research on“A case study of Vallabh 

VidyanagarEducational Campus in relation to the special contribution of 

shri Bhailalbhai Patel.” The objectives of the sudy were; (a) To study 

Bhaikaka’s philosophy of life in context to his educational philosophy, 

(b) To explore the fundamental of development of Vidyanagar by 

studying contemporary social condition, (c) To study the educational 

campus of Vallabh vidyanagar. To provide the information of 

Educational institutes of vallabh vidyanagar. (d) To study the impact of 

Saradar Patel University as ‘Gram Vidyapiyh’ as an important factor of 

social reformation on nearby society, (e) To study the thinking of 

Bhaikaka on Rural Development and Social Services. To achieve these 

objectives, researcher has prepared two questionnaires 1. Questionnaire 

for direct visit 2. Bibliographical method tool. Written information were 

collected by using ten points of Bibliographic method from the about 

25personel who were closely related with Bhaikaka. The major findings 

of the study were; (l)The principle of Bhaikaka “Earn while Learn” is not 

found anywhere today.(2) There isn’t any planning and uniformity in the 

syllabi and syllabi are also formed here like other Universities and 

Vidyapith.(3) He daily work starts here with prayer and this is not found 

other paces but if efforts are made there are some possibilities to extend 

this activity and it will become ideal for future. (4) Each branch in the 

university has to form compulsory syllabus so that students can 

understand the problems of villages and each branch has to adopt one 

village as a laboratory and students should be joined for the direct field 

work as part of their study. (5) Planning should be done by initiating shot 

term certificate courses and diploma courses like I.B. Patel junior 

Technical School so that youth from the villages may get work and 

Vitthal Udyognagar may get skilled men.(6) The efforts for the process of
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exchanging staff from all colleges and universities could be made. (7) 

The university should starts its extension centre which planned the 

programmes for the farmers, farm laborers, small skilled men, adults, 

women from backward classes and organize adult classes, film show and 

series of lectures so that researcher can feel that the dream of Bhaikaka 

will be fulfilled. (8) There is a scope of research on the impact of 

Baikaka’s role in politics on near by society of villages.

Mahera(1979) conducted research on “A case study of an 

educational institute of teachers” The main objectives of the study were 

(a) to study the organizational procedure of the teachers’ institute of 

Kolkata. (b)To study the effectiveness of new methods ofEducation. (c) 

To study the curricular activities of the institute. Students and teachers 

from the institute were selected as a sample of the study while direct 

observation, visit and questionnaire were used as a tool for the data 

collection. Case study was the method of research. The major findings of 

the study were; (1) Most of the teachers were found using new methods 

of teaching for making the teaching interesting. (2) Students were more 

interested in new method of teaching. (3) Improved attitudes were found 

in the educational activities of the institute.

Medhi(1980)conducted research on “Education in Jirkedam: A 

Tribal Institute” The main ojectives of the study were; (a) To study the 

education imparting at the Jirkedam Institute, (b) To collect the 

information about the education of tribal student, (c) To study the 

behavior and extra activities of the tribal students. Researcher has 

selected “Karbi” tribal students from this institute as a sample. 

Documents, reports and other literature related with the institute were 

collected for the study of the historical background of the institute. 

Questionnaires were prepared for data collection. This research was 

conducted by using historical method of research. The major findings of 

the research were; (1) Compared to other tribal, the students of Karbi
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tribe were found more developed but education was found low in Karbi 

tribe. (2) Sufficient motivation for the development of education in tribal 

students was provided by the Jirkedam institute. (3) Positive attitude and 

behavior of Karbi students towards the institute was seen. More need for 

agricultural knowledge and activities should also be seen.

Datta(1981)cotidueted research on “A polytechnic science R. B. 

University Secondary Education Board, West Bengal.” The major 

objectives of the research were; (a) To assess the administrative and 

constitutional status of board and to know the historical chronologic 

amendments of the board, (b) To study the curriculum and examination 

method adopted by the board, (c) To check the questions raised due to 

financial and co-operative control over the board, (d) For the study, 

different government documents, official procedures, court’s judgments, 

and official repots as well as different material published on board in the 

country and abroad were collected.Personal interview with retired 

officers of the board and people who related with the board were also 

arranged. This was the historical survey and the area and the population 

of the study was limited to Kolkata. The major findings of the research 

were;(l) The though: for the establishment of the board was first time 

presented in 1902 even though the board was constituted in 1951 as its 

separate identity. At ihe initial level there were many uncertainties as the 

board was working on the base of experiment. (2) The constitution, 

curriculum and method of examination were revised in 1974 but this 

revision was premature because the needs of the students and society 

were not considered. '3) No actions were taken for the implementation of 

the findings of the experiments and for establishment of basic education. 

(4) There should be changes in the control, mechanism and in the 

administration. The complaint section should be reformed so that the 

situation of helter-skelter and corruption may reduce.
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Mohana(1983| conducted research on “Case Studies of Innovative 

Institutions.’The objectives of the study were: (a) To prepare case studies 

of innovative secondary schools (b) To show the distinction between 

innovative and non innovative schools, (c) To bring out elements of 

differences among the innovative schools, (d) To study the factors 

contributing to the innovativeness and non innovativeness of schools and 

(e) To study the process of innovation adoption in each innovative school. 

The case studies consisted of (1) A qualitative description of physical 

facilities, professional and academic structure of of the staff, student- 

teacher ratio and such other general features of the innovative schools. 

(2)Description of the process of innovation adoption in the system. (3) 

Listing of barriers tc adoption of innovation in the system, information 

regarding innovative practices in different area (4) recording of 

performance of students in secondary school final examination over a 

period of three year '50measurement of change-proneness of the faculty 

members. (6) Assessment of leadership behaviour of the head of the 

school and (7) Measurement of organizational climate of the schools. The 

study was conducted with a purposive sample of nine secondary schools 

of Madras city. The tools developed by the investigator for the study 

were; (a) An innovative practice checklist comprising of 75 innovative 

practices, (b) A school profile data questionnaire, (c) A questionnaire on 

Adoption Process of Innovation (d) A checklist of barriers comprising of 

45 barriers to innovative practices (e) An interview schedule of head 

masters The case studies of the selected schools were conducted by 

administering above mentioned tools, gathering information from records 

and by non-participants observation. The data were processed in terms of 

percentage and analysis done qualitatively. The major findings of the 

study were; (1) A dedicated head, close supervision of the system by the 

authority, favourable tradition and autonomy for adoption unit in the 

planning of the process of adoption were the important factors found to
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create a favourable system effect on the individual members of the 

system. (2) The authority successfully played the polymorphic or 

monomorphic leadership roles for promoting innovative practices in their 

system. (3) The students of innovative schools were found to have high 

academic achievement. High innovative schools showed a clear tendency 

towards openness in organizational climate. (4) Innovative schools were 

found to have high change proneness. (5) The barriers pointed out in the 

innovative schools were found universal in nature viz. heavysyllabus, 

examination oriented system of education and want of time within school 

hours.

Chavada(1985) conducted research on “Study of Aliabada 

Educational Institute with respect to Special Contribution of D. R. 

Mankad (Kakaf’.The main objectives of the research were; (a) To study 

Kaka’sconcept of village Education, (b) To study the educational 

complex- Gangajala Vidyapith of Aliabada and to present the information 

collected about Kaka’s contribution in literature, (c) To know about the 

‘dyanmantra’ (prayer song) of the organization and how the Gangajala 

Vidyapith emerged. The researcher has selected Gangajala Vidyapith and 

its different institutes were selected as a sample of the study. The study 

was limited to the life of Kaka, his literary contribution and his 

philosophy of Education. The researcher has used case study method, 

historical survey, documentary survey and descriptive method of 

research. The major findings of the study were; (1) According to Kaka, 

Education is a tool for employment as well as a tool of humanity 

development. (2) Education helps to develop comprehensively and to 

save from depression and frustration. (3) Teacher must be aware, studious 

and kind towards his students.

Atodaria(2001) conducted a case study on “Gram Nirvan Kelvani 

Mandal, Thava,” taluka Valia The major objectives of the study were; 

(a)To study the historical back ground of “Gram Nirvan Kelvani Mandal,
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Thava” taluka Valia.(b) To collect the information about administration 

and physical facilities at “Gram Nirvan Kelvani Mandal, Thava, taluka 

Valia.(c)To study the main objectives behind the establishment of “Gram 

Nirvan Kelvani Mandal, Thava,” taluka Valia. The case study was 

conducted and Principal, Teachers, Students of graduation course and 

higher secondary schools and members of the administrative committee 

were selected as sample for data collection. Oppinionnaire, records and 

documentary literature were used as a tool for data collection. The major 

findigs were; (l)“Gram Nirvan Kelvani Mandal, Thava,” taluka Valia
iL

wasestablished on 7 February 1966 with the objective of improvement 

of the condition of tribal people. (2) There is a lack of skilled teachers at 

“Gram Nirvan Kelvani Mandal, Thava, taluka Valia. (3) The main 

objective of establishment of the organization was to prepare ideal and 

honest youth by implementing the Gandhian philosophy of education i.e. 

“Nai Talim”and the objective was achieved.

Makavana(2005) conducted a case study on “Tribhovandas 

Foundation in Health Perspective” The major objectives of the study 

were;(a)To study the aims of establishing “Tribhovandas Foundation.” 

(b) To know the administrative structure of “Tribhovandas 

Foundation.”(c) To study in details the health related activities of 

“Tribhovandas Foundation.” For this study, researcher has used records, 

direct observations, visit, documents like published literature and 

photographs. The major findings of the study were; (l)The organization 

has tried to establish quality in both health and education. The 

organization runs its activities of health education in the villages of 

Anand, Kapadvanj, Balashinor, Kheda, and Tarapur. (2) The whole 

administrative system is connected with Central Office. (3) The 

employees of the organization furnish their health related services as per 

the rules and regulations of the organization.
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Paramar(2005) conducted a case study of “Muni Seva Ashram at 

Goraj in Educational Perspectives” The objectives of the study were; 

(a)To acquire the historical information regarding establishment of the 

organization, (b) To study the objectives of the organization at the time of 

establishment, (c) To study the organization in development perspective, 

(d) To study the educational activities run by the organization, (e) To 

study the other activities run by the organization. For the collection of 

data, the researcher has used questionnaire and visit of the organization. 

The findings of the study were; (1) Educational activities have been 

started in the institutes from 1980 and they are increased day by day. (2) 

Education has been imparted with a scientific vision. (3) Organization is a 

centre of education with facility and character. (4) Co-curricular activities 

have been conducted with education in the school. (5) The lessons of 

Indian culture and good habits are given here to the children.

Patel(2005) conducted research on“A Case study of Gujarat Basic 

Teachers’ Training Colleges (GBTCs).” The major ojectives of the study 

were; (a) To collect information of GBTCs in relation to year of 

establishment, number of trainee, work education, activities of 

cooperative life and evaluation, (b) To collect the information related to 

physical infrastructure and organizational atmosphere of the GBTCs. (c) 

To collect the information regarding involvement of the teachers of 

GBTCs. in the orientation programme of the teachers, production of 

teaching learning material and block teaching tour, (d) To know the 

annual results of the GBTCs. (e) To collect the opinion of the teachers 

and trainees regarding the admission and physical facilities at GBTCs. (f) 

To collect the opinion of the teachers and trainees about practice teaching 

work conducted by the GBTCs. (g) To know the problems raised and 

their solution carried out at GBTCs. For the collection of data, first of all 

researcher has taken permission from the higher authority and then used 

the documents available at the office of Director of higher education and
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opinionnaire were also used for data collection from the trainees, teachers 

and experts. The major findings were; (1) The colleges have physical 

different facility like land of farming, rooms for the teachers and trainees, 

useful teaching aids, guest house for the parents and computers. (2) The 

year by year progress has made by the institutes after establishment. (3) 

The curriculum of D.B.Ed. is more theoretical. The curriculum is very 

useful in shaping of the teachers. The curriculum is factual. Different 

methods of teaching are used by the teachers and trainees. (4) Assessment 

is being done with the help of internal test and other domains. (5) Audio 

visual aids are used at the time of teaching. (6) The demonstration lessons 

are proved useful in developing teaching skills. (7) Weaving is not 

seemed very useful in present time. The agricultural product could be 

sold in the campus.

Shah(2007) conducted research on “A case study of New Vallbh 

Vidyanagar-An Educational Complex run by Charutar Vidya Mandal”. 

The main objectives of the study were; (a) To study History and 

Development of Charutar Vidyamandal. (b) To study the achievements of 

the Chairmen of the New Vallabh Vidyanagar run by Charutar vidya 

Mandal. (c) To acquaint the information regarding budget, The major 

findings of the study were; (1) The organization received many awards 

during the period of its first chairman and funder shri Bhaikaka (2) He 

also played major role in social as well as in educational reforms in the 

area of charotar. (3) Many institutions were started by the Charutar Vidya 

Mandal, Saradar Patel University was also established and Bhaikaka was 

the first Vice Chancellor of the University. (4) The institutions run by the 

charutar Vidya Mandal had sufficient physical infrastructure and 

manpower. (5) The majority of the students felt proud of being a student 

of the organization.
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2.5.2 Case Study Researches conducted at International level:

The reviewed literature about case study researches conducted at 

international level are mentioned below.

Forbman(1982) conducted research on “A case study of 

Department of Science of the University.’Themainobjectives of the 

research were; (a) To study educational carrier of the Science 

Department, (b) To study the competent experiences of the student during 

study. Students of the Department of science of the university and their 

parents were selected for the sample and questionnaires were used as a 

tool for data collection. The major findings of the study were; (l)The 

secondary level educational progress of the students was found increasing 

subsequently. If educational opportunities provided, the disable students 

can also get progressed.(2) It was suggested that continuous efforts 

should be made by the workers of the science department of the 

university to increase educational facilities for these students. The 

educational carrier of the disabled students was also found satisfactory.

Jhon(1982) conducted research on “A case study of a primary 

school, New Jursey.” The main objective of the study was to know the 

overall picture of the development of the school. Teachers, principals and 

the students from class three to six of the schools were considered for the 

sample of the study. Opinionnnaire and Questionnaire were used for the 

data collection. The major findings of the study were; (l)The teaching 

was found very effective as compared to other school due to teaching aids 

and other physical facility. (2)From the opinion of the teachers, it is found 

that the history of the school was very bright and the students of the 

schools were very eager to learn.

Kurz(1983) conducted research on “A case study of single class 

schools of Alaska.’The main objectives of the research were (a) To 

collect the information about component related to the environment of the 

classrooms of the primary school and to study the classroom under effect
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of the components. (2) To study the attitudes of the teachers towards 

teachers- students relation and structure of the environment of the school 

as well as physical facility of the classroom. The researcher has selected 

students and teachers in the sample of the study. Personal interview and 

observation were used as method of data collection. Case study was used 

as a method of research. The major findings of the study were; (1) The 

environment of the institute was satisfactory.(2) The classrooms and the 

design of the institute were suitable to the future needs.

Mckenna(1988) conducted research on “Case Study: The Chicago 

Board of Education and the Chicago Teachers Union.” The major 

objectives of the study were; the research involved a study of the 

collective bargaining history between the parties. Its singular purpose was 

to determine if collective bargaining and contract enforcement improved 

the professional status of teachers, increasing their role as participants in 

decisions intended to improve public school education. The major 

findings of the study were; (1) Collective bargaining did what it was 

intended to do.(2) It established terms and conditions of employment and 

provided a process for resolving disputes and protecting the rights of 

teacher-members. (3) It did not provide a mechanism for accomplishing 

education reform although it permitted such topics to be discussed and 

explored jointly. (4) To the extent that the union continued its 

involvement at the local school level and by its participation in joint 

board-union studies, it could continue to influence the nature and pace of 

educational reform in Chicago public schools.

John(1995) conducted research on “School choice: A case study 

analysis of an urban private non-sectarian school and state-funded 

vouchers”The purpose of this study was to examine Harambee 

Community School, a private, non-sectarian elementary school involved 

in the Milwaukee Parental Choice Program. The study sought: (1) To 

describe the historical roots of Harambee Community School (2) To
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identify the founding identity, vision, and mission of Harambee 

Community School (3) To describe the impact of the Milwaukee Parental 

Choice Program on the identity, vision, and mission of Harambee 

Community School. The researcher gathered information via interviews, 

questionnaires, and analysis of documentary data. The major findings of 

the study were; (1) Harambee Community School evolved from St. 

Elizabeth's Parish School which originated in 1901 in the City of 

Milwaukee. (2) Harambee's founding identity focused upon the values of 

Kwanzaa. In addition, the concepts of holistic student development, 

pride, self-motivation, educational excellence, and leadership were key. 

Founding vision centred upon preparing inner city students for 

responsible positions in the work force. (3) Allowing parents to be active 

partners in the educational and character formation of their children was 

also important. Founding mission had two pervasive philosophical 

benchmarks: (1) That cultural identity and pride were important aspects 

of all programs, and (2) That basic questions of values, human dignity, 

and happiness were explored and interwoven through the entire curricula. 

Conclusions were as follows: (1) No evidence was discovered to indicate 

a change in the identity, vision, and mission of Harambee Community 

School as a result of being involved with the Milwaukee Parental Choice 

Program. (2) The inclusion of school choice did have an impact upon 

Harambee. School choice caused an increase in budget, students, staff, 

curricular offerings, and a re-emphasis of Black consciousness; and (3) 

The inclusion of school choice uncovered the need for an improved 

communication procedure to convey Harambee's cultural beliefs to staff, 

students, and families.

Natzke(1996) conducted research on “A case study of the 

organizational culture of four Lutheran high schools.” This study focused 

on the school organizational culture of four Wisconsin Evangelical 

Lutheran Synod (WELS) high schools who are members of a highly
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cohesive religious church body. The primary purpose was to examine two 

basic assumptions: (1) Schools within such a close community very little 

in culture; and (2) Orientation is usually limited to beginning teachers and 

seldom deals with organizational culture because most teachers are 

educated within this church body's higher education system. The study 

sought to: (1) Describe the organizational culture of each high school.

(2) Identify differences and/or similarities among these school cultures.

(3) Identify the educational background of the primary or founding 

principal and describe that person's influence on each school. (4)Define 

each chool's orientation procedures for teachers who are newcomers. (5) 

Identify other individuals who influenced the development of each 

school's culture. Comparative and cross-case study methods were used to 

study each respective school's culture. A triangulation format was 

designed to pursue cultural description through three means: interviews, 

physical evidences and historical records. Through these areas, the 

researcher uncovered the artifacts, values and assumptions which, 

according to E. Schein, comprise the culture of an organization. This 

study revealed that these schools differed from one another in 

organizational culture while still similarly grounded in the religious 

principles and doctrines of the WELS. The differences were significant 

enough within and among the schools to conclude that: (1) Members of 

the organization were not always knowledgeable of the various aspects 

that shape the school's culture. (2) School organizational culture was not 

given consideration when newcomers were called to teach. (3) Some type 

of orientation program was conducted at each school, but no program 

addressed assimilation into the culture and (4) No school had studied its 

own culture.

Monvichet(2006) conducted research on “Situation Educational 

Management in TechnicalandVocational Training; Case Study: Preakh- 

Kossamak Polytechnic Institute. The purpose of study was to study on
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situation of educational management in technical and vocational 

education and training at the Preah-Kossamak Polytechnic Institute 

including curriculum, trainers, and training facilities. The populations of 

the study were trainers and trainees who were working and studying in 

the Preah-Kossamak Polytechnic Institute. Research instruments were 

documentary review and questionnaires. The statistics used for analyzing 

the data were descriptive statistics such as frequency, percentage, mean, 

and standard deviation. The research findings of this study were;(l) 

Curricula used for training in the institute were established from 1999 to 

2000. The contents of curricula were divided into general subjects, related 

subjects, and skill subjects (theory and practice) which covered 2,176 

hours of study. Moreover, the contents of curricula focused on field- 

oriented technical skills, thus enabling the trainees to apply and directly 

join production activities in the industries with pertinent skills and 

knowledge. (2) The qualification of trainers showed that all trainers 

attended pedagogy. Most trainers expressed high satisfaction with their 

jobs. 100% of trainers organized course syllabuses, and all trainers had a 

good relationship with trainees. (3) Competency of trainers based on 

trainees’ opinions revealed that the competency of trainers were between 

“Undecided” and “Agree” levels with scores of the trainees’ opinions 

were ranging from 3.18 to 4.03. The average mean of competency of 

trainers was at Agree level (X =3.63, S.D =0.976). (4) The result of 

training facilities indicated that the condition of training building were at 

moderate level. The numbers of training buildings, training equipments, 

and training materials is insufficient to serve training work in the 

Institute. (5) The findings suggest that curricula of the institute should be 

updated. Trainers should be nominated and dispatched to attend upgraded 

skill training either locally or abroad. Training facilities should be 

developed and increased in quality and quantity to support and promote 

technical training
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Karlberg(2007) conducted research on Assessment in a Tribal 

College Context: A Case Study of Northwest Indian College. The aim of 

this study was to advance theoretical and applied knowledge in the field 

of assessment within 32 tribal colleges located on reservations in the 

United States whose aim is to provide Native American students with a 

culturally relevant and meaningful postsecondary education. The 

Researcher used a case study methodology to examine a specific 

assessment program that is being developed at Northwest Indian College 

(NWIC), a tribal college in Washington State. In this study he provided 

responses to three research questions: (1) What criteria are best used to 

evaluate an assessment program in a tribal college context? (2) Which 

elements of the NWIC assessment program are most and least successful 

according to the evaluative criteria established in Research Question 1.

(3) What preconditions and other contextual factors contribute to the 

relative success or failure of different elements of the NWIC assessment 

program? The researcher reviewed the history of Native Americans in 

higher education, provides an overview and critique of the emerging 

assessment movement, and discussed the state of assessment within the 

tribal college system. This study demonstrated that (l)Assessment can be 

done in a tribal college context in a culturally respectful and meaningful 

way and provides insights into how this can be approached. (2) Effective 

tribal college assessment programs used three types of information to 

assess student learning-direct indicators, indirect indicators, and 

institutional and community data - and assess each of these at the tribal 

community, college, program, and course levels. (3) It is equally 

important to pay attention to the inputs into the assessment program (i.e., 

plans and resources) and how the assessment program is carried out. (4)

The intention of the assessment program was to impact the college’s 

context. Articulating and revisiting the tribal college’s mission - with its 

focus on the self-determination of Native peoples - is a critical initial step
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in the development of assessment programs that should be emphasized in 

this framework.

Fito’o(2009) conducted research on “An Exploratory Case Study 

of Citizenship Education in the Social Studies Curriculum of the Solomon 

Islands” The major objectives of the study were; (a) To explore the extent 

to which the existing Solomon Islands Social Studies curriculum is 

offering Citizenship Education, (b) To study proposes to obtain needed 

insight based on the perspectives of education stakeholders regarding the 

introduction of Citizenship Education concepts into the Social Studies 

curriculum, (c) The study might offer a framework of key learning 

outcomes on Citizenship Education, appropriate for the Solomon Islands 

context, challenges, and the changing future. The major findings of the 

study were; (1) It has been found that the important values and 

knowledge that should influence students to be good and active citizens 

in Citizenship Education has not been included in the Social Studies 

curriculum. (2) Much of what is learnt in the Social Studies curriculum 

are pure theories relating to history and learning is only for the 

memorising of facts for examination purposes. The teaching of the values 

of citizenship in the Social Studies curriculum has not been successful. 

(3) The fact is, strategies, approaches, and curriculum pedagogies used in 

the teaching of the values, concepts, and content were inadequate for the 

purpose of teaching knowledge, values, and skills necessary to be a good 

citizen. That has foiled to produce concrete results as portrayed by 

students.

Gudlaug(2010) conducted research on “Effects of parental 

involvement in education, A case study in Namibia”. The objectives of 

the study were; (a) To learn if and how the parents are involved in their 

children’s education, (b) To gain information as to the experiences and 

attitudes of those parents towards their children’s education and 

education in general. In this case study a qualitative research approach
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was used. Data was gathered by interviewing parents of seven students at 

Combretum Trust School in Windhoek, who all have achieved 

academically. The major findings of the study were; (1) The parents who 

were interviewed are highly involved with their children’s education. 

They have high expectations towards their children’s education and their 

future. (2) The parents were all quite vocal about their expectations to 

their children. (3) The parents all recognise the importance of staying 

involved with their child’s education and participate fully. (4) All the 

parents wanted to know how their child spends his or her time outside of 

school and with whom their child spends his or her time. (5) Most of the 

parents considered themselves to have a good relationship with their 

child’s teachers and the school. (6) Homework is considered to be 

important by each parent and they all assist their child with homework if 

the need arises.

2.6 A BRIEF SUMMARY OF REVIEWED 

LITERATURE:
A brief summary of all the reviewed literature is presented in the 

table 2.1
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2.7 SOME OBSERVATIONS AND IMPLICATIONS:
The review of the studies reveals that most of the case study 

researches are related with Organizational or Management study. The 

main objectives of these studies are also related to the different aspects of 

the organisation or institute. Atodaria (2001) studied the historical 

background of Gram Nirvan Kelvani Mandal, Thava,” taluka Valia and 

collected information about physical facilities at the organization. 

Makawana (2005) conducted a case study of “Muni Seva Ashram at 

Goraj and studied development perspective of the organization. Bose & et 

al (1973) examined academic and financial aspects of the institutes, while 

Paramar (1978) studied the impact of the founder on rural development 

and other aspects. Mahera (1979) studied the organisational procedure 

and activities of the institute where as Medhi (1980) studied the education 

system of the institute. Datta (1981) studied the administrative and 

constitutional status and method of examination adopted by the board. 

Mohana (1983) studied the factors contributing to the innovativeness of 

the school and process of innovation adoption in the school while 

Chavada (1978) studied the contribution of the founder of the institute. 

Patel (2005) studied the infrastructure and activities of the institute while 

Shah (2007) studied the historical background, development and 

achievement of the educational trust.

Researcher has also studied some case study researches conducted 

outside India and retrieved online. These studies are also related to the 

organisation or institute. Jhon (1982) studied the overall picture of 

development of the institute. Forbman (1982) conducted study to examine 

the educational carrier of the science department of the university while 

Kurz(1983) studied the componenst related to the environment of the 

classroom and their effect. Mckenna (1988) studied collective bargaining 

history and its effect. The main objective of the study of Jhon(1995) was
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to study the historical roots of the institute and its impact on vision and 

missin of the institute. Natzke (1996) studied the organizational culture of 

four highschools while Soeug (2006) studied situation of educational 

management in technical and vocational education and training at the 

Preah-Kossamak Polytechnic. Anne (2007) studied theoretical and 

applied knowledge in the field of assessment within 32 tribal colleges. 

There are some stucy which are not institutional case study but they 

provide insight for conducting case study research. Fito’o (2009) 

conducted an exploratory case Study of Citizenship Education in the 

Social Studies Curriculum of the Solomon Islands and Gudlaug 

(2010)studied effects of parental involvement in education.

All the studies mentioned above were qualitative in nature and 

based on case study approach. Some studies were single case studies 

while the others were multiple case studies, comparative and cross-case 

studies. For the purpose of data collection different tools were used viz. 

Interview, documents., official procedure and reports, historical records, 

questionnaire, oppinionaire and physical evidence etc.

2.8 THE PLACE OF THIS STUDY IN CONTEXT OF 

THE LITERATURE REVIEWED:
The reviewed studies revealed that case study is an ideal 

methodology when a holistic, in-depth investigation is needed (Feagin, 

Orum & Sjoberg; 1991). Yin (1994)suggests that the term case refers to 

an event, an entity, an individual or even a unit of analysis. It is an 

empirical inquiry that investigates a contemporary phenomenon within its 

real life context using multiple sources of evidence. According to 

Anderson (1988), case studies are concerned with how and why things 

happen, allowing the investigation of contextual realities and the 

differences between what was planned and what actually occurred. Case
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study is not intended as a study of the entire organization rather than to 

focus on a particular issue, feature or unit of analysis

Paramar (1978) conducted research on a case study of Vallabh 

Vidyanagar Educational Campus in relation to the special contribution of 

shri Bhailalbhai Patel. This study was focused on the contribution of 

Bhaikaka, his philosophy of life in context to his educational philosophy 

and the thinking of Bhaikaka on Rural Development and Social Services. 

While Shah (2007) conducted research on a case study of New Vallbh 

Vidyanagar-An Educational Complex run by Charutar Vidya Mandal”. 

This study was focused on the development of New Vallabh Vidyanagar. 

Looking to this it can be seen that the present study is different in its kind.

The present study is an in depth investigation in to the 

developmental perspective of an organization. In fact Sarva Vidyalaya 

Kelvani Mandal isthe biggest education trust in North Gujarat, which 

runs number of educational institutions and courses. It is revealed that 

there are very few case studies of any organization or institute especially 

conducted in Gujarat. Also there is a dearth of case study of any 

organisation with reference to developmental perspectives. The present 

study is different in many ways mainly with its focus on developmental 

perspectives related to the dimension like historical, educational, 

economical and social. Further they also have been considered the other 

relevant factors for the in depth case study of the selected organization.

At the end it can be stated that, no study has been attempted which 

take care of all perspectives of development of any organization or 

institute and detail theoretical aspects of conducting a case study 

research. In present study attempt has been made to take care of the 

lacuna found in reviewed literature. In the following chapter a detail 

theoretical aspects of a case study as methodology of descriptive research 

is discussed.
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CHAPTER III

CASE STUDY METHODOLOGY

3.1 INTRODUCTION:
Literature review is presented in the second chapter. This chapter 

begins with theoretical orientation and approaches adopted in this study 

followed by explanations of quantitative and qualitative research 

paradigms and methodological options together with a brief account of 

what constitutes research and how it affects the paradigms that influence 

people’s understanding and their worldviews. These are followed by an 

examination of the qualitative paradigm, coupled with the methodological 

approach of this study. The chapter provides the reasons for the selection 

of the methodology. This chapter also presents the research designs used 

in the study with explanation of selection of research design and 

development of the tools as well as the methods of data collection and its 

analysis. The chapter ends with ethical consideration of the present study 

and a brief summary of the chapter.

3.2 THEORETICAL ORIENTATION:
The purpose of theory in research, according to Weirsma, (1995), 

is to help the researcher to establish a framework where the researcher 

can start from and then proceed with the study. The theory identifies 

important factors that need consideration, provides guidance to different 

parts of the research and identifies gaps, weak points, and inconsistencies 

that may require further research (ibid). In qualitative research, a theory is 

developed in the process of research. However, if no theory is generated, 

the study may change focus, or be dropped or be refined as the study 

progresses (Weirsma, 1995). If the theory is based on data, it will form a 

grounded theory. “A theory grounded in data rather than one based on
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some apriori constructed ideas, notions or systems” (Weirsma, 1995. 

p. 13). If no theory emerges, the research is atheoretical. (ibid). 

Quantitative research is deductive and tends to be more theory-based 

from the outset. Likewise, “if theory-based testing is done, it is 

quantitative research” (Weirsma, 1995. p. 13). To gain information, to 

form a theory and provide validity to this research topic, the study uses a 

qualitative paradigm. However, to justify the research paradigm used in 

the present study, first of all qualitative and quantitative paradigms are 

compared.

3.2.1 Quantitative Research Paradigm:

The quantitative is “termed the traditional, positivist, the 

experimental or the empiricist paradigm” (Creswell, 1994. p.4). The 

thinkers that established the empiricist tradition are, for social theory, 

Comte (1975), Mill (1965), Durkherm (1938, cited in Clark, 1997), 

Newton and Lock (cited in Creswell, 1994) while in philosophy, the 

logical positivists were Carnap, Feigl, and Neurath in the twentieth 

century, (Clark, 1997). Quantitative research can be classified as 

experimental and non-experimental enquiry which uses objective 

measurements and statistical analyses of numeric data to understand and 

explain a phenomenon (Ary, et. al., 2006). It is originated in positivism. 

The positivist emphasises measurement to gather data with objective 

techniques to answer questions. It is a research that is systematic and 

open to replication by other investigators (ibid) According to Clark 

(1997), “positivism has its origin in the enlightenment ideal of the 

rejection of philosophical, religious or civil authority. The clearest 

expression of this ideal is found in the work of Hume’s (1888) treatise in 

human nature” (p. 12). Hume sought to ground knowledge in sensory 

experience, distinguishing knowledge from metaphysics (Clark 1997).
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The nature cf understanding about the assumptions of the 

quantitative paradigm is better understood when it is explained based on 

ontological, epistemological,axiological, rhetorical and methodological 

assumptions (Creswell, 1994), For the ontological issues in research, 

quantitative perspectives see reality as “objective” out there, independent 

from the researchers; something that can be measured objectively 

(Creswell 1994). Epistemologically, this paradigm views the researcher 

as being independent from that being researched. From an axiological 

standpoint, the values of the researcher are kept out of the study. 

Rhetorically, the language of the research must not only be impersonal or 

formal but it has to use accepted words for quantitative research. From a 

methodological perspective of quantitative research, the approaches used 

are in deductive forms of logic within theories and hypothesis based on 

testing in a cause-and-effect order (Creswell, 1994).

The results generated from quantitative research are portrayed as 

reliable. Reliability in quantitative research “concerns the consistency of 

the research and the extent to which studies can be replicated” (Weirsma, 

1995, p.9). There are two forms ofreliability; internal reliability and 

external reliability. For internal reliability, the datacollection, analysis, 

and interpretation are consistent and given the same conditions. For 

external validity, concerns include issues of whether or not independent 

researchers can replicate studies in the same time or in similar settings 

(Weirsma, 1995, p.5).

A quantitative paradigm has positive contributions to make to 

research. However, this study is using a qualitative paradigm. The 

reasons provided here justify the choice: firstly, it is not time-consuming, 

not complicated for analysis, not demanding for research resources and 

easier to complete (Creswell, 1994). Secondly, it involves conversations 

between the researcher and the researches, whereby rich data is believed 

to be forthcoming for the study.
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Following are the different types of quantitative research methods.

1) Descriptive Survey Research

2) Experimental Research,

3) Single — Subject Research

4) Causal — Comparative Research

5) Correlational Research,

6) Meta-analysis.

3.2.2 Qualitative Research Paradigm:

Denzin and Lincoln (2008), summarise the definition of qualitative 

research as “a situated activity that locates the observer in the world. It 

consists of a set of interpretive, material practises that make the world 

visible” (p.4). Furthermore “qualitative research is rooted in 

phenomenology” (Ary et.al., 2006, p.25). In this theoretical view, the 

substance, social reality is unique; the individual and the world are 

viewed as interconnected and cannot be separated or function without 

each other (ibid). Ary, et. al. (2006) further explain that the researcher can 

only understand human behaviour through the meanings of events that 

people are involved in. The constructivist researcher does not only 

consider people but considers how people think and feel and the 

experiences that have happened to them (ibid). These practices, as Denzin 

and Lincoln (2008) pointed out, have transformed the world from the 

positivist position. Constructivism has turned the positivist world into 

representations such as field notes, interviews, conversations, recordings 

and memos.

There are different merits to qualitative research, which are 

considered vital as compared to a quantitative approach. In qualitative 

research, the main focus is to examine a phenomenon in rich detail and 

not as a comparison of relationship as in quantitative approaches (Ary, et. 

al., 2006). Secondly, the design of qualitative research evolves during the
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study and not prior to the study. Third, the study is approached 

inductively, to generate the theory and not deductively whereby tests are 

done to generate a theory. Fourth, the tools used require face-to-face 

interaction without standardised instruments. Next, samples are small and 

manageable, and analyses are informed by narrative descriptions and 

interpretations. Importantly, qualitative research is holistic, interpretative 

and empathetic. It is holistic in its concern with the process and context 

rather than simply outcomes and experiments research” (Stake, citied in 

Conrad and Serlin, 2006, p. 407). This means that qualitative researchers 

“consider, studying things in their natural settings, attempting to make 

sense of, or interpret, phenomena in terms of the meaning people bring 

with them” (Denzin and Lincoln, 2008, p.4).

This research required a qualitative approach to collect 

“information-rich data” (Patton, 2002). However, to avoid invalidity 

qualitative researchers have to be aware of their own biases, and, to 

maintain the integrity of research, try to meet challenges they encounter 

along the way (Gay and Arasian, 2000). What is validity then as opposed 

to invalidity? Validity in qualitative research in general, as Weirsma 

(1995) points out, is based on facts or evidence that are justified as being 

true. Validity involves two concepts, internal validity and external 

validity. For internal validity, results can be interpreted accurately. For 

external validity results can be generalised to population, situation, and 

condition (Weirsma, 1995). Three considerations are of note within a 

qualitative research framework. The research is placed in a natural setting 

where the researcher is able to access sites and participants, using 

methods that are “interactive and humanistic in order to build rapport and 

credibility with the individuals in the study” (Creswell, 2003. p.8). The 

study focuses on observing a variety of perceptions to allow for multiple 

sources of evidence to be obtained from participants (Creswell, 1994). 

The researcher is also able to explore the phenomena in their natural
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settings (Anderson, 2002) and to makesense of, or interpret the 

phenomena in terms of the meanings people bring with them (Denzin and 

Lincoln, 1994).

Different types of qualitative research methods are mentioned 

below.

1) Case study

2) Ethnography

3) Phenomenological Research

4) Narrative Research

5) Historical Research.

The present study was qualitative in nature and researcher has 

selected case study research methodology.

3.3 THE CASE STUDY METHODOLOGY:
The literature contains numerous examples of applications of the 

case study as a methodology. The earliest and most natural examples are 

to be found in the fields of Law and Medicine, where "cases" make up the 

large body of the student work. However, there are some areas that have 

used case study techniques extensively, particularly in government and in 

evaluative situations. In both types of investigations, merely quantitative 

techniques intended to obscure some of the important information that the 

researchers needed to uncover. There were also specific examples of case 

studies in education, and management information system. It is a fact that 

case studies do not need to have a minimum number of cases, or to 

randomly "select" cases. The researcher is called upon to work within the 

situation that presents itself in each case.

The researcher has decided to study the developmental aspects of 

“Sarva Vidyalaya Kelvani Mandal, Kadi”. This educational trust was 

established in 1919 and at present it is one of the biggest public trusts in 

Gujarat. It is very interesting to know why the trust was established, how
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it is developed and how it helps the society to develop. The researcher 

believes that the study will throw light in above raised questions. 

According to Yin (1994) case studies are the preferred strategy when 

‘how’ or ‘why’ questions are being posed and when the investigator has 

little control over events, and when the focus is on contemporary 

phenomena within some real-life context. Case study allows an 

investigation to retain the holistic and meaningful characteristics of 

organizational and managerial processes. The study of development of 

“Sarva Vidyalaya Kelvani Mandal, Kadi” becomes a case to investigate.

3.3.1 Definition of case study:

The most frequent encountered definitions of the case studies have 

merely repeated the types of topics to which case studies have been 

applied.

For example, in words of one observer,the essence of the case 

study is that it tries to illuminate a decision or set of decisions: why they 

were taken, how they were implemented, and with what result (Schramm, 

1971).This definition thus cites the topic of the ‘decision’ as the major 

focus of case studies

In the Dictionary of Sociology, the following in full citation has 

been found:

Case Study is the detailed examination of a single example of a 

class of phenomena, it may be useful in the preliminary stages of an 

investigation since it provides hypotheses, which may be tested 

systematically with a larger number of cases. (Abercrombie, Hill, & 

Turner, 1984).

Yin (1984)explained case study more technically as: a case study is 

an empirical inquiry that investigates a contemporary phenomenon within 

its real-life context; when the boundaries between phenomenon and 

context are not clearly evident; and in which multiple sources are used.

75



This definition not only helps us to understand case studies but also 

distinguish them from the other research strategies.

Gerring(2007)also described as: A case study may be understood 

as the intensive study of a single case where the purpose of the study is - 

at least in part- to shed light on larger classes of cases (population).

3.3.2 Designs under case study:

Case studies can be single or multiple-case designs, where a 

multiple design must follow a replication rather than sampling logic. In 

multiple case studies, a number of cases are studied. This is to investigate 

some general phenomenon. When no other cases are available for 

replication, the researcher is limited to single-case designs.

Yin (1994) pointed out that generalization of results, from either 

single or multiple designs, is made to theory and not to populations. Thus 

case study evaluations can cover both process and outcomes, because 

they can include both quantitative and qualitative data.

Yin(1993) listed several examples along with the appropriate 

research design in each case. There were suggestions for a general 

approach to designing case studies, and also recommendations for 

exploratory, descriptive and explanatory case studies. Each of those three 

approaches can be single or multiple-case studies, where multiple-case 

studies are replicatory, and not sampled cases.

a) Exploratory case studies:
When it is necessary to explore those situations in which 

intervention being evaluated has no clear, single set of outcomes. 

Researches in business related subjects sometimes limit case studies to 

the exploratory use. For example, pilot case study can be used as a basis 

for formulating questions or hypothesis testing.
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b) Descriptive case studies:

Descriptive case study is used when the researcher describe the 

real- life context in which an intervention has occurred.

C) Explanatory or causal case studies:

Explanatory or causal case studies can be used when it is necessary 

to explain the causal links in real life interventions that are too complex 

for the survey or experimental strategies. Explanatory research can be 

useful for example to study processes in companies.

Yin (1984) also suggested four types of designs based on the 

assumption that single- and multiple- case studies reflect different design 

considerations and that within these two types, there also can be a unitary 

or multiple units of analysis.For the case study strategy, the four types of 

designs are as follows.

1. Single case (holistic) designs

2. Single case (embedded) designs

3. Multiple-case (holistic) designs

4. Multiple-case (embedded) designs

These designs can be explained in the following figure.

FIGURE 3.1
Types of Case Study Design

Holistic 
(Single unit of 

analysis)

Embedded 
(Multiple units of 

analysis)

Multiple- Case Single- Case
Designs_______ ______ Designs

TYPE-1 TYPE-3

TYPE-2 TYPE-4
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If the case study examined only the global nature of the 

programme, a holistic designwould have been used. Some times the same 

case study may involve more than one unit of analysis. This occurs when, 

within a single case, attention is also given to a subunit or subunits. Such 

a design would be called an embedded case study design. The subunite 

can often add significant opportunities for extensive analysis.

3.4 RESEARCH DESIGN:

Yin (1994) identified five components of research design that are 

important for case studies:

1) A study's questions

2) Its propositions, if any

3) Its unit(s) of analysis

4) The logic linking the data to the propositions

5) The criteria for interpreting the findings

(Yin, 1994, p. 20).

For the present study, the single case study approach has been 

chosen, which is appropriate to the phenomenon being studied. Looking 

to the theoretical background of the designs of the case study, the present 

study is the descriptive case study having embedded case study design.

3.5 POPULATION AND SAMPLE:
Garrett (1981) describes that, “A sample may be expressly chosen 

because, in the light of available evidence, it mirrors some larger group 

with reference to a given characteristic.

The sampling method in the present study was purposive because 

in the case study, collection of documents related to the case requires 

some familiarity with the case. The researcher has been working in 

Gandhinagar and familiar with the case therefore the case is purposefully 

selected. Since the overall purpose of the study was to study the
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Developemental perspective of the selected organization with respect to 

historical, educational, social and economical perspective, the population 

and sample were similar. Hence the sampling units that are the institutes 

functioning under Sarva Vidyalaya Kelvani Mandal, Kadi were 

considered as the sample for the present study. That was nothing but the 

population itself.

3.6 TOOLS AND TECHNIQUES OF DATA 

COLLECTION:
There are a number of different sources and methods that 

researchers can use to gather information about an individual or group. 

The six major sources that have been identified by Yin (1994); Stake 

(1995) are:

1. Direct observation: This strategy involves observing the subject, 

often in a natural setting. While an individual observer is 

sometimes used, it is more common to utilize a group of 

observers.

2. Interviews: One of the most important methods for gathering 

information in case studies. An interview can involve structured 

survey-type questions, or more open-ended questions.

3. Documents: Letters, newspaper articles, administrative records, 

etc.

4. Archival records: Census records, survey records, name lists, 

etc.

5. Physical artifacts: Tools, objects, instruments and other artifacts 

often observed during a direct observation of the subject.

6. Participant observation: Involves the researcher actually 

serving as a participant in events and observing the actions and 

outcomes.
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Under the present study the following tools were used to collect the 

qualitative as well as quantitative data.

1. Official Documents of the management: Different documents 

published by the trust have been used for data collection.

2. Articles: Different articles written on the activities of the 

‘Sarva Vidyalaya Kelvani Mandali Kadi”, role of the 

Chairmen etc. were used for collection of information.

3. Visit: Personal visits were organized with aim to meet the 

Chairman of the trust, Campus Director of Gandhinagar and 

Kadi campuses. The data were also collected through visit.

4. Books: Following books were used as the second source of 

information regarding historical roots of the ‘Sarva 

Vidyalaya Kelvani Mandali Kadi”

1. Pragyadeep Chhaganbha

2. Karma Yogi Daskaka

3. Karma Chudamani Maneklal

4. Dhruv Tarak: Maneklal M. Patel

5. Sarva Vidyalaya Kelvani Mandal no Itihas Granth

5. Questionnaire : The questionnaire was developed with the 

aim to collect response about the developmental aspects in 

context to educational, economical and social perspectives 

from the administrator of the trust and employees of the 

different institutions run by Sarva Vidyalaya Kelvani 

Mandal, Kadi.

6. Interview: Interview schedule was also designed to collect 

information.
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3.7 DEVELOPMENT OF THE TOOLS:
In the present study different documents like administrative records 

published by the trust are used as primary sources of data collection. 

Different articles and books are also used for studying historical roots of 

the case as secondary resources.

A questionnaire was designed to collect the information about the 

case. A questionnaire for the administrators and employees was prepared 

to decide what aspects can be taken in educational, economical and social 

development of the case. In the questionnaire choice based questions as 

well as open ended questions were also asked. The first draft was sent to 

the guide and different subject experts (Appendix-1) for their valuable 

suggestions. The suggestions were incorporated and final draft of the 

questionnaire was prepared (Appendix-2). Following aspects were 

considered in the questionnaire.

1. Aspects related to the development of the case in context to 

Educational, Economical and Social perspectives

2. Factors contributing to the educational, economical and 

social development of the case

3. Milestone achievement of the case.

4. Development period of the case

5. Factors affecting development of the case.

Sometimes written documents do not provide all the information 

about the case. In such situationinte, interview may help the researcher to 

collect details about the case.For the present study, interview schedule 

was also designed to collect the information.A semi structured interview 

schedule with open ended questions was also designed (Appendix-3) to 

collect the information.
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3.8 METHOD OF DATA COLLECTION:
One of the strengths of case study research is that it encourages the 

use of a wide range of methods of data collection. The study thus drew 

upon two method of distinct data collection viz. Document analysis of 

primary and secondary literature and Interviews.

1) Documents:

Document analysis is one of the methods of gathering information 

for the case study. Document analysis has the potential to inform and 

structure the decisions which are made by people on a daily basis (May, 

1997). The documents constituted the readings of social events, goals, 

purposes, and aims. It informs readers about the aspirations, requirements 

and intentions of the period which were referred to, describing ideas, 

places and social relationships (May, 1997). Primary sources include 

historical documents, laws, declarations, and statutes (May, 1997). Other 

sources which are secondary to the first stated documents are people’s 

accounts of incidents or periods in which they were involved. For this 

study following documents (Appendix-4) were referred as the primary 

and secondary source of data collection.

1. The constitution of Sarva Vidyalaya Kelvani Mandal, Kadi.

2. Annual reports of Sarva Vidyalaya Kelvani Mandal, Kadi

3. Different pamphlets and leaflets published by Sarva 

Vidyalaya Kelvani Mandal, Kadi.

Thefollowing books written on Pujya Chhaganbha, the Chairman 

late Shri Maneklal and different articles were referred.

1. Pragyadeep Chhaganbha

2. Karma Yogi Daskaka

3. Karma Chudamani Maneklal

4. Dhruv Tarak: Maneklal M. Patel

5. Sarva Vidyalaya Kelvani Mandal no Itihas Granth
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The purpose of using the Document Analysis method in this 

research is to gain a fair understanding of the aims and objectives behind 

establishment of the trust and development of the trust in context to 

historical, educational economical and social perspectives. It is also to 

collect information relating to the study for the purpose of consolidating 

data gained from the interview and visit. It is also to provide the basis for 

critical analysis of the document and interviews of respondents of the 

study with the documents, purposely, to justify the validity of the 

questions and statement of this study.

2) Interview:

Interviews are one of the most important sources of case study 

information as interviews aim to understand people and their activities 

(Bums, 1997; Erlandson, Harris, Skipper & Allen, 1993; Silverman, 

2005). The interview is described as a verbal exchange, often face to face, 

in which interviewer tries to elicit information, belief or opinion from 

other person (Bums, 1997; Silverman 2005),There are several forms of 

interviews that are possible: Open-ended, Focused, and Structured or 

survey. In an open-ended interview, key respondents are asked to 

comment about certain events. They may propose solutions or provide 

insight into events. They may also corroborate evidence obtained from 

other sources. The focused interview is used in a situation where the 

respondent is interviewed for a short period of time, usually answering set 

questions. This technique is often used to confirm data collected from 

another source.

This study is used semi stmctured interview with open ended 

questions.
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3.9 DATAANALYSIS:
Yin(1994) encouraged researchers to make every effort to produce 

an analysis of the highest quality. In order to accomplish this, he 

presented four principles that should attract the researcher's attention:

1. Show that the analysis relied on all the relevant evidence

2. Include all major rival interpretations in the analysis

3. Address the most significant aspect of the case study

4. Use the researcher's prior, expert knowledge to further 

analysis

The present study drew upon qualitative methods in the analysis of 

the data collected from primary and secondary sources. The researcher 

has used all the relevant documents for the collection of the data and the 

data were analysed by using document analysis method. Interviews of 

five members were done and the data was analysed in two parts. Part-I is 

document analysis while Part-II is Interview analysis of resposes 

collected from the participants.

3.10 ETHICAL CONSIDERATION:
Ethics, according to the Ninth New Collegiate Dictionary (1988, 

p.426 citied in Morris 2008. p. 2), indicates “what is good and bad and 

with moral duty and obligation.” Three meanings are usually associated 

with the term “ethics”. According to Newman and Brown (cited in 

Monies, 2008, p.2): the first focuses on fundamental principles of moral 

behaviour that should apply, at least in theory to everyone. The second 

refers to principles of conduct developed by, and for, members of a 

particular profession. The third involves the systematic study of the 

beliefs people hold, and the behaviours they exhibit relevant to morality. 

For this study, all three meanings are relevant and relate to ethical 

challenges found in the process of this research. For example, careful 

ethical consideration is required in order to carry out research on human
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subjects. Ethical consideration includes “paying attention to the way in 

which the research is presented to potential participants, the likely impact 

of taking part in the research, the effects of sampling strategies, engaging 

with the researcher and dissemination sessions” (Barbour, R. 2008. pp.78 

- 79). This research was subjected to the permission from the authority of 

the “Sarva vidyalaya Kelvani MandaP’and followed the ethical 

guidelines, ethical protocols and processes of the the trust. Next, each 

society has certain unique values that need to be carefully observed. 

People are bound by ethical regulations, designed to govern within well 

defined principles that are embedded on people’s values. This 

conceptualisation relates to the meaning provided by Newman and Brown 

earlier in this section, stating that ethics is associated with moral 

behaviour, the beliefs people hold and the behaviours they exhibit. 

Therefore, to complement those requirements, this research had adhered 

to the following ethical considerations. The researcher ensured that the 

study did not cause harm to respondent participants. Prior to the study, 

approval was sought from appropriate authorities of the “Sarva vidyalaya 

Kelvani Mandaf’and head of the institutions run by “Sarva vidyalaya 

Kelvani Mandal” who were involved in the study. The researcher ensured 

that the aims, objectives and guidelines of the study were thoroughly 

explained to the authority of the “Sarva vidyalaya Kelvani Mandal.” The 

researcher ensured that, throughout the duration of the study, care was 

taken at all times.

3.11 SUMMARY:
This chapter has provided an overview of the theoretical 

orientation, quantitative and qualitative research paradigm, designs under 

case study research and activities that have shaped and guided this study 

from the stages of planning to data collection through to data analysis. 

The chapter continued by discussing how different deigns under case
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study research are used. Qualitative research encourages rich descriptions 

of the methods used and the steps taken in order to make the 

methodology as repeatable as possible. There must first be an analytic 

strategy that will lead to conclusions. Yin(1994) presented two strategies 

for general use: One is to rely on theoretical propositions of the study, 

and then to analyze the evidence based on those propositions. The other 

technique is to develop a case description, which would be a framework 

for organizing the case study.
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CHAPTER IV

DATA ANALYSIS AND INTERPRETATION

4.1 INTRODUCTION:
This chapter begins withthe research questios posedbefore 

conducting the study followed by presentation of the analysis of data 

collected for this study and interpretations on the basis of analysis of the 

data.

The major concern of the present investigation, as described in the 

previous chapter, is to study development of Sarva Vidyalaya Kelvani 

Mandal (SVKM), Kadi with reference to historical, educational, 

economical and social perspectives. Keeping the objectives of the study 

in mind thedata were analysed in two parts (A) Document Analysis and 

(B) Analysis of interview schedule.

4.2 DATA ANALYSIS:
Looking to the developmental aspects of the case; the present 

investigation has been focused on studying development of Sarva 

vidyalaya Kelvani Mandal,Kadi with reference to historical, educational, 

economical and social perspectives. Following questions were raised to 

meet the objectives of the study.

1. Why was the trust; Sarva Vidyalaya Kelvani Mandal, Kadi 

established?

2. Which were the objectives of Sarva Vidyalaya Kelvani 

Mandal, Kadi at the time of establishment?

3. Who played crucial role for the development of the Sarva 

Vidyalaya Kelvani Mandal, Kadi?

4. What type of development in context to historical perspective 

has Sarva Vidyalaya Kelvani Mandal, Kadi achieved?
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5. What type of development in context to educational

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

6. What type of development in context to economical

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

7. What type of development in context to social perspective 

has Sarva Vidyalaya Kelvani Mandal, Kadi achieved?

8. Which are the Achievement Milestones of Sarva Vidyalaya 

Kelvani Mandal, Kadi with reference to its development?

9. Which are the factors that affect the development of the 

Sarva Vidyalaya Kelvani Mandal, Kadi?

10. After establishment of the trust, which is highest

developmental period?

The data analysis under present study was done qualitatively as 

well as quantitatively in two parts.In part-I, Objective wise and research 

question wise data were analyzed by employing the analysis of the 

collected documents whereas in part -II, research question wise data 

were analyzed using the information collected from interview of the 

participants. The data analysis and interpretation is described as under.

PART-I DOCUMENT ANALYSIS:

4.2.1. Development of the Sarva Vidyalaya Kelvani Mandal with

reference to Historical Perspective.

To discuss the above objective, available documents were analyzed 

and interpreted with a view to find out the answer of the research 

questions no. 1 to 4 as under.
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Research Question 1

Why was the trust Sarva Vidyalaya Kelvani Mandal, Kadi 

established?
Following evidences were found from the analysis of the 

documents.

At the time of early nineteen the society of “Kadva Patel” of North 

Gujarat was very orthodox. They have very expensive and orthodox 

rituals viz. marriage of children at very young age, too much expense on 

the death of a person by the family in the society, parents were not ready 

to send their wards for education.

The leaders of the Kadava Patel society had started the movement 

of social reformatio*. One of the social leaders from Viramgam; Shri 

Purushottam Lallubh-ti Patel believed that an educational institute should 

be started for the wide spread of the activities related to the education. 

But unfortunately, he passed away and his dream was remained 

unfulfilled. This activity was lifted by one of the social reformers shri 

Naginbhai Vrijalal Patel of Viramgam.

At the same time Shri Chhaganlal Patel of Sardhav village had 

returned from Kashi. Inspite of taking ‘diksha’; his guru Swami 

Keshvanand advisee him to do something for the education and 

upliftment of the people of his region. After returning from Kashi, he also 

had started the activity of social reformation in his region. One day he 

received a letter from shri Naginbhai Vrijalal Patel of Viramgam. In this 

letter he had expressed his views of social reformation and also given 

invitation to attend :he social meeting in the fair of goddess ‘Umiya 

Mataji’ at Unjha. Shri Chhganlal and Shri Naginbhai Patel met there and 

discussed the matter of social reformation.
On 8th June 1919, there was a big social function of member of 

Kadava Patel of Kadi region. All the members of the society were agreed
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to establish an education trust (Kelvani Mandal)for the education of the 

children of the society. The trust named ‘Kadava Patidar Uttejak Kelvani 

MandaP was formed by the leaders of the society and shri Nagindas 

Vrijlal Patel became the first secretary of the trust. Shri Chhaganlal Patel, 

Mr. Naginbhai Vrijlal Patel, Shri Vitthalbhai and Shri Purushottamdas 

(Daskaka) played a very crucial role in establishment of the trust. But 

there was confusion on the form and place of the first institute. The 

confusion was, whether they should start school or hostel (Ashram). 

Finally it was decided to establish a hostel (Ashram) named ‘Kadava 

Patidar Vidyarthi Arhram' The Ashram was started with 6 students and 

the number reached at 24 within 6 months. After establishment of the 

Ashram Chhaganlal was popularly known as ‘Chhagan Bha\

Chhaganbha worked very hard to meet the challenge of financial 

assistant to the hostel. He travelled many villages for fund collection. At 

the time of establishment of the Asram, it was decided that the students 

could stay in the hostel and get education from the government school, 

but later on it was felt that the character building of the students of the 

hostel could not be done satisfactorily in the government school. 

Chhaganlal also did notsatisfy only with Ashram. He wanted to start own 

school because most of the students of the Ashram went outside for the 

tution that causes irregularity in routine life of the Ashram. Therefore the 

members of the trust decided to start their own school.

The detailed description about the above derived objectives can be 

referred from the secondary source written in Gujarati, as mentioned 

below.
iHioioft e^su*^ cauEi £>$ e>s stum^l c-uolc-tl v Hat S. *u9tH«u

(ctlltslM ?IHL ilUSl^C-ll TftcUHi *HIC2U SHSHldl

sieiscitfciR c-uoaj l *uH mh stum m>t st$ s?atHi ?mct cil

stel hi- ouucii iimioii ^'H^t §ca h.
Source: Patel, M.(1989). “Fragnadeep Chhaganbha, VinodPrintary, Sarva Vidyalaya Kelvani 

Mandal,Kadi, p.58
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With the effons of Chhaganbha and other members of the trust, the 

school named “Shri Kadva Patidar Vidyalaya” of three classes (Eglish) 

was started on Is* March 1922 with the approval from education 

department of VadodaraState.Seventeen students were enrolled and at the 

end of February 1923, the numbers reached to 79. After establishment 

of Asrham and Kadava Patidar Vidyalaya, Chhaganlal worked very hard 

to meet the financial needs of the trust. He started the fund collection 

activities. He visited number of persons and villages.The building for the 

hostel and school was constructed. Later, it was suggested to change the 

name of “Shri Kadva Patidar Vidyalaya”as a “Sarva Vidyalaya” by 

Prof. Jethalal,from the Gujarat College because the students studied in 

the school were from all communities. Thus, the name of the trust was 

changed to“Sarva VidyalayaKelvani Mandal Kadi”.

Research Question2

Which were the objectives of Sarva Vidhalaya Kelvani Mandal, Kadi 

at the time of establishment?

From the documents it is revealed that at the time of early nineteen 

the people of the “Kadva Patel” society of North Gujarat were very 

orthodoxand they have superstition. They spent huge amount on the death 

of family member. C hhaganbha started the movement of eradication of 

these rituals from his village. He strongly believed that the people of the 

society cannot be uplifted without education. He attended many social 

gatherings and strondy opposed the rituals. He also tried to convince the 

members of the society to establish institutes for the education of the 

children of the society.

As described in the research question-1, the members of the society 

were agreed to establish the trust and also agreed to start a hostel 

(Vidyarthi Ashram) first The main purpose behind the establishment of the 

trust was to spred the activities related to the education of the children of 

the society.
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The following were the objectives of the establishment of the trust.

1. To uplift the people of Kadava Patel society of the Kadi 

region.

2. To remove the orthodox and expensive rituals of the society 

through education.

3. To bring social revolution through education.

4. To build the Character of the children of the society and 

make them a good citizen of the nation.

The detailed description of the above derived objectives;it can be 

referred from the secondary source written in Gujarati, as mentioned 

below.

5SCU HHW $ftcu<%UA vfl.si.ctl Sell WOldC-UGl cl S^dlofl.

UlcUoll U?afl ■% Hldloll DllHHl S& clH(| Hid S^R HlOl C-Pd,

H^. Soici^flofl. d^dlHUl? S?cil<4 &Hldd S& §cfl.. ‘fcoicU^d 

fidi sucftdl deft’ hi hh yoidaiGl |al sldft cflul

\o (dt. c-$-\e\e) k s& u?ot^iidi m£ei?H^Ht«il 

iloiicisl d?<sci aal hi iloiicisiHi u^i ^hoiKS^CI hiss 5ud°u (3&i? 

h^I SUi Quia ^caci^ft Raas aat s?ami Hicfl. ^(fict^fl hsoi *amcu

ft* «t fclSHd §dl. Rai^ll ^ S?cil«4 &c(l l HI H*ai *§(Hdl St?S?cft

l HISIHdl? & dWU sau (cUdRHl S?cfl? SI? S?dlHi cUuft h3.

Wdi ^Icfl. ul RhIi^i asj dlUjtfl ^oi ^ $dl ?ildl dHiwi

Hicnsldl aift?a USd?dl U5d?dl £dl. ^ GUHSl HUSWil,

qol^ Hols HClvelaft ysd Ho{R did dPl^Sl H°l (clddSfla H^l, 

UHtRyH aid H°l Hoi €l c-iea yva §di

94



?uou n? s?cuni **u3. cil ui?i£l?$l uhii| <*

$0lcU3(loj SIH *U<-1 *r3. cU^rl £cj, HI? UlScUHl tiqu

a.§ai at uqi miei aull *>u mou n? sscuni m3. <3. m>i %eu

(3aisfo>H3 ?£cu<4 HOICIS <4 211*1 ceil OllHSi^Hl M $ (Revolt GILO-.

u§t*u& lisi*i °t$. Mill ^ £131 Plqjlei c4ul l n?MdHi £ls otl(£oi<4 

*2llU®U S?c(l.

Source:Patel, M.(1989) “Pragnadeep Chhaganbha, Vinod Printary, Sarva Vidyalaya Kelvani 
Mandal.Kadi, p.43

Rearch Question3

What type of development in context to historical perspective has 

Sarva Vidhalaya Kelvani Mandat, Kadi achieved?

As discussed in the research question 1, the trust was founded with 

great efforts of Shri Chhaganlal Patel, Mr. Naginbhai Vrijlal Patel and 

other leaders of the society.

Initially, the hostel was started in the rented house. Shri Naginbhai, 

his father and his sister Smt. Narmadabahen took responsibility of 

internal management of the hostel while Chhaganbha, Shri Dhansha 

Bhagat and Shri MadhavajiPatel accepted responsibility of fond 

collection to meet the financial challenges of the hostel and theytravelled 

many villages for the collection of fond. Because of despute in the 

formation of constitution of the trust, Shri Naginbhai Vrijalal Patel 

resigned from the trust from August 5, 1923 and whole responsibility of 

the trust had come on the shoulder of Chhaganbha. But he had a dream of 

construction of own building of the hostel. He took a vow to take food 

once in a day till the students could stay in their own building.
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The detailed description of the above mentioned matter can be 

referred from the secondary source written in Gujarati, as mentioned 

below.

001*1 (Rlfcl HldMl c4l^)

sft-'WU M fc9l*lH*2lKl Ulclldl HSl°tHI ?£ctl°i UWL c*U £ls Sl^li 

S&?1- (IdHHt ilS ai?

^ yoiot (Hldl Sislotl €[s otcil ctotssl SI? &2tl. ot«y? M0101 (cl?ie 

kim. ^(aci^floft €\.s ilcd ilHol Slofr s?4 §cft £ ‘veil hhiwi 

h41h-hhih chioisI °k oi^t, ui3L ^ssloft H^euni ouaisl Penciled Hd wA 

Hmi<4 ^cacu^d! Hsisi hhwoii oiihS ouhI list, ils (clmai

Hsiot «^Hi ?£R chhI- ouaisl fec-c-tla s?di Hat... nlei nte'i (Isiou^

Hlil (Hlv^suaii |U4. Oct s& l ilea otkau.

Source: Patel, M.(1989).“Pragnadeep Chhaganbha,Vinod Printers, Sarva Vidyalaya
Kelvani Mandal,Kadi, pp. 53-54

The school,“Shri Kadva Patidar Vidyalaya” was started on 1st 

March 1922.After establishment of Asrham and Kadava Patidar 

Vidyalaya, A team of Pujya Chhaganbha, Shri Dhansha Bhagat and Shri 

Madhavaji Tribhuvandas worked very hard to meet the financial needs of 

the trust. They started fund collection activities in mission mode and 

visited number of persons and number of villages.Building construction 

of the hostel and school was completed after one decade of establishment 

of the trust. The trust also started “Gau Shala”in the year 1928.

Chhaganbha was also impressed by Gandhiji. He also visited 

Kocharab Ahram of Gandhiji and met him. Ganhiji visited the institute
j

on 23 July 1929 and thanked Chhaganbha for the best management and
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he praised the activities of the institute. Sir Sayaji Rao Gaikwad III and 

Govindbhai Desai, Deputy Collector of Vadodara State also visited 

the institute during management span of Chhaganbha.

Pujya Chhaganbha also wanted to bring about revolution in the 

education of girls of the society. At the age of 75, he started metric class 

in Sarva Vidyalaya.

According to Patel, (2010)Pujya Chhaganbha, the visionary 

founder of the trust, “Sarva Vidyalaya Kelvani Mandal”who wanted to 

bring about social revolution through education, also cherished the desire 

of providing equal opportunities to girls along with boys. Hence he began 

a girls’ hostel at Kadi named “Kanya Kunj”in 1934 but his effort did not 

succeed. In those days of social orthodoxy, parents of girls were not ready 

to send their wards to the institution to study. Unfortunately, the “Kanya 

Kunj” had to be closed and Pujya Chhaganbha’s beautiful dream 

remained unfulfilled during his life time.

With a view to fulfill needs and necessities of the society, the trust 

has established first Science College at Kadi in the year 1965. Up to the 

year 1973 -1974, there were only three educational institutions in the 

campus of Sarva Vidyalaya Kelvani Mandal Kadi.

1. Sarva Vidyalaya

2. Science College and

3. Technical High school.

In the yearl977Govemment of Gujarat has invited the trust to set 

up Educational institutions at Gandhinagar by allotting 13 acres of land in 

sector 23.1n the year 1977, the trust started its educational activities in 

Gandhinagar. Tthe first school established was Sheth C. M. Vidyalaya 

in the year 1979. Later on, in the year 1991,the trust also commenced a 

Commerce and Arts college exclusively for women at Gandhingar. With 

the ever increasing need and necessities for quality education, the trust 

has in the year 1995 embarked into technical educations with the
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commencement of Institute of Pharmaceutical Education and Research, 

the first self -Finance College in the state of the Gujarat. Since then, the 

trust has started institutes of MBA, MCA, BBA, and BCA programmes 

both at Kadi as well as Gandhingar and also has added M.Pharm 

programme. The trust with its ambitions of providing good quality 

education in engineering has in the year 2005 established an engineering 

college and polytechnic college in the year 2007 “Kadi Sarva 

Vishwavidyalaya”, a university has also been established vide Act No. 21 

of 2007. Nursing College has been established in the year 2008 in joint 

venture with Government of Gujarat in Gandhinagar.

The trust was succeeded in establishing more than 60 different 

types of institutes ranging from pre-primary as well as primary, 

secondary and higher secondary schools, colleges for higher education, 

vocational colleges and training centres, libraries and hostels from the 

year 1977 to 2008.Having started with just 6 students in the year 1928 

then, today the trust manages and runs various schools and colleges both 

at Kadi and Gandhingar with more than 49000 students being educated. 

Out of these students; more than 5800 students both boys and girls from 

the rural areaare accomodated in the hostels being managed by the trust.

At present the -rust is one of the biggest education trusts in Gujarat 

working with the basic principle preached by Pujaya Chhaganbha “Kar 

Bhala Hoga Bhala”.

Research Question 4

Who played crucial role for the development of the Sarva Vidhaiaya 

Kelvani Mandal, Kadi?

From the document it is found that many social leaders played 

important role in development of the trust at the time of establishment of 

the trust as well as after establishment of the trust.

Pujya Chhaganbha, Purushottamdas Lallubhai Patel (Daskaka), 

Naginbhai Vrijlal Patel and other social leaders played a very crucial role
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at the time establishment of the trust. Fund was the main challenge for the 

establishment as well as functioning of the institutes like hostel, school 

and Gaushala. Pujya Chhaganbha took the responsibility of that and with 

the great hardship; he succeeded in establishing the hostel, the school up 

to metric class and gaushala.

The period from the 1940 to 1970 of the trust shows slow 

progression but after year 1977 the trust had made rapid progress. In 

the year 1977, the Government of Gujarat has invited the trust to set up 

Educational institutions at Gandhinagar by allotting 13 acres of land in 

sector-23.From the year 1977, the trust started its activity of education in 

Gandhinagar.At that time all the activities of Gandhinagar campus were 

guided by Pujya Daskaka. In development of Gandhinagar campus, Pujya 

Daskaka, Shri Dhanabhai Patel, Shri Maneklal Patel, Shri Narsinhbhai K. 

Patel, Dr. Kanubhai Patel, Shri Rambhai Patel and Shri Mohanlal Patel 

played important role.

After death of Pujya Daskaka, all the responsibilities of the trust 

were handed over to Shri Maneklal Patel. Maximum development of 

Sarva Vidyalaya Kelvani Mandal, Kadi has been taken place in the 

last two decades i.e. 1989- 1998 and 1999- 2008 and it is also reflected 

in the figure 4.1. During this period Shri Maneklal Patel worked as a 

secretary and chairman of the trust and he played a very crucial role in 

developmet of the trust.

Patel (2013) mentioned Shri Maneklal Patel as‘A Second 

Chhaganbha’. From the document the evidences were found that Shri 

Maneklal played a vital role in development of the trust after 

establishment of the trust. Therefore the researcher has tried to present a 

brief introduction of Pujya Chhaganbha; a visionary founder and Shri 

Maneklal Patel; a visionary Chariman of Sarva Vidyalaya Kelvani 

Mandal. (See Photographs in appendix)
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1) Pujaya Chhganfcha(1919-1940) :

From the analysis of the documents, it is revealed that Shri 

Naginbhai Vrijlal Pa;el and Pujya Chhaganbha played a very crucial role 

in the establishment of the trust.Butafter resignation of Shri Naginbhai 

from the trust all the responsibilities of the trust were transferred on 

Chhaganbha.Pujya Chhaganbha played a very active role in nourishment 

of the trust and therefore he is considered as the founder of the trust. At 

this stage, it is very important to describe some of the important aspects 

of the life of Pujya Cnhaganbha.

Shri Chhagan al Pitambardas Patel, popularly known as Pujya 

Chhagan Bha was born in spiritual family of Kadva Patel community on 
11th November 1863 in Sardhav village of Kalol Taluka in Mahesana (at 

present in Gandhinagar) district. His father, Pitambardas Zaverdas 

Pateland mother Krishnamawere strict followers of “Sant Kabir”. He was 

remained illiterate up to the age of 18 years. But at this age he was 

reached at high level of understanding. So no one could stop him to enroll 

himself in to school (pathshala)of Khundha Maheta. Due to his strong 

wish of education he completed school education up to class IV within 

period of 10 months.

This period cf ten months was not only important for Shri 

Chhaganlal but it was more important for the life of the society of North 

Gujarat because if Chhaganlaldid not go to attend school at the age of 18 

he might have adopted the job of farming. After completion of education 

of the school of shri Khundha Maheta the path of life of Chhaganlalwas 

changed. During the age of 18-30years, he had done the job in the 

financial firm. After age of 30 he started his personal business but later on 

he finished it and stated farming. At this time he read many spiritual 

books and met many spiritual personnel. He also fought against the costly 

rituals of patidar society. He went to Kashi for diksha but his guru Swami 

Keshavanand advised him not to take diksha but went back to his region
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and did some work for education and upliflment of the people who were 

living in the darkness of illiteracy. He gave him his blessings with 

donation of Rs. 5.

The detailed description of the above mentioned matter can be 

referred from the secondary source written in Gujarati, as mentioned 

below.

u&ieHiMldi *ihpih m3. cfe'ict siwaldi Mtddd ai?i Andi 

Md:S?l>lHi M.1ld Gl&id 2t2tl m3 fo'Hdi *lcf VH$Ml d?$od

\lHHd Moled ?&.‘S? <KGU Hail GKHl’dl clHI^l MUdL^Gtl Ml

^i«i?lait q&ms £dl

^ld«d Uncial q^ad (§H?dl OliailHl tfOldC-tlGtdl cq^ctcqatl of M.m

Tdqi uoisl. oi^L cfeU m3 wablsdi estd qMcl od^ad mi^i ojiud at

blqi. ^exclusive ai5l ifqi mi sioel dui*d yoidc-tic-iad bis

if (cl Strut ....(HI 3 *U*f-*idl Hl& H$lMd $cd.3Had HlSf 3mI Hfcdni 

Miqdl...^eiod«d S?dl. sod?od §lU>dMl m3 GWdl GKHSlSdl JjM 

m3?1 Mid 6 M®1 ifuciod? tq(3. mh S6Hl«d ‘SlqlS^H’ $ *M§H MMl(£t’°3

6^U?t>l S?dl.

M®1 bis od^) if (clad SGUdl s?l: MRHldl C-U§ Ml?foiqi cldl? SlSlCHl 

SJ.2XG11 §tl(clcyatl HdfM(3l<Hl ?£13 cdud MOll?l £cd 61§S qi^dui Miqi ?lO€l 

6bqi?cd <SojL if (cl: ‘ Ml clil C-llSqi d&d Midi, btS Ol^ld 3§ddl HIH 

C-tl^ldl C-tlqi MIMl ol. ‘Kid cdl^ clad Ulfc9CR UL^ChScI ?M l Old

\J|Hdl §gMad dlSl? d3 MUl £*e t§l; dHl?l dlSl StSl.
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dH<3 (dd tu| dll HlrHSC-ai^ldl Hid d?$ Hdl^l 5?ai cai$<n. ?£cj 

dUSl? *Hd 5&$lHa ou yyi?4l ceuoi sftd Gi&sa yitfld slfc} H4ld4 

*4i4£Hl (dH(w?d ac.i dndl mic-hi oidl ?e£l §41

*id 4i4ti ds 2 ay. dni| ?HicHi4i d 4<3y?aidl Pit^i sft

C-dUl. *»ld SISCI d?$ vat^l s^.

sisdnl dni^l *ai4l kiaid£ aid c^Kl h<his?41 Gsito fcieaiy sal

134401101 y^l4l kiad£d Hldldl OjJ ui » §dl yoidCHlC-t $?iai4£ 

mftad fteu 3^ s?ai 6a9di §di. u?d, SsiabU'&d t9oi4oiioid yaoid 

aaidl 6^91 <*41 sft aldidi hIsih'i smd eilsldl SilcCl dq s&; 

s?ai4l you§ wUL iai^d ^a4 sef l dHia cdsld ul? dusi?Hl»l 

<y§i? si<sl 4d 4h<=i 45114 aua dal sle hpI c-tl dnl sr dn4 ^ 

dHi§ sc-aii^i & tfa?4l ftai, <h£4, hI& oi^ <* *uni ?§j & \«t ^caa^Cl

Gill, ^41 all fcld dJ-tft OUrHl VH^diaO. H§lft 6&II

si?d4l moi §at Hift woidc-tic-ioj tala 45ft a6 oisj §4 sued 

outlaid *4414341 dU5l?Hl«d CH^l? sisainl °n dn4 Bla ?|oj $ d ds 

Hia aid Id aftl oitf ^cfl. *ud ddl ds Hia 6ma Saiai^d vHm^i 

ds&H we atf 014 §4

ssai mftti? ynw ^ai^Ml 4lsi4l §4t tsowaift d 4i<^£ s?aid 

cfcdsi ddidi u?4l % uldidi ouhhI sft clH^ aldidl dlam God s?ai4 

Sid 40 addl GH^ SI? sft ft^ §c^ dHl5l 4iy sftd ouai 0104, 

UddL^ddioji ft aid ^aia^ddl y*«udl 113 s?ai4l feniad sft §41 ‘^aia^d

&41 414141 Gtku? 4td’ 41 HO. 80140UGI Id sldft cftul. ©OldCHlft S.Ul.?].

yuivdl youh'i ^uiai^dywii 313 4 aia cal ^t(l Pl^ew. 4 iniaidl vldsii 

c-M §41.
Source:Patel, M.(1989). "Pragnadeep Chhaganbha,Vinod Printary, Sarva Vidyalaya 

Kelvani Mandal,Kodi, pp. 26-33
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But Pujya Chhaganbha very actively worked in the fund collection 

activity for the establishment and maintenance of the institutes run by the 

trust. He believed that “The society won’t uplift without Education”. 

The main objective behind foundation of the trust was to bring social 

revolution and uplift the society by providing education. “Kar Bhala, 

Hoga Bhala”was theprinciple of Pujya Chhaganbha. How he played 

active role in establishment of hostel and school is already described in 

the research question no. 1,2 and 3.

The period of last two decades of life of Chhaganbha was most 

important and full of activities. During this period, he struggled for the 

education of the Kadva Patel society and social revolution of his society. 

The institute which he created has spread its branches and sub branches in 

all over north Gujarat.During the span of his working the following 

institutes were emerged.

103



FIGURE : 4.1
Institutes established during period of Pujya Chhaganbha

Establishment of "Shri Kadva Patidar Kelvani Uttejak 
Mandal"

Establishment of the hostel (Vidyarthi Ashram)

Establishment of" Patidar Vidyalaya"

Started " Gau Shala"

Started Girls hostel (Kanya Kunj)

• Started a ^lass of Std. 10 Metric
• " Sarva Vsdyalaya" as a separate institute of the trust

The figure 4.1 depicts that during the working period of Pujya 

Chhaganbha following institutes were established.

1. “Shri Kadava patidar Kelvani Uttejak Mandal” later it was 

changed in to “Sarva Vidyalaya Kelvani Mandal”

2. “ Patidar Vidyalaya From class 1 to 10, later on the name of 

the school was also changed in to “Sarva Vidyalaya”

3. ‘Gaushala’ for providing milk to the students of the hostel

4. Girls hostel (Kanya Kunj)
On 22nd December 1940, he chose the path of heaven. But even 

today the trust has adopted the principle of his life“Kar Bhala Hoga 

Bhala”.

A brief description on life of former chairman of the trust,Late Shri 

Maneklal Patel is mentioned below.
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2) Shri Maneklal M. Patel (1929-2012):
Shri Maneklal Patel was bom on 1st February 1929 in Untava 

villege of Kadi in Mahesana district. His father, Shri Madhavlal Patel and 

mother, Diwaliba were from the middle class family. His father was a 

farmer by profession.He completed his school education from Sarva 

Vidyalaya. Due to his poor health, he was not selected for the post of 

primary teacher even though he had passed Vamacular final exam with 

second rank in the state.

He completed his SSC as well as study of B.A. (Hon.). During the 

job of clerk in Ahmedabad Municipal Corporation, he finished his study 

of LLB and got another degree. But he never entered in the business as a
th

lawyer. He joined as a Chief Officer in Kadi Municipality on 15 

September 1959. During his tenure of Chief Officer, he played a major 

role for the donation of Rs. 1.00 lakh for establishment of Science 

College in Sarva Vidyalaya Campus. He also worked as a Chairman of 

Kadi Nagarik Co-Operative Bank. He also played very important role in 

industrial revolution of Kadi region.

Maneklal resigned from his job of the Municipality in the year 

1973started his services as a Secretary of Sarva Vidyalaya Kelvani 

Mandal from 1973-74.

The description of the above mentioned matter can be referred 

from the secondary source written in Gujarati, as mentioned below.
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cjahcI sI^l §4 l vimPls siiou«u Glms d£M u*Uo(lHi

dt§(/ld.l £l Hl^lSC-ilti U&C-l Hl£ dl ‘a blessing in disguise’(^Sl

cuddle) §<j. ^wi| Hn^isc-nc-ioue^l s£l oiit(Uoi?«u 

Klau^i^olni <$ ?i(Pi <*16 SI vlcii *ts£l Sin cu5i l Si viaiPls Sims 

Hl^dl 0«re?c2|Hi dtxim 2ldl Si Sis ^Ul fcUSftcfte °H t>dl

HH^lSGUGldl C4lgclcci<nl Sis (cltl^l Si $dl $ Si £ eld *11$. ClKHd 

umcl $ gU (cislofl Acacfl &. Si ^isi^ldi Si $U

($$<4 sle lUldl cl (3dH €lcl 14.1? Ul$. *iev93-v3X Utft ^Olc^O.

|U<4 <SUpi&Hi cl dlsi Sld^l ?$U §dl. *U Kigali **lcl

•tfeSKHi *t*Sl^ 0(£IGI s^dl OUo6 6d S&S sis. Ul (3M?ld d<4& dP4S^ 

*l?Sl£ ordClHt aidl <lC'9tfdl Sl6l€l SplSlddl 2Wl& Ul^l ilH<4
^icd 01241 $ld Sl<j £cj

Source.Patel, M. (2013/ “Dhruv Tarak (A biography of Shri Maneklal Patl, Raj 

Offset, Sarva Vidyalaya Kelvani Mandal, Kadi, pp.33& 77

In the year 1977 Government of Gujarat has invited the trust to set 

up Educational institutions at Gandhinagar which will foster the 

development of Capcal City of Gujarat by allotting 13 acres of land in 

sector 23.1n the year 1977, the trust started its activity of education by 

laying foundation stone of Sheth C. M. Vidyalaya. The first school 

established in Gandhinagar was Sheth C. M. Vidyalaya in the year 1979. 

At that time Shri Daskaka was looking after the all activities of the trust 

in Gandhingar. But after death of Shri Daskaka, in the year 1984, 

responsibility of Gandhinagar branch was also handed over on the 

shoulder of Shri Maneklal. He was succeeded in receiving donation of 

Rs. 11.00 lakh from the bank for establishment of “Kalupur Commercial 

Co-operative bank Kanya Kelvani Sankul” in Gandhingar. With his effort 

he was also succeeded in getting 5 acres of land for Pharmacy College. 

Kalupur Commercial Bank also provided a big amount of donation for 

establishment of the college. He visited America in the month of July
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1998 for collection of donation along with Shri Narsinhbhai K. Patel, Dr. 

Kanubhai Patel and Shri Mohanlal Patel. In this visit of 29 days, the 

team was succeeded in collecting donation of more than 5 crore 

rupees.
Shri Maneklal was also succeeded in collecting donation of Rs. 

1.00 Crorefor establishment of VPMP college of Polytechnic from 

Shri Vishnubhai Punjabhai Mohanbhai Patel in the year 2006.

Shri Patel always thought to introduce new courses as per the 

demands and needs ef the society. The long term goal of Shri Maneklal 

Patel was to establish a medical college. In the year 2008, Nursing 

College was established by donating Rs. 1.00 crore in “Rogi Kalyan 

Samiti”.With the great effort of Shri Maneklal the university named 

‘Kadi Sarva Vishwa Vidyalaya’ was established in the year 2007.

Up to 1973 -1974 there were only three educational institutions in 

the campus of Sarva Vidyalaya Kelvani Mandal Kadi 1.Sarva Vidyalaya 

2. Science College and 3. Technical High school. But after 1977, Shri 

Maneklal Patel and Dther member of the trust succeeded to establish 

nearly 60 different <inds of institutions from pre-primary to higher 

education and hostels. Different courses of vocational education have also 

been introduced as per the needs and demands of the society. The details 

of institutions established from 1977 to 2008 are presented in the graph 

4.1.
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GRAPH: 4.1
Types of Institutions established from the year 1977 - 2008

From the graph 4.1 it is revealed that

1. 64 different types of institutions established during 1977 to 

2008

2. Among these institutions, the number of colleges of 

vocational courses and hostels were established maximum.

3. Laboratory, library, dining halls and guest house buildings 

are considered as other institutes.

4. Pre-primary to secondary, higher secondary, colleges, Post 

Graduate courses and M. Phil and Ph. D. programmes have 

been introduced.

From the facts it is revealed that Shri Maneklal Patel continued the 

activity of fund col ection for the development of the trust and he 

worked very hard to help the trust to reach to the new hight. Shri 

Maneklal Patel Chose the path of heaven on 12th January 2012.

This fact can be referred from the second source of data collection 

Witten in Gujarati as under.
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Source:Patel, M. (2013). “Dhruv Tarak (A biography of Shri Maneklal Patl, Raj Offset, 

Sarva Vidyalaya Kelvani Mandal, Kadi, p. 204

4.2.2 Development of Sarva Vidyalaya Kelvani Mandal, Kadi with 

reference to Educational Perspective:
To discuss the above objective the research question no. 5 is 

analyzed as under.

Research Question 5

What type of development with reference to educational perspective 

has Sarva Vidhalaya Kelvani Mandal, Kadi achieved?

With a view to consider the aspects of development of the SVKM, 

Kadi with reference to educational perspective, the questionnaire was 

used to collect information from 200 staff members of SVKM which 

includes administrators of the trust, principals, teachers and non-academic 

staff of the institutions run by SVKM.

Question: Which of the following aspects would you like to consider 

about development of SVKM, kadi with reference to Educational 

Perspective?
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The data in terms of their responses is analyzed qualitatively with 

the help of no. of responses and its percentage. The detail is given in the 

table 4.1.

TABLE NO. 4.1
Development of SVKM with reference to Educational Perspective as 

perceived by the staff and members of SVKM

Sr.

No.

Statement Number of

preferences

Percentage

1 Establishment of the new Institutes 198 99

2 Introduction of new courses 196 98

3 Increase in number of the students 192 96

4 Increase financial status 10 05

5 Received National/ state/ other

awards

00 00

6 Others 08 04

Among above mentioned statements, more than 50% preferences 

given were selected and discussed in detail. From the above data it is 

revealed that following aspects have more than 50% preferences and 

these aspects should be considered in development of SVKM with 

reference to educational perspective.

a) Establishment of the new institutes

b) Introduction of the new courses

c) Increase in the number of the students.

All the above mentioned aspects are discussed here in detail, 

a) Establishment of the new Institutes:

Having started in the year 1919, the trust slowly and steadily made 

its presence felt in the society and the efforts of “Chhaganbha” have not 

gone waste with development of Schools at Kadi. In the meantime the
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campus grew from 9 acres to 48 acres of land acquisition of further land 

for the development of activities. In the year 1960 Sarva Vidyalaya set 

foot into technical education field with the establishment of ITI at Kadi. 

Later on the trust also started courses in higher education at Kadi.

In the year 1977 Government of Gujarat has invited the trust to set 

up Educational institutions at Gandhinagar which will foster the 

development of Capital City of Gujarat by allotting 13 acres of land in 

sector 23. Since then the trust has set up many educational institutes and 

hostels which have proved to be the backbone of the development of the 

state of Gujarat.
As mentioned earlier, the trust was established on 8th June 1919 and its 

first institute was ‘Vidyarthi Ashram’ (Hostel). It was established on 22nd 

March 1920 at Kadi. The first school named Patidar Vidyalaya was 
started from 1st March 1922. Later on different institutes were 

established. The chronological development of the trust in relation to 

establishment of different institute is given in the table 4.2. The trust had 

also taken administrative responsibility of various educational institutes 

and hostels at Pilwai, Visanagar, Balol and Shertha. But later on the 

administration of these institutes was handed over to the respective trust.
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TABLE NO. 4.2
Chronological Development of “Sarva Vidyalaya Kelvani Mandal, 

Kadi” with reference to establishment of different institutes

Sr.

No.

Year of

Establishment

Name of the Institute Place

1. 1919 Establishment of “Kadava Patidar

KelvaniUttejak Mandal”

Kadi

2. 1920 Hostel(Vidyarthi Ashram) Kadi

3. 1922 Patidar Vidyalaya(Sarva Vidyalaya- A

School of three classes)

Kadi

4. 1928 “Gau Shala” Kadi

5. 1934 Girls Hostel (Kanya Kunj) Kadi

6. 1935 The class of lO(Metric) Kadi

7. 1935 Sarva Vidyalaya Highschool Kadi

8. 1939 1 The administration of “Sheth

G.C.HighschooP’Pilvai was undertaken

Pilvai

9. 1941 “Nootan Sarva Vidyalaya”was

undertaken

Visanagar

10. 1945 Inauguration of “Sheth shri

Pransukhlal Sarswati Sadan”

Kadi

11. 1952 “Mitramandal Sarva Vidyalaya-Balol” Balol

12. 1956 P.T.C. College(Adyapan Mandir) Kadi

13. 1960 Inauguration of Auditorium of Sarva

Vidyalaya (Sanskar Bhavan)

Kadi

14. 1960 Technical Section in Sarva Vidyalaya Kadi

15. 1963 Workshop building for Technical

Section

Kadi

16. 1964 D. M. Hostel Kadi

17. 1965 Science College started Kadi
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Sr.

No.

Year of

Establishment

Name of the Institute Place

18. 1966 Junior Technical School Kadi

19. 1970 Independent Technical High School

(by merging Technical Section&

Junior Technical School)

Kadi

20. 1977 Stepping Stone of building of Sheth

C.M. highschool

Gandhinagar

21. 1982 Sheth Shri Puroshottamdas Bhikhabhai

Patel Hostel

Gandhinagar

22. 1982 Mahendra Mills Hostel Gandhinagar

23. 1984 Sheth H.K. Library Kadi

24. 1984 B.M. Patel Vidyarthi Bhavan Kadi

25. 1984 Mrs. Menaben Mangaldas Guest house

and Central Office

Kadi

26. 1988 Shri Sakalchand Kalidas Patel ITI Kadi

27. 1988 Shri Janaatkumar Bhagubhai Patel,

Primary School

Gandhinagar

28. 1989 R. G. Kanya Vidyalaya Gandhinagar

29. 1989 M. B. Patel Primary Kanyashala Gandhinagar

30. 1990 Shishushala: primary School Kadi

31. 19991 Uma Arts and Nathiba Commerce

Mahila College

Gandhinagar

32. 1991 First Tribhovandas Lallubhai Patel and

then Baldevbhai Gopaldas Patel Girls

Hostel

Gandhinagar

33. 1992 Acharya Shri Nathalal N, Desai

Primary School

Kadi
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Sr.

No.

Year of

Establishment

Name of the Institute Place

34. 1992 Shri Babubhai S. Patel & Ramanbhai

D. Patel Hostel

Gandhinagar

35. 1992 Kashiba Keshavlal Patel Bhojanalaya Gandhinagar

36. 1992 Smt. Hiraben Vithhaldas Girls

Preschool

Gandhinagar

37. 1994 Shivabhai vasantbhai Patel Sewing

Class

Fudeda

38. 1995 K.B. Institute of Pharmaceutical

Education & Research

Gandhinagar

39. 1996 Meghna N iranjan Shishu Mandir Kadi

40. 1997 English Medium School from K.G. to

Class7

Gandhinagar

41. 1997 Raiben Gopaldas Patel & Savitaben

Babubhai Patel Higher Secondary

School

Gandhinagar

42. 1997 Savitaben Babubhai Patel Higher

Secondary Girls School

Kadi

43. 1997 M. B. Patel Secondary &Higher

Secondary School

Gandhinagar

44. 1997 S. K. Patel Institute of B.B.A. &

B.C.A.

Gandhinagar

45. 1997 Arun Hargovinddas Patel Bhojanalay Kadi

46. 1998 Shantaben K. Patel Boys Hostel Kadi

47. 1998 Shri Bhagubhai Patel English Medium

Secondary & Higher Secondary School

Gandhinagar

48. 1998 | Shri Somabhai Chaturdas Patel boys’

hostel

Gandhinagar
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Sr.

No.

Year of

Establishment

Name of the Institute Place

49. 1998 Shethshri Khimji Visaram & Sons

(Mumbai) Sanskar Bhavan

Gandhinagar

50. 1998 Lodariya Parivar(Sarsav) Uma Girls’

Hostel

Gandhinagar

51. 1999 Post Graduate & Reserch Section at

Pramukh Swami Science college

Kadi

52. 1999 Kadi Nagrik Co Operative Bank

Primary School

Kadi

53. 1999 Higher Education Science Stream Uma

Boys’ Hostel A & B

Gandhinagar

54. 1999 Brahmanikrupa (Dingucha) Memorial

Hall

Gandhinagar

55. 1999 B.B. A., M.B. A. Hostel C Gandhinagar

56. 1999 Pharmacy College hostel D Gandhinagar

57. 1999 Manguben Narayandas Choksi

(Rajpur) U.S.A. Hostel Dinning Hall

Gandhinagar

58. 1999 Menaben Mangaldas Patel Central

Office & Joitaram Mangaldas Patel

N.R.I. Guest House

Gandhinagar

59. 1999 Bholabhai C. Patel Institute of B.B. A.

& B.C.A.

Gandhinagar

60. 1999 Mamta Institute of Information

technology

Gandhinagar

61. 1999 Mamta Centre for A.M.A. Gandhinagar

62. 1999 Ashwinbhai Amrutlal Patel (Paliyadj

English and Gujarati Medium

Commerce College

Gandhinagar
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Sr.

No.

Year of

Establishment

Name of the Institute Place

63. 1999 Narottamdas Bechardas Patel( Paliyad)

U.S. A. Higher Education Girls’ Hostel

Gandhinagar

64. 1999 Raiben Narsinhbhai Performing Art

Academy

Kadi

65. 2000 Shantaben Maneklal Keshavlal

Primary Shool

Kadi

66. 2000 Raiben Gopaldas Patel Science

College Hostel

Kadi

67. 2000 Narasinhbhai College of Computer

Studies & Management

Kadi

68. 2000 Hiraben Dahyabhai Foundation

Institute of Post Graduate Studies in

Pharmaceutical Biotechnology

Gandhinagar

69. 2000 Enghlish Medium Boys’ Hostel Gandhinagar

70. 2000 Higher Education Science Stream

Boys’ hostel

Gandhinagar

71. 2000 Raiben Chandulal Patel Secondary

&Higher Secondary School (Science

&Common Stream)

Gandhinagar

72. 2000 Shri Narsinbhai Patel Science

Laboratory

Gandhinagar

73. 2000 Sarva Vidyalaya Umiya Boys’ Hostel Gandhinagar

74. 2000 Varshaben Rameshbhai Narottamdas

Diwan U.S.A. Higher Education

Umiya Girls’ Hostel

Gandhinagar

75. 2000 Ambalal Gopaldas Patel Girls’ Hostel Kadi
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Sr.

No.

Year of

Establishment

Name of the Institute Place

76. 2001 Mamta Institute of Information

Technology

Kadi

77. 2001 B.C.A Boys Hostel Kadi

78. 2001 P.G.D.C.A. Boys’ Hostel Kadi

79. 2001 Smt. Surajba College of Education of

women

Kadi

80. 2002 S.S. Patel PTC and B.Ed. college; V.

G. Patel PTC and R.H. Patel B.Ed.

Eng. medium college

Gandhinagar

81. 2004 Girls’ Hostel for the students of the

PTC &B.Ed. College

Kadi

82. 2004 Girls’ Hostel for the students studying

at various Colleges of Kadi Campus

Kadi

83. 2005 Library for the Madhubahen P.T.C.

College & Surajba College of

Education

Kadi

84. 2005 Girls’ Hostel for the students of the

PTC &B.Ed. Colleg

Gandhinagar

85. 2006 Biotechnology Section at Pramukh

Swami Science College

Kadi

86. 2006 New Building for Shardabahen

Dharmabhai Patel English Medium

Primary School; Sarva Vidyalaya

Secondary & Higher Secondary

English Medium School & Gomtiben

Ramabhai M. Patel Kinder Garten

School

Kadi
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Sr.

No.

Year of

Establishment

Name of the Institute Place

87. 2006 V.P.M.P. Polytechnic Institute Gandhinagar

88. 2006 Central Library for Ambalal

Vaghjibhai Patel Education College

Gandhinagar

89. 2007 Kadi Srva Vishvavidyalaya

(University)

Gandhinagar

90. 2008 Chanchalben Mafatlal Patel College of

Nursing

Gandhinagar

The development of institutes is also analyzed over the span of 10 

years and it is presented in the graph 4.2.
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GRAPH: 4.2
No. of Institutes started over a period of span of 10 years

45

From the table 4.1 and graph 4.2 it is revealed that

1. After establishment of the trust in 1919, the numbers of 

establishment of the institutes have reached very high.

2. The numbers of establishment of new institutes were 

maximum in last two decades i.e. from 1989-1998 and 1999- 

2008.

3. The trust also started various types of institutes viz. Pre 

primary to Higher Secondary Schools, Arts, Commerce and 

Science Colleges, Colleges of the professional courses, 

Hostels, Vocational Training Centres and others

4. The trust had also started efforts to establish educational 

institutes in Gandhingar from 1977 with laying down



stepping stone of building of Sheth C.M. highschool 

Gandhinagar foundation

5. The first institute named Sheth C.M. High school and Higher 

Secondary School in Gandhingar was established in 1979.

6. “Kadi Srva Vishva Vidyalaya” is a university established by 

the trust.

Different types of institutes being run by Sarva Vidyalaya Kelvani 

Mandal, Kadi is given in the table 4.3

TABLE NO. 4.3
Different types of institutes being run by SVKM, Kadi

Sr.

No.
Types of Institution

Location (Campus)
Total

Kadi Gandhinagar

1 Pre Primary' Schools 1 3 4
2 Primary Schools 4 4 8
3 Secondary and Higher Secondary

schools

3 4 7

4 Colleges

1. Arts, Commerce, Science 1 2 3

2. PTC 2 2 4
3. B. Ed. 2 2 4
4. B.B.A. M. B.A.; B. C.A,M.

C.A. P.G.D.C.A

4 3 7

5. Poly Technic 0 1 1
6. Nursing 0 1 1
7. Pharmacy; Bio Technology 0 2 2

8. Engineering 0 1 1
5 Vocational Training Centres 4 6 10
6 Hostels 9 18 27

Total 30 49 79
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The graphical presentation of thedata is shown in the graph 4.3.

GRAPH: 4.3
Different types of Institution being run by SVKM, Kadi

From the data, it is revealed that

1. More institutions have been established at Gandhinagar 

campus than Kadi Campus because being the Capital of 

Gujarat and centrally located; the needs and demands from 

the society have also increased.

2. 27 hostels for boys as well as girls have been established 

which help the students from the villages to stay and build 

their carrier.

3. The trust has established the institutions from pre- primary to 

higher education including institutions of vocational courses.
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4. 10 vocational training centres have been established with a 

view to provide opportunity of skill development to youth.

5. The trust has been trying to identifying the needs and 

demands of the society and establishes the institutions 

accordingly.

b) Introduction of New Courses:

Having started in the year 1919, the trust slowly and steadily made its 

progress. In the year 1960 Sarva Vidyalaya set foot into technical 

education field with the establishment of ITI at Kadi. Later on the trust 

also started courses of higher education at Kadi.

In the year 1977, the trust started its activity of education in 

Gandhinagar by laying foundation stone of Sheth C. M. Vidyalaya. The 

trust has tried to fulfill the needs and demands of the society by 

introducing new courses as time demands. With a need to spread 

education further and develop a kind of professionalism in the young 

generation of Gujarat the trust started its first self-financed course of 

pharmacy in the year 1995. The trust also stated many vocational courses.

In the year 2004, The Government of Gujarat allotted 40000 sq.m 

land to the trust for fulfillment of the dream of establishing engineering 

college. In the year 2007, the university has been established by the trust.

Various Institutions being run at Gandhinagar are spread across the 

following seven campuses.

i) Sarva Vidyalaya Technology Campus

ii) Kalupur Bank Girls Education Complex

iii) Patel Shitalben Ambalal Tribhuvandas Parivar (Mokhasan)

iv) Maneklal M. Patel Co- Education Complex

v) Sarva Vidyalaya Higher Education, Management &Computer 

Education Complex
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vi) Jagadishthai Natvarlal Patel (Dangarva) English Medium 

Complex Nursing Campus

vii) Nursing Campus

The details of the new courses introduced by the trust is presented in 

the table 4.4

TABLE NO. 4.4
Different Courses introduced by SVKM, Kadi at Kadi Campus

Sr.

No.

Year Name of the course Name of the Institute

1 1922 Primary Education Patidar Vidyalaya

2 1935 Secondary Edocation Sarva Vidyalaya

3 1956 P.T. C. Adyapan mandir

4 1960 Technical Education Sarva Vidyalaya

5 1965 Higher EducationBSc &

BA

Pramukh Swami Science and

H. D. Patel Arts

6 1988 ITI Shri S.K. Patel

7 1990 Primary Education Shishushala

8 1992 Primary Education Acharya Shri Nathalal N,

Desai Primary School

9 1996 Pre Primary Education Meghna Niranjan Shishu

Mandir

10 1999 Post Graduate & Research

Section ( MSc)

Pramukh Swami Science

college

11 1999 Primary Education Kadi Nagrik Co Operative

Bank

12 2000 Primary education Shantaben Maneklal

Keshavlal

13 2000 Computer Studies &

ManagementBBA & BCA

Narasinhbhai College
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Sr.

No.

Year Name of the course Name of the Institute

14 2000 PGDCA Kadi Nagarik Bank Institute

15 2000 MBA & MCA Narasinhbhai Patel College

16 2001 B. Ed. (Gujrati Medium) V. G. Patel College

17 2006 Bio-Technology Section at Pramukh Swami

Science College

From the data presented in the table 4.4, it is revealed that

i. The trust had started its journey by introducing the course of 

primary school of class 1 to 3 in the year 1922.

ii. Various co arses ranging from pre-primary education to higher 

education have been introduced by the trust.

iii. The trust initiated technical education by starting technical 

school in the year 1960 and ITI in the year 1988

iv. The trust has introduced different professional courses like 

BBA, BCA, MBA, MCA, PGDCA andBiotechnology as per 

the need of the society.

v. The trust has established its first teachers’ training institute 

(Adhyapan Mandir) in the year 1956.

vi. 10 differen: institutes have been established within 12 years 

(from 1988-2000) by the trust at Kadi campus.

Different courses introduced by SVKM at Gandhingar Campus is 

presented in the table 4.5
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TABLE No. 4.5
Different Courses introduced by SVKM, Kadi at Gandhinagar

Campus

Sr. No. Year Name of the course Name of the Institute

1. 1977 Secondary & Higher

Secondary Education

Sheth C. M. Vidyalaya

2. 1988 Primary Education ShriJ. B. Patel,

3. 1989 Secondary & Higher

Secondary Education

R. G. Kanya Vidyalaya

4. 1989 Primary Education M. B. Patel Kanyashala

5. 19991 Higher Education

(BA & B Com)

Uma Arts and Nathiba

Commerce Mahila College

6. 1992 Pre Primary Education Smt. Hiraben Vithhaldas

Girls

7. 1995 Pharmacy Education

B Pharm

K.B. Institute

8. 1997 Pre Primary and

Primary Education

English Medium School

from K.G. to Class7

9. 1997 Secondary & Higher

Secondary Education

R.G.Patel & S. B.Patel

Higher Secondary School

10. 1997 Secondary & Higher

Secondary Education

M. B. Patel Secondary &

Higher Secondary School

11. 1997 M.B.A. & M.C.A. S. K. Patel Institute

12. 1998 Secondary & Higher

Secondary Education

Shri Bhagubhai Patel

English Medium School

13. 1998 Pre Primary Education Shethshri Khimji Visaram

& Sons Sanskar Bhavan

14. 1999 B.B.A. & B.C.A. BholabhaiC. Patel

Institute
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Sr. No. Year Name of the course Name of the Institute

15. 1999 Information Technology Mamta Institute

16. . 1999 Higher Education

BCom (Eng. Medium)

Ashwinbhai Amrutlal Patel

Commerce College

17. 1999 Performing Art Raiben Narsinhbhai

Academy

18. 2000 M Pharm and MSc

Biotechnology

D R Patel Centre for

Advance Study in

Pharmaceutical

Biotechnology

19. 2000 Secondary &Higher

Secondary Educatin

Raiben Chandulal patel

(Mokhasan) School

20. 2002 P.T.C., B.Ed.( Gujarati

& English medium)

S. S. Patel PTC & V. G

Patel PTC; S. S. Patel & R

H Patel B Ed College

21. 2005 Engineering LDRP Institute of

Technology

22. 2006 Polytechnic V.P.M.P. Institute

23. 2007 University Kadi Srva Vishvavidyalaya

24. 2008 Nursing Chanchalben Mafatlal Patel

College

25. 2008 M. Phil; M. Ed. &

Ph. D. Programmes

Management,

Pharmaceutical, Education,

Bio-Technology,

Humanities, Social

Sciences, Computers

From the data of the table 4.5, it is revealed that
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1. The trust had started its joumeyby introducing the course of 

secondary school of in the year 1977 in Gandhinagar and at 

present it has introduced courses from pre- primary to Higher 

Secondary in Gujarati as well as English medium.

2. The trust has introduced its first self- financed course of B. 

Pharm. in the year 1995 and the journey continued by 

introducing different vocational courses viz. BBA, BCA, 

MBA, MCA,PGDCA, B.Ed., PTC, BioTechnology, 

Engineering, Nursing at Gandhinagar campus.

3. During the period of 3 years i.e. from the year 1997 to 2000; 

the trust has introduced 10 different courses and established 

institutes for the same course.

4. The university was established in the year 2007 and different 

graduate, Post-Graduate and Ph.D.courses in Management, 

Pharmaceutical,Education,B io-

Technology, Humanities, Social-Sciences, and Computers 

have been commenced from the year 2008-09.

5. The trust has commenced degree and diploma engineering 

courses from the year 2005 at Gandhingar campus.

6. More courses have been introduced at Gandhingar campus as 

compared to Kadi campus.

7. The trust has also started post graduate course of M. Phil, in 

English, Education and physical Education.

8. All the colleges run by the trust at Gandhinagar and Kadi 

campuses are the constituent colleges of the “Kadi Sarva 

Vishwa Vidyalaya”.

Different types of courses being offered in ‘Kadi Srvava Vishwa 

Vidyalaya’ are presented in the figure 4.2
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FIGURE: 4.2
Different types of courses being offered in ‘Kadi Srvava 

Vishwavidyalaya”
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The figure 4 2 depicts that the trust has commencedvarious 

graduates, post graduate, M.Phil. and Ph. D. courses at constitute colleges 

of Kadi Sarva Vishwa Vidyalaya .

c) Enrolment of the students:

The trust started its first institute as a “Vidyarthi Ahram” with the 

six students. The first school, ‘Kadava Patidar Vidyalaya’ was started on 

1st March 1922with seventeen students. Though the trust started its hostel 

and schools for education of the students of Kadva Patel society but 

enrolment of the students in the school was from all communities and 

therefore the name of the school ‘Kadava Patidar Vidyalaya’ was 

changed as “Sarva Vidyalaya”. The number of the students increased as 

the trust started new hostels and schools. As discussed in the research 

question no.5 the development in establishment of the institutes was 

maximum in the last two decades. It is also proved with the data of
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enrolment of the students in the institutions run by SVKM, Kadi 

presented in the table no.4.6.

TABLE NO. 4.6
Development in the enrolment of the students in the different 

institutions runs by SVKM during last two decades

Sr.

No
Campus

No. of students enrolled in the institutions run

by SVKM

1987- 88 1992-93 1997-98 2002-03 2007-08 2012-13
1 Gandhinagar 1673 4963 11180 21266 24757 33024
2 Kadi 2654 3884 3349 7525 11921 13560
3 Vadanagar 951 1094 1022 1005 1229 1054

Total 6008 10757 15551 29796 37907 47638
Source: Annual reports (1987-88 to 2012-13), Seccretaries. Sarva Vidyalaya Kelvani 

Mandal.Kadi,

The development in enrolment of the student is also presented

graphically in order to compare the data easily.
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GRAPH: 4.4
Development in the enrollment of the students in the different 

institutions run by SVKM, Kadi

From the data it is revealed that..

i. In the year 2007-08, the number of the students enrolled in the 

different institutions run by SVKM was 6008 and it reached to 

47638 in the year 2012-13. The no. of student increased nearly 

eight times more.

ii. The trust has taken responsibility of school of Balol but later 

on it became independent.

iii. At Gandhinagar campus, the number of the students in the year 

1987-88 was just 1673 but in the year 2012-13, it reached to 

33024. Thus the number of students increased twenty times 

more. While during this period the number of the students at 

Kadi campus increased five times.

iv. There was a least development in enrolment of the students at 

Vadanagar campus.
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v. The development with respect to enrolment of the students in 

2002-03 was just double as compared to the yearl997-98.

4.2.3 Development of the Sarva Vidyalaya Kelvani Mandal, Kadi 

with reference to Economical Perspective.

To discuss the above objective, the research question no.6 is 

analyzed as under.

Research Question6

What type of development with reference to economical perspective 

has SVKM, Kadi achieved?

With a view to consider the aspects of the development of the 

SVKM, Kadi with reference to economical perspective, the questionnaire 

was used to collect information from 200 staff members of SVKM which 

includes administrators of the trust, principals, teachers and non-academic 

staff of the institutions run by SVKM.

Question:Which of the following aspects would you like to consider 

about development Df S.V.K.M., kadi with reference to Economical 

Perspective?

The data in terms of their responses is analyzed qualitatively with 

the help of no. of responses and its percentage. The detail is given in the 

table 4.7.
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TABLE NO. 4.7
Development of SVKM with reference to Economical Perspective as 

perceived by the staff and members of SVKM

Sr.

No.

Statement Number of

preferences

Percentage

1 Assistance given by Government 102 51

2 Self-Finance policy of Government 66 33

3 Fees collected by the trust from the

students

66 33

4 Donations from the donors 152 75

5 Financial assistance from the alumni 151 75

6 Financial wealth of the trust 84 42

7 Others 08 04

Among above mentioned statements, more than 50% preferences 

given were selected and discussed in detail. From the above data it is 

revealed that following aspects should be considered in development of 

SVKM with reference to economical perspective.

a) Donations from the donors

b) Donations or assistance from the alumni

c) Assistance from the government

All the above mentioned aspects are discussed here in detail, 

a) Donations from the donors (society):

As mentioned in the development of the trust with reference to the 

historical perspective; the trust was established with the blessing from the 

Guru Shree Keshavanand to Pujya Chhagabha and the great hardship of 

the social reformer. Pujya Chhagabha received first assistance ofRs.5 

from his Guru and after that; donation from the society was the only 

source to meet financial need of the trust. Chhaganbha understood that 

without financial help, development of the trust was not possible.
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At that time fund was the main challenge for the development of 

the trust. Initially the hostel was started in the rented house. The Kadva 

Patidar Vidyalaya was also started in the rented house. But Chhaganbha 

had a dream to construct own building of the trust. He visited many 

villages and started fund collection activity. The trust received the first 

assistance of Rs. 68506.50 from the society. In the year 1921, the social 

forum of “Mota Bar Gam Panch”donated the amount of Rs. 68906.50 for 

purchase of land ftr the trust andon 19 March 1923 and land of 9 

‘ Vigha’ areas was purchased opposite to Kadi Railway station. At the time 

of inauguration of ‘ Vidyarthi Ashram’ the trust had fund ofRs. 85 which 

was given to the trust by the members of the society of Shertha Village. 

For the construction of building of the school and hostel the trust also 

received financial assistance from the donors of the society. During initial 

eight years of establishment of the trust, donations of approximately Rs. 

137087/-were given by different donors of the society.

The actual economical status of the trust can be referred from the 

secondary source wrirten in Gujarati as below.
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(4Hl4[dl$lH4l dl?a4l G4(4 d5l H 1£v35-<3v3-<3£ dl

£lsa4ul£Hl dl VHllljl &

Had «IG:v3s41 Hia dlSl^ van 13 HIH *(41 dl dlHH £(S

HlHldU <M s?dl (4$lH §4 £lH d s& %LS124. HIO. 4*11 €lS6l 5& S&dl 

HI. dl&£l*l Di4?El*l4l J^sdl <*i»u&A 4h a6 S&dl HI 

(4gC-l£lH ?l>U9lS dlHH Hl$ vlbdl HI Hid C-tlcfl dlHdl.

dcHl?dl dlHH4 PlCHldlHl dl^li Ofts §41 ceil H*Hldl (431101 HSl<$. 

Qssloi^l d4 oUmoil $13 S?ai Hl$ dl dll’ll dl (RSI? ISOldaidl

Hl4Ul? dofld(Rl0 dl dlHHdl circle HI ?\Sl4ai ?&dl §dl fc90ld<Rl£l 

^14 & dll’ll iHS6l S?cil«j Sl4£lHl| Hl4 GUIS^ ?§id4 tfOldCRl dl§ClS 

polled e£a dlddl ^HCU HI SHI OllA OILH d4 fc90ld(Rl4 H(ffl ?&4l 

dis(*4s H§IH.

HSld nil dl $s4l HlS Hl^l d4 (3cHI§4?S U6dl Hi §411 H ‘IGrvSvS 

(dl. S-5-?a)dl ?te SSlcHdl Hleidl? OllHdl U4 V^ld d^Edl d4 HSld

aiuai4l 3i?4 Sl$l sa4 uldi4l m&4l §a ?sh ?l sgos.ho *i*«u4 ole 

di4l. d4 ut$l (4(4u oui\4l vdHii§Hi4l <3hi§4?s siofl. noidl ?*£l.

tf0ldai4 dl dldl4 H^3ldl i^l^l V^lSUfl ^Ht^l <Rl3ld?4l Hl4 $Sl 

§i& dii*4l S nlai aic-fldl4 hh%i414 Hindi ut^i aioisR ai4l4 nls 

(ci%Licri§asciiaCl $fliat?(l4l *i*«uHaiac(l §41 d4 hIhIsA d4s *i*aidi 

(3l<?fl S?4 §41. W<HHl «* dl Hl$ dltflHl ^Hlt3l dHl 191*1 ?$. 31$ 4cil 

Hlei dl$lH4 HSld <3Uj S?<j §(j

dl aid fld.HGC-fl.dl (4HI? £4 §41. HSld Hl>ld?4 SIH 313 Hi 

(la*l dii^ii slH.ofl.Hi hi* hIoi 3&hi §di H?d, yoidainl suai’i ^e^oafl. 

HSld H^ld?4 SIH 313 S?l4 dl HlS °6 S£H GU?4l OOlddldl ?M 

9.4, 0>Hd, dlrHSllUl, Sl4dlS0l4 dOll64l <^10 3lSaioil ?fls (cl^GlH^l^Sd 

(44s •yle ?isiH &. ssd 31 is/-4l ^4 6h? d4l wi4 ?^l 31$ ^ aad 

?nai 4lsadi? \j§h sle HiHiaH hi441 d °x §Ih

dlHH4 HSld Ht^ld? HH4 ^61 ^61 dHl ?Hl¥dl Slb&dl

d?§4l Hdd £ld H0l4 IQ dl H?Hl4Hflia dll^ll 4h H§IH 4441 $6C-fls 

Guaoii (4oi4l 414 $dani £3il4a h
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HI cucl SlHHC<4dl Ml? £4 £cd. HSld H^ld?crj SIH SI? 8l2j ^ 

feci& oriu^iL slaoUni hih hIcr ?PUu §di u?c} woid<Ri£l$ucu3i aoaft 

HSld Hl^ld^ SIH SI? 5?lc(l ^ HI £ls af S£H @H?8fl tfOldOUdl sfUJ, 

cisi, $Hd, HlcHSltUl, Sl^dlSOl^. HOllSsfl afttf SlSdldl ds (cU&Hl^Sd 

Ms <*16 SlSld &. $5d ?l 15/-o{l ^4. @U? HHl tflXl ?$. Sl$ ^ (Reid 

?Hdl <4saidl? "4^ Sl6 HIHW Hl£dl a{ <* |lei.

HISIHoj HSld Hl^ld? HH2J. ^61 ^£1 c^(£\Hl dSU HHl<tfdl Sl^lHl 

d?$sfl. Hdd 6ld H(A<j ?{«£

H«j d dl^li^lzi H$l2l ?l. eidl«i dlH

*1 aw- oilHdl U^Gi

? aoa/- Gleai Hindi u£a

3 xuo/- HieeafoiiHdi HPlcudl

¥ aooo/- 4H6 sAMhouhcuou sl6 Hfc-tica Helena

M. uoa/- uie& 6?Hl? hi|h

5 30?H/- wco^aQ. sl6 $(l Hlsdeuca ^^oUKeeiH

*0?S/- Sl6 $0. HHdCHlCH ^OVgXRlfc}
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uta *Ud coMl $S Slid). Vdl, VVldd ^ 31351?^.

oues^di. 311000 2(1 atj sw. *hiv®u3 c4£i4. §sd uiv §4 31

3001/-2(l ctfj eidMUdl? $5d If £ldl §dl*HL6 ci^HL §<rl §S ?l 

13 <30Cv3-1-3 /-2l2j §«] (3U3 V^llcdl $S V<£ frLHl OOldCRl (3V3'ld *Hh®U of 

M2ftei3l 4 hiuci^) ^qcidem 4 Udsu w>id §di. m (Sv3id 

4nd ^uu^mq Hsiaifioft &3513 d?§2(l an. i<;3u-3s 2(1 «**[ hi£

63 313000/- 4 nee di. 3i-e-3U2(l ht(3 2te A vtft £l 3SH citXl^l

<4*5. Hl£ ?l. 3000/- 216.

asm

(3l.-vl«ll-bU"U)

£Ldl«i dlH

i soso-m-o 4nd Hdi'sma H§i3m

3 C3 00-00-0 S^l Vi d UVldd

3 1S00-00-0 5& H£lC-t Udldd

S tfcci-e-o 6SIC21 HleiC4l3 OUHoj VV

M. 3000-00-0 S^l SC-ilC-Ml ofdictttt OllHcr[ uv

S 3001-00-0

1000-00-0 3tdic(l3l OUH oj U4

C HOO-OO-O ofdlG&Hdl 3tdic(l3l OUH ^ Hd

e uoo-oo-o dl?l?(l®i VV

10 tfUI-00-0 £5l«t atldl&U? OUHoj Ud
-

Source:Patel, M.(1989) "Pcagnadeep Chhaganbha, VinodPrinters, Sarva Vidyalaya Kelvani 
Mandal,Kadi, pp.4d-l 15

The financial help from the donors remained continued from the 

establishment of the trust. The name of the main donor Was given to each 

institute run by S.V.K.M. listed in the table no. 4.1.From the above facts 

it is revealed from the day of establishment the trust, the members of the
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trustsucceeded in collection of donations from the people of the society 

for the development of the trust. The trust also gained faith of the 

Government to receive some help and this trend was remained continue 

even after death of the founder of the trust in 1941. 

b) Financial assistance from the alumni:

From the documents, the evidences were found that the trust is 

being nourished and nurtured by its alumni who occupy very 

distinguished positions in the society ranging from Ministers to Doctors 

to Engineers of repute etc. The trust has more than 90 years of 

philanthropic experiencewith a handful of students. The trust today has 

become one of the biggest trusts in the state of Gujarat catering to various 

sections of the people keeping the tradition with which the trust has been 

established. The trust has established a good repo with its former 

students and getting continuous financial and other support in the 

development of the trust. Here are some examples.

In the year 1982,the immediate secretary of the trustShri 

Dhanabhai H. Patel and Shri Mohanbhai Patel first time visited America 

for the financial help from the ex-students of the institutes of the trust and 

they succeeded in collecting good amount of fund.

With the efforts of Shri Maneklal Patel, the trust succeeded in 

receivingRs. 11.00 lakh financial help from Kalupur Commercial Co­

operative Bank due to approval of Chairman andex-student of the trust 

Shri Baldevbhai Dosabhai Patel in the year 1989. The name of the 

campus was given as Kalupur Bank Girls Education Complex. Because 

of the great support of Shri Baldevbhai, the trust also succeeded in 

collecting Rs. 51.00 lakh fund from the bank for establishment of 

Pharmacy College. The trust also collected fund from the alumni who 

settled in Ahmedabad, Surat and Mumbai.

In the year 1998, Shri Shri Maneklal Patelvisited America for 

collection of donation along with Shri Narsinhbhai K. Patel, Dr.
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Kanubhai Patel and Shri Mohanlal Patel. In this visit of 29 days, the 

team was succeeded in collecting donation of more than 5 crore 

rupeesfrom the alunni.

These facts can be referred from the secondary source of data 

collection written in Gujarati as under.

*i4(4ai<H2idi oj^cUf 4 (4&i4T 4wudi (36i?eidi4l ^Adi Hs 

41 d?®$<ni6 H £lG&Pl2t&'Dt 5iclv«fl. mMAi ml Hs s?ls4 (?h4.
<*3? at dl 4l§ ciUl^) Eld fcUUcu<4 iSasi e?il4c-{l. *41 OfPlSl *4<3§Cfl

Hell 19di HG^dd^'oi Sl&V ml *4lddl *4<Rl4 6Sd Sl&tfafl 

^IMdl SIScfl. d $41. H2S13HI &dd ?^*4ld Sdt UfcSl tf.H. 200XHI 

*t?si? d?§4l &se? \m.hI soooo 41.41. <*4ld Heft. *hi *4?MHi

*44(3 SlHl oej tMhL ?£dl 41 E?l?at(Hltf u£(H d?$4l *€tlUdl ml
?f4etl^cil 51131 S?lSd. Eldoi d*td H0«i

Source: Patel, M. (2013) “Dhruv Tarak (A biography of Shri Maneklal Patel,Raj offset, Sarva 

Vidyalaya Kelvani Mandal,Kadi, pp.110.

The trust also received donations of Rs. 1.00 Crore for 

establishment of VPMP college of Polytechnic from Shri Vishnubhai 

Punjabhai Mohanbha: Patel in the year 2006.

The list of institutions established by the trust is given in the table 

no. 4.2. It is revealed that the name given to the particular institutions are 

the donor for respective institutes. Majority of the institutions have been 

established from donations given to the trust by the alumni as well as the 

donors from the socieiy. 

c) Assistance from the Government:

Financial assistance from the government to the trust was started 

first time in in the year 1925 from the state of Gayakwad. At that time the 

government sanctioned financial assistance of Rs. 2000/- for three years
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and then it was increased to Rs. 3000/-. It can be referred from the 

secondary source of data collection written in Gujarati as under.

fecuat mbMlec^sni s^c-u *>u ?u»€l eu*ti

#rti.: m ikm. odc^n'i ci^fl qscft 8uq cl vlcu §

*414? sdnci. aeu^ict n£i?i*i®fl. d?$2(l 0*1. ie?u-?s 8&

qi>l q*{ e? ?l?000/- <4 H£& ell. H*K? 810 Ufcft

Si ?SH qtM qi^l ccA ml 31. 3000/- oft 810.

Source:Patel, M.(1989). “Pragnadeep Chhaganbha.Vinod Printary, Sarva Vidyalaya 

Kelvani Mandal,Kadi, p.115.

The trust has also established grant in aid secondary and higher 

secondary schools ar d colleges. The main factor in the development of 

institutions in Gandh nagar was the availability of land. Initially the trust 

had purchased a land of9 ‘vigha’ at Kadi and started Vidyarthi Ahhram 

and Sarva Vidyalaya. At present the trust has a land of 137 acres at Kadi.

The development of the trust in Gandhinagar is due to free 

allotment of land from the government. First time, the government of 

Gujarat has allotted 13 acres of land to the trust for the development of 

educational activities of the trust in the year 1977. The trust has 

established many irstitutions ranging from pre- primary to higher 

education. The activities of the trust were expanded when government 

has allotted a land cf 40000 sq.mts. for establishment of Engineering 

college in Sector-15 in the year 2004. The college named “Leelaben 

Dasharathbhai Ramdas Patel Institute of Technology and Research” was 

established. The activities of the trust were further expanded when 

government has allotted a land of 16000 sq.mts. in Civil Hospital 

premises of Gandhingar on long term lease of 35 years at an annual rental 

of Rs. 1.00 for the establishment of nursing college in the year 2007. In 

turn the trust has made a donation ofRs. 1.00 crore towards ‘Rogi Kalyan
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Samiti’ ofCivil Hospital Gandhinagar and the students being admitted 

will get the use the facility of Civil Hospital for their training as long as 

the college is in operation.

At present, the trust has total 165 acres of land, among this, 32 

acres of land is in Gandhinagar and 137 acres in Kadi. The trust has also 

been receiving the grant from the government for its grant in aid 

institutions.

4.2.4 Development of the Sarva Vidyalaya Kelvani Mandal with 

reference to Social Perspective.

To discuss the above objective following question was raised.

Research Question 7

What type of development with reference to social perspective has 

Sarva Vidhalaya Kelvani Mandal, Kadi achieved?

With a view to consider the aspects of the development of the 

SVKM, Kadi with reference to social perspective, the questionnaire was 

used to collect information from 200 staff members of SVKM, 

Kadiwhich includes administrators of the trust, principals, teachers and 

non-academic staff of the institutions run by SVKM, Kadi.

Question: Which of the following aspects would you like to 

consider about development of SVKM, kadi with reference to Social 

Perspective?

The data in terms of their responses is analyzed qualitatively with 

the help of no. of responses and its percentage. The detail is given in the 

table no. 4.8.
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TABLE NO.4.8
Development of SVKM with reference to Social Perspective as 

perceived by the staff and members of SVKM, Kadi

Sr.

No.

Statement Number of

preferences

Percentage

1 To remove orthodoxy rituals from

the society through education

150 75

2 Development of the society

through Education

176 88

3 Establishment of institutes as per

the needs and demand of the

society

162 81

4 Providing hostel facility to the

students

126 63

5 Students’ training with quality

education

162 81

6 Placement of the students after

completion of higher education

82 42

7 Skill development through co-

curricular activity

96 48

8 Establishment of the training

centres

126 63

9 Donation to the social organization 76 38

10 Scholarship,Relaxation from fee 162 81

11 Professional development of

employee

76 38
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Among above mentioned statements, more than 50% preferences 

given were selected and discussed in detail. From the above data it is 

revealed that following aspects should be considered in development of 

SVKM, Kadi with reference to social perspective.

a) To remove orthodox rituals from the society through 

Education

b) Development of the society through Education

c) Establishment of institutes as per the needs and demand of the 

society

d) Students’ training with quality education

e) Providing hostel facility to the students

f) Establishment of the training centres

g) Scholarship/Relaxation from fee

Among above mentioned aspects; First two statements i.e a) To 

remove orthodox rituals from the society through education and b) 

Development of the society through education are already discussed in 

the research question no. 1 and 2. The remaining all aspects are analyzed 

as under.

c) Establishment of institutes as per the needs and demand of the
society:
This aspect is also discussed in detail in the research question no. 5 

and 6. Having started in the year 1919 the trust has made its progress and 

at present almost 90 institutes hve been established by the trust and new 

courses have also been introduced as per the needs and demands of the 

society. This is also reflected from data of last two decades in which the 

trust has established nearly 63 institutes ranging from pre- primary 

schools to colleges of higher education with vocational courses and 

university as well.
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d) Providing hos:eI facility:

From the histo-y of the development of the trust, it is revealed that 

the journey of the Sarva Vidyalaya Kalavani Madal started with the 

establishment of the lostel as “Vidyarthi Ashram” in the year 1920. The 

founder of the trust believed that hostel will provide opportunity to the 

village students to stay and get good quality of education. At the initial 

stage the hostel was started in rented house with 7students and within six 

months the number of the students reached to 24. The trend of the raising 

numbers of the students during first five years of the establishment of the 

hostel is shown in the table no. 4.9.

TABLE NO. 4.9
Development in terms of No. of students accommodated in the Hostel 

run by the Trust at the time of establishment of the trust

Sr. No, Year No. of students accommodated

in the hostel

1. 1920-21 25

2. 1921-22 46

3. 1922-23 52

4. 1923-24 63

5. 1924-25 87

6. 1925-26 95

7. 1926-27 129

The gahical presentation of development in terms of no. of students 

accommodated in the hostel during initial stage of establishment of trust 

is shown in graph 4.5
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GRAPH: 4.5
The number of the students accommodated in the hostel at initial 

stage of establishment of the trust

From the data presented in the graph no 4.5, it is revealed that

1. In the year of establishment of trust, 24 students were 

accommodated in the hostel.

2. In the year 1921 -22, the number of the students raised to 46.

3. Within the period of five years, the numbers of the students 

staying in the hostel reached to 95.
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4. In the year of 1927-28, the numbers of the students staying 

in the hostel reached to 129.

The trend of the establishment of the hostel remained continue 

even at present. Development in terms of no. of students staying in the 

hostels during last 5 years is given in the table 4.10

TABLE NO. 4.10
Development in terms of No. of students accommodated in the 

Hostels run by the Trust during last five years

Sr. Year No. of students accommodated

No. in the hostels

Boys Girls Total

1 2009-10 2378 1697 4075

2' 2010-11 2814 2058 4872

3 2011-12 3174 2369 5543

4 2012-13 3357 2471 5828

5 2013-14 3470 2524 5994

The Graphical presentation of the data is shown in the graph 4.6
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GRAPH: 4.6
No. of Students accommodated in the Hostels run by the Trust

From the data it is revealed that

1. The trust has started hostel as its first institute and at present 

the trust runs 27 different hostels both at Kadi and 

Gandhingar campuses.

2. The number of students reached from 24 to 129 in the first 

five years and at present more than 5900 students including 

both boys and girls staying in the hostels.

3. From the figure 4.1 it is found that out of 27 hostels, 19 

hostels were established during the period of 1977to 2008.

4. From the facts, it is found that the trust has followed the 

objectives of the founder to uplift the society by providing 

educational facilities to students from the rural area.
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(e) Students’ training with quality education:

According to former president of S.V. K. M., late Shri Maneklal “ 

At Sarva Vidyalaya Kelvani, We have been very carefully nurturing the 

dream of our founder “Shri Chhaganbha” in the right earnest following 

his principle "Kar Bhala Hoga Bhala”. The main aim with which we have 

gone ahead over the years is to provide better quality education to the 

students in the best possible atmosphere and environment.” It can be 

seen from the data of the result of the 10th and 12th class of the schools 

run by the trust given in the table 4.11 r 4.12 and 4.13

Table No. : 4.11
Board Result of S.S.C. of last five years of the schools run by SVKM,

Kadi

Sr.
Name of the School

Last five years S.S.C. Board Result (in %)

No. 2008 2009 2010 2011 2012 Average

1 Sarva Vidyalaya High

school, Kadi

93.87 93.63 94.36 98.15 93.87 94.78

2 D. A. Patel Technical

High school.Kadi

99.63 98.80 93.52 98.63 93.35 96.79

3 Smt. K.A. Patel Shiv

Hari Sec.& H. Sec.Eng.

Med. School, kadi

63.58 100.00 100.00 100.00 100.00 92.72

4 Navin Sarva

Vidyalaya. Vadanagar

68.39 64.57 69.10 80.00 65.24 69.46

5 Sheth C.M. High

school and

H.Sec.School.

Gandhinagar

93.01 92.25 90.16 94.94 95.27 93.13

7 Smt. R. G. Patel Kanya

Sec.& Smt. S. B. Patel

Kanya H.Sec. School,

Gandhinagar

93.04 95.10 93.58 97.24 92.80 94.35
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Sr.
Name of the School

Last five years S.S.C. Board Result (in %)

No. 2008 2009 2010 2011 2012 Average

8 Smt. R. C. Patel Sec.

and H.Sec. School,

Gandhinagar

99.39 98.70 95.30 99.48 99.24 98.42

9 M. B. Patel Sec. & H.

Sec. Eng. Medium

School,Gandhinagar

96.40 94.97 90.47 98.10 93.89 94.77

Source: Annual reports (2008 to 2012), Secretaries, Sarva Vidyalaya Kelvani Mandal.Kadi,

The graphical presentation of the data indicated in the table no. 

4.11 is graphicaly presented in the graph 4.7.

GRAPH: 4.7
Average result of of S.S.C. of last five years of different schools run

by SVKM, Kadi

120

100

Sarva D. A. Pate K.A. Patel Navin Sarva ShethC.M. Smt. R.G. 
Vidyalaya Highschocl Eng, Med Vidyalaya High school Patel Kanya 

High school High School Vidyalaya

Smt. R.C. M. B. Patel 
Patel. High Eng. Medium 

School School

From the data presented in the table 4.11, and graph 4.7 it is 

revealed that
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1. In board's SSC examination; all the schools attained average 

more than 90% result during last five years except Navin 

Sarva Vidyalaya, Vadanagar.

2. Smt. K.A. Patel Shiv Hari Secondary and Higher Secondary 

English Medium School, Kadi attained 100% result during 

last five years in SSC examination of the Board.

3. Smt. R. C. Patel Secondary and Higher Secondary School, 

Gandhinagar attained highest average result among all the 

schools in the examination of class X of the board.

4. Both the English medium schools attained average more than 

90% result during last five years in SSC examination of the 

Board.

TABLE NO. 4.12
Board Result of Last five years of H.S.C. (Common Stream) of the

schools run by SVKM, Kadi

Sr.
No.

Name of the Institute Last five years H.S.C. (Common 
Stream) Board Result (in%)

2008 2009 2010 2011 2012 Average
1 Sarva Vidyalaya High

school, Kadi

85.83 99.57 98.05 84.95 98.05 93.29

2 Smt. K.A. Patel Shiv Hari

Sec. & H.Sec. Eng.

Med.School, Kadi

86.91 90.00 94.12 94.12 96.42 92.31

3 Navin Sarva Vidyalaya,

Vadanagar

98.01 95.21 93.69 78.70 44.53 82.03

4 Smt. R. G. Patel Kanya Sec.

& Smt. S. B. Patel Kanya

I I.Sec..School, Gandhinagar

99.32 99.62 96.65 97.87 89.29 96.55

5 Smt. R. C. Patel Sec.and

H.Sec.School, Gandhinagar

99.67 97.99 98.70 98.50 93.93 97.76

6 M. B. Patel Sec. & H. Sec.

Eng. Medium

School,Gandhinagar

86.49 94.92 86.32 88.99 87.72 88.89
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The graphical presentation of the data indicated in the table no. 
4.12 is graphicaly presented in the graph 4.8.

GRAPH: 4.8
Average result of H.S.C. (Common stream) of last five years of 

different schools run by SVKM, Kadi

From the data presented in the table number 4.12, and graph 4.8; it 

is revealed that

1. In boards HSC common stream examination; all the schools 

except Navin Sarva Vidyalaya, Vadanagar and M. B. Patel 

Secondary and Higher Secondary English Medium School,
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Gandhinagar, attained average more than 90% result during 

last five years.

2. Smt. R. C. Patel Secondary and Higher Secondary School, 

Gandhinagar attained highest average result among all the 

schools in common stream examination of class XII of the 

board.

TABLE NO. 4.13
Board Result of H.S.C. of last five years Science Stream of the 

schools run by SVKM, Kadi

Sr.

No.
Name of the Institute

------------ j ^ ■
Last five years H.S.C. (Science Stream) Board Result

(in %)

2008 2009 2010 2011 2012 Average
1 Sarva Vidyalaya High

school, Kadi

99.62 99.66 99.60 98.67 88.71 97.25

2 Smt. K.A. Patel Shiv

Hari Sec. & H.Sec.

Eng. Med.School,

kadi

63.63 63.63

3 Navin Sarva

Vidyalaya, Vadanagar

71.11 89.53 97.06 89.71 80.76 85.63

4 Sheth C.M. H. school

and H.Sec. School,

Gandhinagar

95.42 95.00 93.61 93.82 88.40 93.25

5 Smt. R. G. Patel Kanya

Sec.& Smt. S. B. Patel

Kanya H. Sec.y

School, Gandhinagar

84.65 88.10 86.28 80.00 60.71 79.95

6 Smt. R. C. Patel Sec.

H. Sec.School,

Gandhinagar

97.71 96.63 90.16 90.06 91.13 93.14

7 M. B. Patel Sec. & H.

Sec. Eng. Medium

School, Gandhinagar

83.34 80.00 87.27 68.82 72.22 78.33

Source: Annual reports (.2008 to 2012), Seccretaries, Sarva VidyalayaKelvani MandalKadi.
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The graphical presentation of the data indicated in the table no.

4.13 is graphically presented in the graph 4.9.

GRAPH: 4.9

Average result of H.S.C. (Science stream) of last five years of 
different schools run by SVKM, Kadi

120

100

Sarva K.A. Patel Navin Sarva ShethC.M. Smt. R. G. Smt. R. C. M. B. Patel
Vidyalaya Eng, Med. Vidyalaya High school Patel Kanya Patel. High Eng. Medium

High school High School Vidyalaya School School

From the data presented in the table 4.13and graph 4.9, it is 

revealed that

I. In board's HSC science stream examination; Sarva Vidyalaya 

High school, Kadi, Sheth C.M. School and Higher Secondary' 

School, Gandhinagar and Smt. R. C. Patel Secondary Higher
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Secondary. School, Gandhinagar attained more than 90% 

average result.

2. Sarva Vidyalaya High school, Kadi attained highest average 

result amcng all the schools in science stream examination of 

class XII of the board.

In case of higher education the standard of the quality can also be 

reflected from the grade achieved from National Assessment and 

Accreditation Counc 1 (NAAC) by the colleges run by the trust given in 

the table no. 4.14

TABLE NO. 4.14
NAAC Accreditation achieved by various colleges run by S.V.K.M.,

Kadi
Sr.
No.

Name of the College Place Courses Grade
Achieved

1. Uma Arts & Nathiba 
Commerce Mahila College

Gandhinagar B.A., M.A.
B. Com.

A

2. K. B. Pharmaceutical
Education and Research and
D R Patel Centre for
Advanced Stud es in
Pharmaceutical Science 
and Bio Technology

Gandhinagar B.
Pharm.

M.
Pharm

B^

3. S K Patel Institute of 
Management ar.d Computer 
Studies

Gandhinagar MBA
MCA

B+

4. B P Patel College of
Business Administration
BBA

Gandhinagar BBA B+

5. B P Patel College of 
Computer Studes

Gandhinagar BCA B+

6. Aswinbhai Anmitbhai Patel 
Commerce College

Gandhingar B.Com. C^

7. Shardben Shant bhai Patel 
college of Education- B.Ed.

Gandhingar B.ED 
(Gujarati 
Medium).

B^
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Sr.
No.

Name of the College Place Courses Grade
Achieved

8. Rajendrakumar H Patel 
English Medium B Ed
College

Gandhingar B. Ed. 
(English 
Medium)

B

9. Prmukh Swami Science and
H. D. Patel arts college

Kadi B.Sc.
M.Sc.
B.A.

B+

10. Narsinhbhai K. Patel College 
of Computer Studies and 
Management

Kadi BBA
BCA

B+

11. Kadi Nagarik Bank Institute 
of Post Graduate Diploma 
Studies PGDCA

Kadi PGDCA B+

12. S. V. Institute of Computer 
Studies

Kadi M.C.A. B^

13. S.V. Institute of Management Kadi M.B.A. A+

14. S.V. college of Education- Kadi B.Ed.
Gujarati
Medium

B+

From the data presented in the table 4.14, it is revealed that

1. Among all the 14 colleges run by the trust, S. V. Institute has 
received A+ whereas Uma Arts and Nathiba Commerce 

College has received A grade from NAAC.

2. Among all the colleges run by the trust, 3 colleges have 
received Upgrade, 7 colleges have received B+grade and one 

college has received B grade from NAAC.
3. Only one college has received C^grade from NAAC 

(f) Establishment of the training centres:

The aim of the trust is not only educate the students but also to 

provide all opportunity for the all-round development of the students who
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study in the institutions run by the trust. Efforts have been made by the 

trust to provide extra skills to the youth of the society. For this, the trust 

has established following vocational training centres at Kadi and 

Gandhingar campuses.

TABLE NO. 4.15
Vocational Centres run by Sarva Vidyalaya Kelvani Mandal, Kadi

Sr.

No

Name of the vocational training centre Campus

1. Shri S.K. PatellTI Kadi

2. Mamta School of Information Technology Kadi

3. Shri M.C.K. Patel Lalitkala Academy Kadi

4. Shri S. V. Patel Shivan, Bharat -Gunthan

&TTNC

Fudeda

5. Mamta Institute of Information Technology Gandhingar

6. School of Classical Arts and Hobby Class Gandhingar

7. School of Applied Art and Multimedia Gandhingar

8. Mamta IAS Training Centre Gandhingar

9. Mamta Sports Centre Gandhingar

g) Scholarship/Relaxation from fee:

The principle of Pujya Chhaganbha; ‘Kar Bhala Hoga Bhala’’ has 

also been followed by the officials of the trust uptill now. Efforts have 

also been made by the trust to fulfill the social responsibilities by 

providing economica support to the students from economical weaker 

section of the society. The various steps taken by the trust is listed below.

1. Schemes for the scholarship to the students have been 

planned viz. Pujya Chhagabha Smarak Fund,Pujya 

DiwalibaMadhavlal Patel Memorial Trust, Daskaka Parivar
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Fund, Lawyer Shri Dhanabhai H. Patel hostel students fund, 

Hostel students Sahayak Nidhi etc.

2. SVKM is the first trust who implemented the scheme 10% 

fee weaving scheme of U.G. C. for the students from 

economicaly weaker section.

3. Late Shri Maneklal M. Patel memorial trust has provided Rs. 

1.30 Crore scholarship/economical help to the needy 

students studying in the various faculties in the year 2012- 

13.

4. The trust never takes any capital fee or management quota 

fee or donationsfor admission in any institutions run by 

SVKM, Kadi.

5. Admission to the students in the institutions runs by SVKM, 

Kadi is given on the merit basis without considering cast, 

sex or region.

4.2.5 Achievement Milestones of “Sarva Vidyalaya Kelvani

Man dal, Kadi” with reference to its development 

Research question 8

Which are the Achievement Milestones of “Sarva Vidyalaya Kelvani 

Mandat, Kadi” with reference to its development?

In response to this research question, there was not any single 

specific answer. But evidence regarding following achievements were 

found.

1. The trust has succeeded in establishment of the university 

“Kadi Sarva Vishwa Vidyalaya’ vide state act 2007.

2. The trust las been providing courses from pre-primary to 

higher education along with vocational and Ph. D. courses as 

per the need of the society.
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3. For the a 1-round development of the students the trust has 

established ‘Lalit Kala Academy’ and Vocational Training 

Centres.

4. Eleven teachers/Principals of the of the institutions run by 

the trust won the ‘Best Teacher/Principal’ award sponsored 

by the Government and Non- Government Organisations.

5. The trust has established a research cell. The consultancy 

services have also been provided by the institutions of the 

trust.

The research question no. 9 and 10 are analyzed from the 

interview data analysis.

PART II Interview Data Analysis

The second form of data collection was in the form of personal 

interviews.There were several reasons for conducting interviews. First, 

the researcher wanted to know the opinions of the members of the 

governing body of the SVKM, Kadi with reference to development of the 

trust from their perspective. Secondly the researcher wanted to build on 

the data collected from the documents because there may be some 

limitations of presenting data in document form. In addition to being 

asked questions directly, the respondents were also given opportunity to 

answer some open ended questions which allowed the researcher to really 

understand what is the planning of development of the trust in the future.

The researcher has decided to conduct interview of the members of 

the committee who ate seniors and have long experience of management 

of the trust. The member listed in the table no. 4.15 remained present 

during interview and two members presented their views as the 

opinions/answers were almost remained same,

The list of the interview participants is summarized in Table 4.16
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TABLE NO. 4.16
The description of the participants of interview schedule

Sr.

No.

Name Position Description

1. Shri.

Vallabhbhai M.

Patel

Chairman,

SVKM, Kadi

and

Gandhinagar

He is acting as a Chairman of

SVKM, Kadi and Gandhingar and

also a president of ‘Kadi Sarva

Vishwa Vidyalaya. He studied in

SVKM, Kadi.

2. Dr. Rambhai M.

Patel

President,

SVKM,

Kadi,

At present he is the president of

SVKM, Kadi. Professionally he is

doctor. He has given donations to

the trust.

3 Dr. Kanubhai D.

Patel

President,

SVKM,

Gandhinagar

He is acting as a president of

SVKM,Gandhingar.

Professionally he is a doctor.

Former student and donor of

SVKM, Kadi. He played active

role in collection of fund from

U.S.A for development of the

trust.
4. Shri. Mohanlal

Patel

President,

‘Shri Kadva

Patidar

Kelvani

Uttejak

Mandal’

Educationist and former principal

of Sarva Vidyalaya Highschool,

Kadi, and Best teacher award

winner, He is a writer.

Approximately 65 books and

novels have been published by

him.
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Sr.

No.

Name Position Description

5 Dr. Somabhai

Patel

Campus

Director,

Gandhinagar

Acting as campus director of

SVKM, Gandhinagar campus.

Former principal of Uma Arts &

Nathiba Commerce college of the

trust. 27 years experience of Prof.

of Gujarati at Arts college Patan. 4

books have been written &

published by him.

In the semi structured interview schedule, open-ended questions in 

relation to the research questions no. 2, 4, 7, 8, 9 10 were asked.

In relation to the research questions framed in context to the 

objectives raised under the study; the detail question wise analysis of 

their responses has been described as under. The details of interview 

questions are given in the appendix-3.

The data collected from the participants of the interview are 

analyzed as under.

4.2.6 Development of the “Sarva Vidyalaya KelvaniMandal, Kadi ” 

with reference to Historical, Educational, Economical and 

Social Perspective.

Research Question 2

Which were the objectives of Sarva Vidhataya Kelvani Mandat, Kadi 

at the time of establishment?
As mentioned in the document analysis, both the members 

presented their views on the establishment of the trust.
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At the time in early nineteen the society of “Kadva Patel” of North 

Gujarat was very orthodox. They were illiterate; they had very expensive 

and orthodox rituals, very costly expenses on the death of a person by the 

family. The people of the society believed in blind faith and superstition, 

parents were not reacy to send their wards for education. At that time the 

leaders of the society decided to bring the people of the society out from 

these orthodox rituals through education. So the objectives behind the 

establishment of the trust were as mentioned below.

1. To uplift the society of Kadava Patel of the Kadi region.

2. To remove the orthodoxies and expensive rituals of the 

society though education.

3. To bring social revolution through education.

4. To build the Character of the children of the society and 

make them a good citizen of the nation.

Research Question 4

Who played crucial role for the development of the Sarva Vidhalaya 

Kelvani Mandal, Kadi?

In context to find the answer of the above mentioned research 

question, the following question was asked to the participants.

To whom you give credit for development of SVKM, Kadi? Why?

According to the participants, there is no doubt in the role played 

by the leaders of the society for the establishment of the trust viz.Pujya 

Chhaganbha, Purushottamdas Lallubhai Patel (Daskaka), Naginbhai 

Vrijlal Patel and other social leaders. Afterwards Shri Dhanabhai H. Patel 

(Vakil), Late Shri Maneklal M. Patel,Shri Vallabhbhai M. Patel, Dr. 

Rambhai Patel, Dr. Kanubhai Patel and other members of the trust also 

played an important role in development of the trust.

But according to Dr. Kanubhai Patel; the credit of development of 

the trust goes to the visionary members of the trust, committed and 

devoted principals ar.d teachers of the institutions run by the trust, the
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alumni and donors of the society who always remainedeager to support 

the trust and parents who put trust on the institutions.

Research Question 7

What type of development with reference to social perspective has 

Sarva Vidhalaya Kelvani Mandal, Kadi achieved?

In context to find answer of the above mentioned research 

question, some information are already mentioned in the document 

analysis. In the interview, the researcher has tried to collect some more 

information about social responsibilities carried out by the trust. 

Following question was asked to the participants.

Which types of social responsibilities have been carried out by 

SVKM, Kadi?

In response to above mentioned question following information was 

found.

Along with the educational activity, the trust always takes 

initiatives in performing its social responsibilities in following ways

1. The trust always ready to help the people as well to the 

government during national calamities.

2. The trust has recently established a research cell which will 

contribute to register patent of the product and the income 

generated by the cell will be used for the study of the students 

from the weaker sections of the society.

3. The trust provides teaching-learning material, school 

uniform, ftuits and other help to the children of labourers of 

surrounding area of Gandhinagar.

4. In turn of land allotted for the establishment of the nursing 

college, the trust donated Rs. 1.00 crore to ‘Rogi Kalyan 

Samiti’
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5. Free allocation of buildings for any competition examinations 

or any government programme.

6. The trust provides employment to the needy persons on the 

vacant posts of the trust. At present nearly 2250 employee are 

working ir the different institutions run by the SVKM, Kadi.

In context to find answer of the above mentioned research 

question, another question was asked to the participants,

In what ways the trust follows the principle ‘Kar Bhala Hoga 

Bhala’of Pujya Chhagabha?

In response to above questions, the participants stated that the trust 

always trying to help the students various ways.

1. The trust has planned various schemes for providing 

scholarshf) to the economically weak students.

2. The trust never takes any capital fee or management quota 

fee or donations for admission in any institutions run by 

SVKM, Kadi.

3. The trust has been providing hostel facility to the students at 

very econcmical rate so that the students from the rural area 

can get benefit of quality education.At present more than 

5900 students are accommodated in the hoatels both at Kadi 

and Gandhinagar campus.

4. The trust always takes initiative to cany out social 

responsibility.

Research question 8

Which are the Achievement Milestones of “Sarva Vidyalaya Kelvani 

Mandal, Kadi” with reference to its development?

In response to the above mentioned research question, following 

evidences have been found.

1. The year 1982 and 1998, are most significant years for the 

trust because during these years the members of the trust
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visited the U.S.A. and efforts have been made to collect 

funds for the development of the trust from the alumni. The 

members were succeeded in collecting more than five crores 

rupees fund for establishment of new institutions from the 

alumni. Tke members feel proud to commit that the trust is 

being nourished and nurtured by its alumni who occupy 

distinguish positions in the society.

2. Mahatma Gandhi, Sir Sayajirao Gaekwad III and well 

known astronauts Miss Sunita Williams visited the trust and 

praised the activities of the trust.

3. The trust has commenced majority of the professional 

courses ranging from graduation to Ph. D. as per the need of 

the society. The main aim of the trust is to provide better 

quality ecucation to the students in the best possible 

atmosphere and environment.

4. The trust has established the university “Kadi Sarva Vishwa 

Vidyalaya’ vide state act 2007.

5. The trust has taken care of the all-round development of the 

students by establishing different training centres and craft 

zone.
Research Question 9

Which are the factors that affect development of the Sarva Vidhalaya 

Kelvani Mandat, Kadi?

In response to above mentioned research question the participants 

state that there are many factors responsible for development of Sarva 

Vidyalaya Kelvani Mandal, Kadi but the important factors are as under.

1. The visionary management of the trust who always try to 

follow the principle of the founder of the trust “Kar Bhala-

Hoga Bhali'

2. The Committed and devoted members of the trust



3. The alumni who occupied distinguish position in the society

4. Donations given by the alumni and donors of the society

5. Committed principals and teachers of the institutions run by 

the trust

6. Land allotted by the government

7. Policy of government to support such public trust.

Research Question 10

After establishment of the trust, which is highest 

developmental period?

For finding the information of the above entioned question, the 

researcher has put the following question before the participants.

After establishment of the trust, which period of development you 

consider it as the highest developmental period of the trust? and Why?

In reply of the above mentioned question following facts were

found.

The period from the year 1922 to 1940 was very crucial period of 

the trust during which the vision for the development of the trust had 

been fixed and the trust was succeeded in constructing its own school and 

hostel building. The year 1982 was also important for the trust because in 

that year the members of the trust first time visited the U.S.A. in the 

leadership of Secretary of the trust Shri Dhanabhai Patel to collect fund 

from the alumni. The year 1998 was also very important because the 

members of the trust second time visited The U.S.A under leadership of 

late Shri Maneklal Patel and the members succeeded in collecting fund of 

more than five crores rupees from the alumni and this fund became base 

for the development of the trust.

Looking to above mentioned facts the trust has achieved highest 

development during the period between the year 1922 to 1940 and the 

year from the year 1990 to 2012. Even today the efforts have been made 

to reach to the new height of the development of the trust.
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4.3 SUMMARY:
In the preceding section, the data yielded by the tools and 

documents on “Sara. Vidyalaya Kelvani Mandal, Kadi” in respect of all 

nine research questions were analyzed qualitatively. While analyzing the 

data, the formulated research questions based on the objectives of the 

present study were ta-cen into consideration. The data analysis was carried 

out in two parts. Part 1- Document Analysis and Part -2 Interview 

Analysis. As mentbned in the objectives, development of “Sarva 

Vidyalaya Kelvani Mandal, Kadi was analyzed keeping four 

developmental perspectives in mind.

1. Historical perspective

2. Educational perspective

3. Economical perspective

4. Social perspective

The result of the analyses was interpreted and discussed. The 

results of the analysis were presented in verbal, tabular as well as in the 

graphical forms. With reference to historical perspective of development 

of the case, the data showed that the trust has long historical journey and 

it was established with specific objectives. It has been nurturing carefully 

to fulfill the dream of the founder of the trust in the right earnest 

following his principle. The trust has been developed educationally and 

economically at the same time the trust has been trying to fulfill the needs 

of the society by providing better quality of education. The trust has also 

achieved significant achievements. The major findings based on data 

analysis and interpretations of the present study are discussed in details in 

the next chapter.
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CHAPTER V
FINDINGS, CONCLUSIONS AND SUGGESTIONS

5.1 INTRODUCTION:
This chapter provides the summary of the results based on data 

analysis and interpretations, the main findings of the research and 

conclusions of the present study. First, the findings of the study are 

discussed in relation to the objectives of the study. Second, it presents 

critical reflection over research process of the study.Third, it provides 

research conclusions and implications. Thischapter ends with a brief 

description of limitations encountered during the period of the research 

work and recommencations for the future studies.

5.2 STATEMENT OF THE PROBLEM:
A CASE STUDY OF THE SARVA VIDYALAYA KELVANI

MANDAL,KADI IN DEVELOPMENTAL PERSPECTIVE

5.3 OBJECTIVES OF THE STUDY:
The study has been carried out with the following objectives.

1. To be acquainted with the historical perspective of Sarva 

Vidyalaya Kelvani Mandal, Kadi.

2. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi in context to Educational perspective.

3. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi in context to Economical perspective.

4. To study the development of Sarva Vidyalaya Kelvani 

Mandal, Kadi in context to Social perspective.

5. To study the achievement milestones of development of 

Sarva Vidyalaya Kelvani Mandal, Kadi in context to 

Educational, Economical and Social perspective.
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6. To study the factors affecting development of Sarva 

Vidyalaya Kelvani Mandal, Kadi.

5.4 RESEARCH QUESTIONS:
The following questions have been raisedto know the acievements 

of the objectives of the research study.

1. Why was the trust; Sarva Vidyalaya Kelvani Mandal, 

Kadi established?

2. Which were theobjectives of Sarva Vidyalaya Kelvani 

Mandal, Kadi at the time of establishment?

3. Who played crucial role for the development of the Sarva 

Vidyalaya Kelvani Mandal, Kadi?

4. What type of development in context to historical 

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

5. What type of development in context to educational 

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

6. What type of development in context to economical 

perspective has Sarva Vidyalaya Kelvani Mandal, Kadi 

achieved?

7. What type of development in context to social perspective 

has Sarva Vidyalaya Kelvani Mandal, Kadi achieved?

8. Which are the Achievement Milestones of “Sarva 

Vidyalaya Kelvani Mandal, Kadi” with reference to its 

development?

9. Which are the factors that affect development of the Sarva 

Vidyalaya Kelvani Mandal, Kadi?

10. After establishment of the trust, which is the highest 

developmental period?
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5.5 METHODOLOGY:
The methodolcgy adopted in the present study to answer the stated 

research questions is the case study methodology in order to achieve the 

objectives of the study.

5.5.2 Case Study Design and Procedure:
Present study is the qualitative research and case study 

methodology was adDpted as a research methodology. Case studies can 

be single or multiple-case designs. For the present study, the single case 

design has been chosen. Looking to the theoretical background of the 

designs of the case sTudy, the present study is the descriptive case study 

having embedded case study design.

5.5.2 Sample:

The sampling method in the present study was purposive. The 

sampling units that are (a) the main office of the trust and (b) the 

institutes run by Sarva Vidyalaya Kelvani Mandal, Kadi were considered 

as the sample for the present study. That sample became population of the 

research itself.

5.5.5 Tools:
In the present study, following tools were used as a primary and 

secondary source for data collection.

1. Official Documents of the management: Different documents 

published by the trust have been used for data collection. The 

list is given in the appendix.

2. Articles: Different articles written on the activities of the 

‘Sarva Vidyalaya Kelvani Mandali Kadi”, role of the 

Chairmen etc. were used for collection of information.

3. Visit: Personal visits were organized with aim to meet 

present Chairman of the trust, Campus Director of
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Gandhinagar and Kadi. The data were also collected through 

visit.

4. Books: Following books were used to collect information 

regarding historical roots of the ‘Sarva Vidyalaya Kelvani 

Mandali Kadi”.

i. Pragyadeep Chhaganbha

ii. Karma Yogi Daskaka

iii. Karma Chudamani Mamklal

iv. DhruvTarak: Maneklal M. Patel

v. Sarva Vidyalaya Kelvani Mandal no Itihas Granih

5. Questionnaire: The questionnaire was developed with the 

aim to collect response about the developmental aspects in 

context to educational, economical and social perspectives 

from the administrator of the trust and employees of the 

different institutions run by Sarva Vidyalaya Kelvani 

Mandal, Kadi.

6. Interview: Schedule of semi structured interview with open 

ended questions was designed.

5.5,4 Procedure for analysis of the data:

The present study was drawn upon qualitative methods of analysis 

of the data collected from primary and secondary sources. The researcher 

has used all the relevant documents for the collection of the data and the 

data wereanalysed by using document analysis method. Data collected 

through interviews of the office bearer of the trust were also analysed.

5.6 SUMMARY OF FINDINGS:
This summary' of findings has been directed by the ten main 

research questions based on the objectives of the present study.The first 

and second question was aimed at gathering data on establishment of the
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trust and objectives Dehind the establishment of the trust. The question 

no. 4, 5, 6 and 7 were focused on the collection of the data on 

development of Sar^a Vidyalaya Kelvani Mandal, Kadi in respect of 

historical, educational, economical and social perspectives respectively. 

The question no. 3 was aimed at gathering data in respect to the persons 

who played crucial role in development of Sarva Vidyalaya Kelvani 

Mandal, Kadi. The question no. 8 was focused on the acievement 

milestones of Sarva Vidyalaya Kelvani Mandal, Kadi. The question no. 9 

was aimed at factors that affect development of the Sarva Vidyalaya 

Kelvani Mandal, Kadi and the question no. 10 was focused on the the 

highest developmental period of Sarva Vidyalaya Kelvani Mandal, Kadi.

The findings of the present investigation with respect to the above 

mentioned research questions are summarised as shown below.

5.6.1 Findings in context to Historical Perspective of Development

of *Sarva Vidyalaya Kelvani Mandal, Kadi9

1. At the time of early nineteen the society of Kadva Patel of 

North Gujarat was very orthodox. They have very expensive 

and orthodox rituals viz.

a. Marriage of children at very young age

b. Too much expenses after the death of a person of a family 

in the society

c. No ecucation facilities for the girls

d. Poor education in the society.

2. Shri Chhaganlal Patel and other leaders of the society 

believed that “The society won’t uplift without Education”. 

They had made very hard efforts to uplift the society by 

providing education.

3. The trust lamed Kadava Patidar Uttejak Kelvani Mandal 

was formed by the leaders of the Kadava Patel society in the
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social meeting at Sardhav on 8th June 1919. Shri Nagindas 

Vrijlal Pa:el became the first Secretary of the trust. Shri 

Chhaganlal Patel and Mr. Naginbhai Vrijlal Patel played a 

very crucial role in establishment of the trust.

4. The main objectives of the establishment of the trust were;

1) To uplift the society of Kadava Patel of the Kadi region.

2) To remove the orthodoxies and expensive rituals of the 

society through education.

3) To bring social revolution through education.

4) To build the character of the children of the society and 

make them a good citizen of the nation.

5. The trust started hostel (Vidyarthi Ashram) with 6 
studentsasits first institute in a rental house on 22nd March 

1920.

6. On the day of establishment of Vidyarthi Ashram the trust 

had only fund of Rs. 85/- which was given by the members of 

the society from Shertha village.

7. After establishment of Vidyarthi Ashram, Shri Chhaganlal 

Patel was popularly known as Pujya Chhaganbhaa.

8. The trust started its first school “Shri Kadva Patidar 

Vidyalaya" of class 3 with the approval from Education 

Department of Vadodara State on 1st March 1922.

9. The name of “Shri Kadva Patidar Vidyalaya” was changed as 

a “Sarva Vidyalaya” and the name of the trust “Kadava 

Patidar Kelvani Uttejak Mandal” was also changed in to 

“Sarva Vidyalaya Kelvani Mandal” because the students 

studied in the school were from all communities.

10. PujyaChhaganbha succeeded in establishment of four 

institutes during his span of working in the trust viz.
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(i) Hostel (Vidyarthi Ashram)

(ii) Sarva Vidyalaya

(iii) Gaushala

(iv) Kanya Kunj

11. Pujya Chhaganbha played a very active and crucial role in 

development of the trust at initial level by fund collection 

activity.

12. Upto 1973-1974, there were only three educational 

institutions in the campus of Sarva Vidyalaya Kelvani 

Mandal, Kadi 1. Sarva Vidyalaya 2. Science College and 3. 

Technical High school.

13. In the year 1977, Government of Gujarat has invited the trust 

to set up Educational institutions at Gandhinagar for 

establishment of educational institutions by allotting 13 acres 

of land.

14. In the year 1977, the trust started activities of education in 

Gandhinagar by laying foundation stone of Sheth C. M. 

Vidyalaya. Sheth C. M. Vidyalaya was the first school 

established by the trust at Gandhinagar in the year 1979.

15. From 1977 to 2008, nearly 60 different kinds of institutions 

were established by the trust at Gandhinagar and Kadi 

campus which include pre-primary schools, Secondary and 

higher secondary schools, Arts-Science-Commerce Colleges, 

colleges of vocational courses, vocational training centres, 

hostels and other institutions.

16. Late Shri Maneklal Patel, former Chairman of the Sarva 

Vidyalaya Kelvani Mandal, Kadi played a very crucial role in 

the development of the trust in the last two decades.
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5.6.2 Findings in context to Educational Perspective of

Development of * Sarva Vidyalaya Kelvani Mandal, Kadi’

1. Up to 1973 -1974, there were only three educational 

institutions in the campus of Sarva Vidyalaya Kelvani 

Mandal, Kadi. But after 1977, the trust succeeded to establish 

nearly 60 different kinds of institutions from pre-primary to 

higher education, vocational institutes and hostels.

2. The trust had started its efforts for first educational institute 

in Gandhingar in 1977 with laying down stepping stone of 

building of Sheth C.M. High School.

3. The numbers of establishment of new institution was highest 

in the last two decades; from 1989-1998 and 1999-2008.

4. At present, the trust runs 4 pre-primary schools, 8 primary 

schools, 7 secondary and higher secondary schools, 16 

colleges of vocational courses, 10 vocational training centres 

and 27 hostels at Kadi and Gandhingar.

5. More institutions have been established at Gandhinagar 

campus than Kadi Campus because Gandhinagar is Capital of 

Gujarat and it is centrally located.

6. Various Institutions being run at Gandhinagar are spread 

across different campuses.

7. The trust has introduced its first self- financed course of B. 

Pharm in the year 1995 and the journey continued by 

introducing different vocational courses viz. BBA, BCA, 

MBA, MCA, PGDCA, B.Ed., PTC, Bio-Technology, 

Information Technology, Engineering, Nursing, M.Phil. Ph. 

D. and Post Grauduate Diploma.

8. ‘Kadi Sarva Vishwavidyalay’ a University has been 

established by the trust in the year 2007.
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9. The trust started its first institute (hostel) as a Vidyarthi 

Ahram with 6 students which reaches to 5989 in the year 

2012-13.

10. The first school, Kadava Patidar Vidyalaya was started on 1st 

March 1922 with 17 students. The number of students 

studying m various institutions run by SVKM, Kadi was 

reached to 47638 in the year 2012-13.

11. In the year 1987-88, the number of the students enrolled in 

the different institutions run by the trust was just 1673 and it 

reached to 33024 in the year 2012-13 at Gandhingar campus. 

Thus the number of students increased twenty times more. 

While at Kadi campus of the trust, the number of the students 

increased only five times during this period.

12. The development of the trust with respect to enrolment of the 

students in 2002-03 was just double as compared to the 

year1997-98.

13. The university was established in the year 2007 and Ph.D. 

courses in Management, Pharmaceutical, Education, Bio- 

Technology, Humanities, Social Sciences and Computers 

have been commenced from the year2008-09.

14. The trust has achieved highest development during the period 

between the year 1922 to 1940 and the year from the year 

1990 to 2012. Even today the efforts have been made to reach 

to the new height of the development of the trust.

5.6.3 Findings in context to Economical Perspective of

Development of ‘Sarva Vidyalaya Kelvani Mandal, KadV

1. The trust has been receiving financial help from the member 

of the society, the alumni, and government as grant in aid.
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2. The trust is being nourished and nurtured by its alumni who 

occupy very distinguished positions in the society.

3. One of the reasons for the development of the trust in 

Gandhinagar is allotment of land by the Government at free 

of cost on long term lease.

4. In last two decades, former Chairman Late Shri Maneklal 

Patel and member of the trust Shri Narsinhbhai K. Patel, Dr. 

Kanubhai Patel and Shri Mohanlal Patel played a very active 

and crucial role in fund collection activity.

5. Majority of the institutions have been established from 

donations given to the trust by the alumni as well as the 

donors from the society.

5.6.4 Findings in context to Social Perspective of Development of

Sarva Vidyalaya Kelvani Mandal

1. The founder of the trust believed that hostels will provide an 

opportunity to the village students to stay in the hostel and 

get good quality of education.

2. The trust has started hostel as its first institute with seven 

students in the rented house but present the trust has owned 

27 different hostels building at Kadi and Gandhinagar 

campuses. Out 27 hostels, 19 hostels were established during 

the period of 1977 to 2008.

3. At present the trust provide hostels facility to more than 5900 

students with good quality of facilities at very reasonable 

rate.

4. The trust tries to provide quality educationin board’s SSC 

examination; out of 8 schools, 7schools attained average 

more than 90% result during last five years. While in case of
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HSC science stream examination, out of 7 schools, 3 schools 

attained average more than 90% result during last five years.

5. Among all the colleges run by the trust, One college received 

A+, one more college received A grade, 3 colleges received 

B++ grade, 7 colleges received B+ grade and one college 

received B and C++ grade each from NAAC.

6. For the af-round development of the students, the trust has 

establishec 10 vocational centres.

7. The trust has always been trying to follow the principle of 

PujyaChhaganbha "Kar Bhala Hoga Bhala" by providing 

economical support to the students from lower income group.

8. The trust has planned various schemes for funding 

scholarship to the students viz.

a) Pujya Chhagabha Smarak Fund

b) Pujya Diwalibav Madhavlal Patel Memorial Trust

c) Daskaka Parivar Fund

d) Lawyer Shri Dhanabhai H. Patel hostel students fund

e) Hostel students Sahayak Nidhi

9. SVKM, Kadi is the first trust who implemented the scheme 

of 10% fee weaving of University Grant Commission for the 

students from economically weaker section.

10. Late ShriManeklal M. Patel memorial trust has provided 

Rs.1.30 core scholarship or financial help to the needy 

students studying in the various faculties in the year 2012-13.

11. The trust never takes any capital fee or management quota 

fee or donations for admission in any of its institutions.

12. Admission to the students in the institutions runs by SVKM, 

Kadi is given on the merit basis without considering caste, 

sex or regie n.
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13. At present the trust has been providing employment to nearly 

2250 emp oyee working in different institutions run by the 

SVKM, Kadi.

14. The trust provides employment to the needy persons on the 

vacant posts of the trust.

15. The trust also carries out following social responsibilities 

such as

1) To provide help to the people as well to the government 

during national calamities.

2) To provide teaching-learning material, school uniform, 

fruits and other help to the children of labourers of 

surrounding area of Gandhinagar.

3) The trust has recently established a research cell which will 

contribute to register patent of the different product and the 

income generated from patent registration by the cell will 

be used to pay the fees of the students from the weaker 

sections of the society.

5.6.5 Other findings:

Other findings related to the milestone achievements of the trust 

and factors affecting cevelopment of the trust are mentioned below.

1. Mahatma Gandhi, Sir Sayajirao Gaekwad III and well known 

astronauts Miss Sunita Williams visited the trust and praised 

the activities of the trust.

2. The year 1982 and 1998 are the most significant years for the 

trust because during these years the members of the trust 

visited the U.S.A. and efforts have been made to collect 

funds for the development of the trust from the alumni. The 

members were succeeded in collecting more than five crores 

rupees fund for establishment of new institutions from the
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alumni. The members feel proud to commit that the trust is 

being nourished and nurtured by its alumni who occupy 

distinguish positions in the society.

3. The trust has commenced majority of the professional 

courses ranging from graduation to Ph. D. as per the need of 

the society. The main aim of the trust is to provide better 

quality ecucation to the students in the best possible 

atmosphere and environment.

4. The trust has established the university “Kadi Sarva 

Vishwavidfyalaya’ vide state act 2007.

5. The trust has taken care of the all-round development of the 

students by establishing “Lalit Kala Academy” and different 

training centres likes IAS Training Centre, Institute of 

Information Technology, Craft Zone etc.

6. The credit of development of the trust goes to the visionary 

members of the trust, committed and devoted principals and 

teachers of the institutions run by the trust, the alumni and 

donors of the society always eager to support the trust and 

parents who put trust on the institutions.

7. Following are the main factors for the development of the 

trust.

a) The visionary management of the trust who always try to 

follow the principle of the founder of the trust “Kar Bhala, 

Hoga 3hala”.

b) The Committed and devoted members of the trust.

c) The fnancial help given by the alumni who occupied 

distinguish position in the society.

d) Donations given by the donors from the society.

e) Committed principals and teachers of the institutions run 

by the trust.
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f) Land allotted by the government.

g) Policy of the government.

5.7 CONCLUSIONS:
It is worthwhile to discuss the conclusions on the basis of the 

findings of the study and their implications for development ofother trusts 

which are working in the interest of the society and their contributions in 

development of socie:y as human beings.

The present study of development of the ‘Sarva Vidyalaya Kelvani 

Mandal, Kadi’ was conducted keeping four perspectives in mind. (1) 

Historical Perspective (2) Educational Perspective (3) Economical 

Perspective and (4) Social Perspective.

The findings with reference to historical perspective showed that 

the trust has long more than 94 years of philanthropic experience with 

its alumni and become one of the biggest trusts in the state of Gujarat. 

The trust ‘Kadava Patidar Kelvani Uttejak MandaP was established in the 

year 1919 with the fo lowing objectives.

1) To uplift the society of Kadava Patel of the Kadi region.

2) To remove the orthodoxies and expensive rituals of the society 

through education.

3) To bring soc al revolution through education.

4) To build the Character of the children of the society and make 

them a good citizen of the nation.

The social leaders and Pujya Chhabanbha played a very crucial role 

in establishment of the trust. Initially the period of the year 1922-40 is 

significant for the development of the trust. The trust started a hostel as 

its first institute and the purpose behind it was to provide residential 

facility to the students of the rural areas of Kadava Patel community so 

that they could stay and get educated. Later on the school was also 

started. The name of the trust was changed to ‘Sarva Vidyalaya Kelvani
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Mandal’ as the doors were opened for the students of all communities. In 

the year 1977, Government of Gujarat has invited the trust to set up 

Educational institutions at Gandhinagar for establishment of educational 

institutions by allotti»g 13 acres of land. Therefore, Ganghingar was also 

selected for development of activities of the trust.

The findings with reference to Educational Perspective showed that 

the trust has made marvellous development. At present, trust has 

established more than 60 institutes ranging from pre-primary to higher 

education including technical and vocational education. A university 

‘KadiSarvaVishwa Vldyalay ‘was also established by the trust in the year 

2007. Almost 27 hostels and 10 vocational training centres including 

IAS training centres have been established by the trust. The numbers of 

students enrolled were reached from 17 in the year 1922 to more than 

47000 in the year 2012-13. Different courses viz. BBA, BCA, MBA, 

MCA, PGDCA, B.E«L, PTC, Bio-Technology, Information Technology, 

Engineering, Nursing, M.Phil. Ph. D. and Post Grauduate Diploma have 

been introduced by the trust. From the year 1990-2012, the trust has 

gained highest development. Former Chairman of the trust, Late Shri 

Maneklal M. Patel and othe members of the trust played very crucial role 

in development of the trust during this period.

The findings with reference to Economical Perspectives showed 

that the trust was established with the financial support from the donors 

of the society. The founder of the trust played active role in fund 

collection activity at the initial level of establishment of the trust. The 

state of Gayakwad noticed the activities carried out by the trust and 

started financial help first time in in the year 1925. The fund collection 

activity remained continue even after establishment of trust. In last two 

decades, former Chairman Late Shri Maneklal Patel and member of the 

trust Shri Narsinhbhai K. Patel, Dr. Kanubhai Patel and Shri Mohanlal 

Patel played a very active and crucial role in fund collection activity.
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Majority of the institutions of the trust are established with the financial 

support from the alumni as well as the donors of the society. It is true that 

the trust is being nourished and nurtured by its alumni who occupy 

distinguish positions in the society. One of the reasons for the 

development of the trust in Gandhingar is allotment of land by the 

Government at free of cost or on long term lease. At present the trust 

holds total 165 acres of land, out of which 32 acres of land is in 

Gandhinagar and 137 acres in Kadi.

The findings with reference to Social Perspective showed that 

along with educational activities, social activities have also been 

performed by the trust. One of the objectives of the trust was to uplift the 

society by providing quality education. By introducing different courses 

as per the demand of the society, the trust has been trying to develop 

society. The founder of the trust believed that hostels will provide 

opportunities to the rural students to stay in the hostel and get good 

quality of education.Therefore, the trust has started hostel as its first 

institute with seven students in the rented house but at present the trust 

has owned 27 different hostels buildings for boys as well as girls at 

Kadi and Gandhinagar campuses. Out 27 hostels, 19 hostels were 

established during the period of 1977 to 2008. The numbers of students 

staying in the hostel were reached from 7 in the year 1919 to more than 

5900 in the year 2012. The trust has always been trying to follow the 

principle "Kar Bhala Hoga Bhala" of the founder of the trust by providing 

economical support to the students from lower income group through 

scholarship. SVKM, Kadi is the first trust who implemented the 

scheme of 10% fee weaving schemeof University Grant Commission 

for the students from economically weak section. The trust has 

established Shri Maneklal M. Patel memorial trust for scholarship or 

financial help to the needy students studying in the various faculties 

fromthe year 2012-13. The trust never takes any capital fee or
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management quota fee or donations for admission in any of its 

institutions.

Nearly, 2250 employees have been working in different 

institutions run by tie trust. At the same time the trust also provides 

employment to the needy persons on the vacant posts of the trust. The 

trust also carries out other social responsibilities.

The findings with reference to achievement milestones of the trust 

showed that Mahatma Gandhi, Sir Sayajirao Gaekwad III and well known 

astronauts Miss Sunita Williams visited the trust and praised the activities 

of the trust. Establishment of university is also an achievement mile stone 

of the trust. Following factors were found affecting the development of 

the trust.

i. The visionary management of the trust who always try to follow 

the principle of the founder of the trust “Kar Bhala, Hoga Bhala”

ii. The Committed and devoted members of the trust

iii. The alumni who occupied distinguish position in the society

iv. Donations given by the alumni and donors of the society

v. Committed principals and teachers of the institutions run by the 

trust

vi. Land allottee by the government

vii. Policy of government to support such public trust

Thus, on the basis of the above mentioned findings of the present 

study the researcher recommends that case study of such types of trusts or 

institutions would be desirable as the findings of such studies may 

provide insight to other trusts or institutions for their development as well 

as their actual role in development of human beings and the society. The 

findings of the development of Sarva Vidyalaya Kelvani Mandal, Kadi 

demonstrate that how the alumni can prove their indebtedness towards 

their parent institute. How the donors from the society can be associated 

in development of public trust or any institute is also one of the important
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findings of the present study. The findings of the present study may 

provide insight towards commitment and devotion of the management in 

development of the trust or institute. The findings showed that after 94 

years of philanthropic experience, Sarva Vidyalaya Kelvani Mandal, Kadi 

has been following t ie principle of “Kar Bhala Hoga Bhala” established 

by its founder.

5.8 SUGGESTIONS FOR FURTHER RESEARCHES:
Looking to the results obtained, findings arrived at, and the 

experience gained in the course of present investigation, some 

suggestions regarding further researches on case study of an institute or 

trust, in general, are presented below.

1. Case study :>f Sarva Vidyalaya Kelvani Mandal, Kadi in context 

to contribution of Pujya Chhganbha should be conducted.

2. Case study of Sarva Vidyalaya Kelvani Mandal, Kadi in context 

to the role of Shri Maneklal Patel should be conducted.

3. The study should be replicated by taking other perspectives.

4. The study may also be replicated using different units under 

investigation

5. Case study of different well known educational trusts may be 

conducted

6. Comparative study on development of different institutes or 

trusts may be conducted.

7. Comparative study on role of such types of educational trust in 

social development may be conducted.
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Appendix-1

List of the Experts Consulted

Following experts were consulted for the Development of the 
Tools of Data collection

1. Dr. P.P. Patel
Prof. & Head of the Department,
P. G. Department of Education,
Saradar Patel University,
V. V. Nagar

2. Dr. M. K. Yagnik 
Professor,
P. G. Department of Education,
Saradar Patel University,
V. V. Nagar

3. Dr. D. G. Patel 
Asso. Professor,
M. B. Patel College of Education,
V. V. Nagar

4. Dr. BhadrauVachharajani 
Director,
Academic Staff Training College,
Saurastra University,
Rajkot

5. Dr. T. S. Joshi 
Principal,
DIET
Gandhinagar
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6. Dr. Pumima A. Trivedi 
Lecturer,
DIET, Gandhingar

7. Dr. Sanjay V. Shah 
Lecturer,
DI ET, Vadodara

8. Dr. Gaurang C. Vyas 
Lecturer,
DI ET, Idar

9. Shri J. L. Patel 
Lecturer,
DI ET, Surat

10. Dr. Vijay Patel
Research Asso. 

GCERT, Gandhinagar
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Appendix-2

Questionnaire for the office bearers of the Trust, Principals, 
Teachers and Administrative Staff

$dHld/H£Uld,

§ U&CH qc<H(H(claWOl?Hi St *41?. u£(H, *4l*-U2M,

51h. c»(l. u£a sl&ar *4ls deewil&aidoisou HiolesW &6oi ph.D. in

Education dl *4(HLU«. S§ *?. *U W Retold Hl?l *UllUddl Case Study

of Sarva Vidyalaya Kelavani Mandal, Kadi in Developmental Perspective” &>. *41 d SllUddl 

JjWU £<j?4l ad*l y<tfC4 &

a. ^4 taaai £aicu>d hsoi, s&«d wuu®u»u *^(rl§i(*ls uftiiseisd uft&d 

m-
?. • act (ciaiaat ^oici^d Usta s&di (cIsihuhs nfttei ds£ s?cu.

3. H$#5 *41®S cLHV d-Hlfos decani a.4 &£ll(Hd Soidl^d H soldi
(clsiHod *4<*di& s?oi.

*. HatG^ls, *4i®s clnar dinifos uR\ledHi dd (claic-id Usoiod
&&*4ldl *4<H4t?l S?dL

6U2{Scl *4$T HlQ>cd ^S^lS^ldl (3^?l«d *41 WdC-d

mud. ^iuciihI *4icd b. ui Wdc-dHi *4mcuni *4t^a cb(0*s v*il«d ?uil 

*4tuaiHi *4ickH (clseulniad dlod (clseu u?U s?cu R°tcd 6u?ld (fold 

QJl?ai ml t\s v*. «Q.2i odai m^Qi & £ni aoicd *4od <4ic4dl *4iu QA& 

?IS?U. *4lU$d5l *4DlC-t (3d?ldL GlUdU $Sd dSLlUddl §cj ml 3?cu.Hl *4ld?l

51.1. Hl<su&(H
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hhi<h.s4/ mm* / (aids/ cifeciil hiM y*iicic4

umfis Hl(|c(l

«UH:

Hsb.

^(RCU

HaiC^lS (HlZiSlfl:

t4ai(H2i, sAni ‘Vlsisu cL^hH:

1. h4 (4iua^ ^oxciqO. ^sca s& &i?i &4<h flails (4sihh'i 44 vqu4et 
ouoictl 4£l *uluou h4 £ ou<*44 hhicUi 2i4 llei 44 hi4 *>u4a al&Hi 
V 4 Rsu4 s4„.

1. oi4 *i*«u44 mM°ii 1 1
2. oleu ^WUHSHl4 Sl^lct ( )

b. (4&i4 4**uhI <*ui4 | 1
4. *i*«u4 *-.tUci?ctmi citu4 | 1

s. hhichs hsoi 4^l(gIci H&a ?n4ei/ sivy. / £1<4$h

□
6. *»u (4cu2j. ?hluctii Hcl *Haej. slB ouoicD. £Ih 4 44 m4<h 4aiHl esilal
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2 (claiaet ^caci^fl hsoi s4 aiSla flails fosiHHi zHoi&m. *mu®u?

uftacol ^ bUU«ll Hcl £ WIOI&1? uRcHOl mil *U^a HlaiHi *>QJLcllSH

c-ohL
1. h?si?<4 <4& j—j

2. h mas hsoi4 Himdidi Sl?U ^^

3. *imas hsumi $fcei?l4 ci4ci4 (—I
4. *i*«u<4 mm^js t$rcucH£i& t—J

5. *imas Uscum wuus cmi *l?iids(U>il<4 R*&i L—J

6. hhuhs hsowi wuus cuu £l?ild$(UHl<4 £?l4cii I 1

7. HHW HHiaS HSOl^l MUcuhI Maci £ld [ 1

8. H?Sl4 *Hl®5 HS12J. I 1

9. (claisM «i nmas hsomi (clsiam h$<ri(qIcu I 1

10. *U &C1121 MUdl Hcl ?4aei sle OUOldl cO. <4*1 ?Hlila c4&Hi &?ltol

3 h<4. foaiad Scaciiafl hsoi s4 aiSlot ^uCaTs fasiHHi muhl Hcl £

chichclI<4 hhi^si aidl $lzi cl <HLCH<1I<4 mil ^Hiilci cfteiHi V <4 Rsu<4 s?l.
1. a?t ?HiuaiHi ^uci<4 nsiei | i
2. H?S12*(1<4 HWU?Hl HCLlctcu Hl£4 4(cl |---- 1

3. hmc-is hsoi a?i (ciguall^Hl mM oleum mci<4 £ |---- 1

4. h mas nsowl 6icu?4 ct?$*(l hoki £i°i l  J

5. HSOI HHllolct HWIRHWu Oj^cL^d (cimaM d?5«(l hoicQ. ?Hl©S msiai I

6. H«U<4 oltml4d HlM?cll I... .J
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7. IRI &CU2* *uu®u Hrl Bl6 c*UC4dl llil dl <*M CHI&hL 6€ltcil

4. nd fcaicui ^oic^Q hsoi s& ai?i aieXc-i uiGTs (dsia. Hi e&oieid *um«u? 

U^CH(Al M IHIHoU Hrl £ VCUOl£l? nRo«Jl«d Hid *Rld(H od&Hi *R0JkU5H

gohI.

1. h4 toad Soiai^d nsaid daii hhw d?$«d m®s H£id H(h & I I

2. nd toad $aicu$ hsc/wi m?£?d q^laeaii si?i| hhlwi <pi ^£i hdK
ct?§8d dU©S H§ld Hch. & l...  1

3. H?Sl?od adGR si?t|l ^ciPlol? H*dl*Rl tosfWl UlM Htj, $. CH0 ?l$ & I

4. *iwu®u <?j: d^d (toad^d wi (cIsihhL uldiatl $krI *Hid & |—i
5. HdUHS HSOld H?5L? *Hl©S H££ & I I

6. M tod HW«11 Hrl ?Had §10 CRlCRdl |ld dl odd Hlda odaiHl £Sltdl

5. dd toad icRc^d HSOI S& fild HIHI&S (dsidHl ?Hlda dloiadHl <4d 

S^llda CHlOldl ^HllUdL Hrl £ CRUHdldl HHld.91 ddl |ld Rod Hid *Hlda 

CHlatHL V ad Pl3llad S?l.
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1. «i?i 5? s?4 1—<

2. Gleu^i ai?i hhismI (Rsio. I—I

3. oji^icuticHeO. dlau3i4 hiR (cimgfT^oi usd? I—l

4. ttHl'S'Rl vgftzurt ^¥£4 (3W4. Slau^l Hl£4 Strict l. j

5. c^ia^iGls *40*u*iSHHi iSwUe I I

6. mouc-izM *jfouna?i (claiadusd? I I

7. Sleu?i4 w& m& *is*h<?*u(*Is a?i sfeicet (Rsia. l I
8. *Ho*4. Hsic-eic-iad Clic-M *iHU*4l«4 I----J
9. ttlHl^S 6l«4 I------1

10. *ai©s aa okhou (claieffadR Gtetq GV $. hi#
I—I

11. 54Hl#*Hl°tl C2UCIM&S (RsiHHi H£l2t

12. *41 Slqi21 *4ltMt Hcl *4.0*1 Sl6 <HL<HcTl £l*l dl <4*1 *HlR(H odatHi 6 Sit 4

6^4 fttuctfi $(acu$ nsdi mtuou a*u oue iUnRc-t *h<*o*i
(Achievement Milestones) hR 58 58 &?

1.

2.

3.

4.

5.

6.

7.
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7. &4 (c^ic-m laiataQ nsch. c14 mtu<ni &2U ou& sin (4si& hi£4 &4i*6 
HH^OlKOl Hrl si &? ((4st& 4 ouoicll cl«U <*4 ^lli)

8. &4 Siuaei ^aici^Cl hs«i *i?i (4ai44*u uoeu^i hi£ crU4s ^(4uwl 
uiscuhI *>u4 h$ oucm.44 hhi4?i airil §& 44 *u4 *>u4a c4&hW <4 
&su4 si

1. cpfoisl
2. ■uioisuai
3. su^e?ia .
4. 4lcu°i SJtkWl^tt E

5. &s>ea cioluisl

6. 4eM.
7. ^MSiazi C

8. *Hl &CU21 *»UU®U h4 sle 0U<Hdl ^lai cil 44 *>u4a cigiHi 63ll4l

9. &4 {4aiaei Soi^O. hso\ <*i?i Kleisl/s4*ui4«u cauci*u(4s (4sui hi£°u s^i 
\jlsi?«u V2i<4 s?ctmi ^.i4 &? # aiaii &m4si a4l |Uu. 44 *u4 *>u4a 
alaiHi V 4 £4?u4 si
1. dlaisl hi£ vSleu^i <*>I *—*
2. Slaisl Hl£ 6^1 Hl& VlrtUM i---- 1
3. *>u (4cu2i *hiu®u h4 Hoy. sl6 aiai lie* 4 44 **u4a alaini e?d4l
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10.^4 (4&UH2* ^yiai^O. hsci mi fle#s/d®iilet(§ls 4h«u dsi&Hi.
Vlc^U^ot ?HtUcuHi ?>ucl &? <$ oucHdloil 2tdl fid ct4 Hl4 *u4(H CHlglHl

V 4 Gl$ii4 s?l,
1 He#s/ d°i HeU55Ls s4di2M4 siho(1£4 iasiISi ux/tfdiH a?i

(foeicicuHi & ------

2 Hs#5/ (olol fields *Hl©S CHUR fcUUcUHl *>Ucl & L---- 1

3 Ha#5/ dd flails i4dl&4«3 (3*d W Hl£ 4du(fd S?cUHl &l... J
4 Hatfi^s/ dd H^s s4di&44 m®s &§dloi s?cuni ?hi4 & (—i
5 Hs#s/ d°t He#s 34di&4di 4di4di hsoi 4didd &Hu4m

ml $. Hl$l HIUCUHI b{\A & i )
6 *U ddld ?Had sl0 ftrl 4dU<?d fcUUcuni ^icicj fid dl <44 Hl4<H OllaiHl

6 441.
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Appendix-3
’&4 &£UCH2l l</icu$(l HSOldl (clSlttlcHS

3013 j^c-usici mloii U9il

(1) &UUdl Hcl (4&IC-121 ^OlcuoCl HSOloft ?«UUdl *imidt Sl?U S^l §dl?

(?) ?l4 (4ilUH£l loic^ft HSOldl ?€UUS OddOU ^ ^Udl4c-i ^JcidH^S? (HCd

lloil QiQil ’ Umi ci^Hld MH21HI left &

(3 ) ?l4 &CUCH21 loic^ft Hsoldi (4si*ldl dlM SR SIR MHl 911 Hll ?

(X) h4 (elaiC-121 loicy^ft HSCil StoRc-l M R MlUdl Hcl &&R S0 56 S?
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(h) *t4 (claiaei Scacuafi hsoi mi (llmm &cuy4l **<#1 se se *uhiR?s ^cuoiei^M
doucicuni *>u4 S ?

(s) w4 (claic-tai $cncu$ hsomi (4si*iotl *t4$k& ^H^oiical h?1 sell &? su 
hi£ ?

(j) *i4 fteuc-iy Soiat^O. hsomi (4sih hi£oii jjoei yciicaei? u£o«nl szu sau &?

(O h4 (claiazt laicvafi. hsomi Rsiwhi *uh°u h4 sl6 ^a?lus uft&toil &? §i dl
S2U S2ll ?
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(e) *i4. CcietiGiai ^oicu^fl. hsomi ?] &
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Appendix-4

List of the Documents used for Data Collection

1. As a primary source of Information
i. Annual Statement of “Sarva Vidyalaya Kelavni Mandal, Kadi , 

From the Year 70 (1987-88) to Year 91 (2012-13)

ii. Constitution of “Sarva Vidyalaya Kelavni Mandal, Kadi

iii. “Sarva Vidyalaya Kelavni Mandal: 9 Decades of Philanthropic 

Existence

iv. KadiSarvaVishwaVidyalaya: Information Brochure

v. DARPAN: Achievements of Faculty of Education; Annual 

Magazine: 2013-14

2. As a Secondary Source of Information

1. Books: Following books were used as the second source of 

information about ‘ SarvaVidyalayaKelvaniMandaliKadi”

i. PragnadeepChhaganbha

ii. Karma Yogi Daskaka

iii. Karma ChudamaniManeklal

iv. DhruvTarak: Maneklal M. Patel

v. SarvaVidyalayaKelvaniMandal no ItihasGranthn

2. Questionnaire (As presented in Appendix-2)

3. Interview ( As presented in Appendix-3)
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Appendix-5

Constitution of SVKM, Kadi

fasusH *U<* |
\

(•*« gVttt)

ftiNragi
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I rs ‘ ■•m

■UM ' f+; r*^

*u m'mi ^ V W* *»>«»* d.
ibt i- »u ‘*n* R«mH Ivh^I Vn’^ *;«'U

/h'w* itowi •««& «,
* HUI j>

*« *** »iw *a «r**
•mil *w!l ifoMlI ft&* 

mu 1 “fttftfc i»ii4 3Ufc wti tid til $ipI *rtt 
a <¥t*

*u Sm£ *c *iRu \ *n <n ml .■ ’
v m . . <% *,".;

V'^rti ^iLRk, -GU, ,-i lljfl1
*a«H *wa*K tfufl. iinfl, v*#l <&t m *A
suw ftw* *w$u |tu€ «Kl s»'m VWirw>

>*** , . r . .. J- .” ,* .
\ *ti^i 5usi a*t» *hI hmjI V«h |Mwl JN-J'ia *ta*u

, ^ S vDavft. .
t vii^ri *u«4 w* ftuW aiU^ii 
i mN & *mAi, Hiiftiwrt, *iww1&*

**%«*u, t&iMW, %ai«u,
ti<tqeL«ll, «m$tt«n, Ucllfl <l§t, Mft «u
j^uh amittf *Sl &(l «>fcai i&te vfa?

y Hn *¥ faflu %mRa 1 $*tft Jiftit«*L
X )«H^{1 Htftl rn% «Sl tUtltfSlI •
I <fen ♦’« *£l ♦IwHOx *V*t8 M <tAt* k^u

,* $. %*•*!* »£ 1 vmk<iM%£ ft ¥fla««ifct it 
£ *ii itetoi Ml *miXU«iMi$*Jlrt» »ft a# $41 

*4* * rai m+ *«fci *m «‘«u$A *i(4* *4t*
*4.
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I» * -jrj i* j m j % *
>, i

( am MfW MPi *3hu **Wit
»us?(H Vitvi 4iR» «hH

» <MU%«
*u VtfOkU flVi 4H irt *i4tt ft* ^tC wl* iN SKI
ktN^ *4&i H^)4l Mpt 4 <m % n*i% »u v*»w «wi«i
W «Kt • j1

e

4j

to

H’wm *ftirafc«u <d\ •ftSl *||l vfo •> 3 <«* «& 
U* •**!¥! y*t CVHM aWtH M S 4V* «*U«I

4* t*fc ifrt
If*H* ^ 44* rtMw li»»« 1 ^
fh^Hl )> H\«« 1 <Wl 4j t.

** *\*o % <i*ft 4&
n t\« |<1«(I1|(

*iim-i «*u«t *1* \999 )90|
tttHi Mittf

j it tMt 1 BPfl 4|
XlM 5- (\) ||W» «%**»!, Uftl4» *1*1

**&n tniifei *q|&
(*) «H«U <fafM( •fHlH \4<*l Wi "U^fl 9*H4»tNi

<l) UH »U*ft W3I %c* Ml 4*t4 *Mi«S «Ni M
dfl*&,A)ft*t lt«u -iHrftHt »w
mi-d «£t wr ■«» wtimtt sNcM m ^ 
•&fl £ H 44*41 mm

MWrfi iW <R* 4rti£<*$ **t*44rt ■# $1 iiluf >w 
l*4tt &« <*ftl£|l3 #1* 4 4i MS W$L

<®?hi im%i41 vM mm mKi*M «mt *vl «*t*uMt 
hVwWI mm t-wx 4lL
<*) fe) ^Wl4 W*3| «*VUM* »*i| 
to) W41 aww ufo ftctf

Wil4 4*H lt*4 *^*«| i*i**tt%Q (*) Rtm*
M4a4L
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I

l\ 1'** *ik tfmH kv& mpAA *fku mi m2 43k
t&L

(\) mrntq m (*) 4^1 >m (i) *mm Vm.
V fcltav Ml

ww SINta mxittj wu •*&
•A 5 4M n*l n&
v •&#&* iki mIRi mOb tnk <ni flam <wi4 

mi{.
K *rfln«rfd “t*«™ ^ **ujf <i*i wA arf -&

*4 *4 qrftf* «$* m m.
» V4PVC1 ft^H Htfn^tHl tfeM* «a MWN*

* «i *P m2 ^ Hvn 4h%* «A *%fl M’lMl *tufl 
4*4 (*iM|l mt-J.

1 iHUtfH, ¥4%, m*®# *4 *fl 4mii- 
t m#0£l A* Rmm “A ?Ml mw iwtf.
® H'lfrti *2 *|% «**rt <%* *fe? Ml

m&ii’ft&H 4vu m *t*m
t* tfMi, awi Whsi* «-A **Bt

« ttMifeai Mti “11 %‘*Pki 4W«?Wi»Cl 4*4£h4 fit l* 
44’ m2 Pfc$t #H *A “<N **4Ai 4wi*ill <4 tffl 
*41 4A*i *%A5|i *u«j nfcfc,

« ti**q tu$ >n4 wt «***$ 4H ^VO ft*|» 
«nm*t tMi «tfc.

it fttn Hcu |<Vut 4^a ^1*1 «w^Il

w “11 *#*4 trt* turn Rim *tm%q wtmtf rt «tai%
m*u 4% *tA ii^UHi mt*&

9 R**hi twAA mm-* <A “u *f#%4 tt4*mS V4ii
*»«£ *1% “pit hHi^i *mt tiA «k *vt*i nwi m2 
$U*u»tI mrtfc.

w £*fti*lA «hA ataikA feifag fiwtaMi 9111 »flki ®hr mi 
M'&WL *4 &t% “A **4 43# *t&

9 <%ASMI fth Amp At* %u i*^li Bm* M 
«xt *w*4 mi **%tt Rhm mi 4m%«u **QAwi *t*i fit
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•tHfc
' ■ . - • , :*•• ’ r- '

t**M*WM« ^ . ,_,, 4f
4k% anHwHa*m& 4$m *m&4*uk.

1 *% * tfittt*
% *» * ,r

« *&** vtJ&wM ^ * „
V MittrMfcK •fe 1 ,r

M «mnil ffAtfilMM H t ,.
\ 'Ml *Wft «rtt Hilt ««&* MWM*

HltMi^fl <«. ftaitfAi’ti *tf05UMWt ^ a ,.
i> *ri HMH Mb (Wtt M&f**ti*

*«¥ft*’*H* ** » ,>
I* W

AM9» W*<| •!*** MM<* MMlM&t fclftlj M^lWl
*i<e& *1 2 WMMft <fi$ «r*» *ft<Q Hi **m*iHi 
MW Bv ti'* .jtfHwiiMi*# vmi *iB B 
M* <*d ttfl *rt* tBl
«IMim mfil *3% IMK^M *& H«fO& 
M'^l M‘$Ml ***** SMUtf*!, H^MHi HK'tkl
if4& %$& *H B% i*w **B* MUlnii tfHRfct ii^i4 
|A o*&Mm M*4*U Mil mil *|t$L

t* ***** IfWj* \/» *mBi im *1* & «*i% »B Bdl
aB! *OH *«d$ *BH

\ «M}*I «*u i »Mti* imi *tnw*t
I V#H» *tn* iHty dN| ft**** dMM®}’ B B

Uftftq tmfMt ‘H'fcfl Hii ^ «$■ «3*.
* Ar trati y*i *IHii<Hl ftni|t *rtl w* iwvfl 

«tli5fl m>u^‘ Bl*| $*i<ta\ HrtQ 3%'rtl, 
|Mi iMl, fBg* *tw* ***& yd 
Ht«H fofc i*fl mi **i m.
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•■¥ 'ftta ***** *%

«g>Y \ •' >.”?>; * .* jvi ■ - ft
h « nn1 n4i.
I »ww MM % M| «Mci Vft |P*tt

*ta *Ui M1*^ ***-» iHMl W** M# m
■'# *4* %1 *4 flKll JMt

t *W& uMtti M i1!^ *fl»1*lf; foi 4t&«£l 
<011 «%fc *a%«0*r¥tfe.

fc u**%0 (ixm ftjfltiMtt 48ft*£ «Mi4* rt*‘ «*t *40t 
M MlMUfllt, nifidi tifttHi ftrf *i, arfMlrt.«kt Jfari 

till rt|fl Ip* m% I) fifaffe mm mk jfit Mi afti- 
tfffife. i.

M ft'siHi «dOMi m Mif *£a£lftt ml

Pm4a iii dm mAh* *«*. ...
<4 %cce^« 4ft ‘ .
\i. M.'it* d*v k'tl )iki 1& Avfc

4 Hi *& iH* mk 3^4 *.W ^301* '■*«. **iHt 

«rt|d
ta V«M *A" (V*t *'H*W<I *3 ***4I ?Wrtl

tv 4^*1 (*Ki|^ *Nb Mi ^WMHk VW) 41 Ml

tit?*** *U*tiI
\H IttfHq %i'|fc*l dMi *|ft *$*

% e'NHMPIfr *W Mi*t$ *1*0 4*6 MU VU MiMcl 
C***H

*11 Mft i *0 6*-« <l[ Al** *ail **% HlPMtt 4*6 **H» 
**Jt « 4HT4C1 IMM -lfM tfom# feft&fl 6ft. 

m ur^otoi <mQ%i
« *i *#ta» |’m n) *im f*kt f* (*) wt* ft

<*) *4* t'4 (V) *« 111 «»a {M) 4*11 |1 »Hl Mft 
*14 wl. r

««1H*ft ('« <1* j|« |li^i Ml **# Hftftftt *1*6. 4*6

f‘«% W*6 “WM* **«% i4*U4t *149:
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1
ij mu4 iwO *ui$i

«iT aw* ^ iiiVfl n*m 3 M«C tt«»* %'«Hl »<t &i
v&.

« |*4 CPU «Rtfl **wl
»«m4 &*$ **t dM mm* «im -fm »i4 5ft
*ft *i4 4ft<0 m wm*i V* mA <n^» «*** muIl

1 0. w*4 *«, ***4*4 ah. Rwrtd «»4* W
«fls? 41^1 Qw <t«u AW *i *w Wfi mMI
•#H, S^«( WWHI t I'll 

W kK* 1*4 cPtl tf* f*tl -t^i «**$ *4Hk»OOAPU *m 
3*W Wf0£t*I "W fcUttt BAl •*** 

«tt AA, *4**1 Sill W %fl «H«q| «*u 
MMBi mma |*t* i> <N AMtti H faml mi
*vwl «m xnvU *•i%(i ^ Wht&l*
I *AiA fcWi4 CWI tu*q* tatt *wi4 Hm *wu\* 
V#nf| d «ft B m% <&ia AimAk a*tt V#» *4Ai 
fyl «*»WUH> V«*l Ml* Al 5 ti *t& «*ft» ■»«& 
*A *u ^utq m%ii *<tf(L&i, *Wl& Wb^flAAi, 
mw^* &X W4* *4* iuikvi

9 ^%>i «$ Wrt mi «t*ti *u§ muw, iWN
Midi V**mi «iA Ai«rti*l mkA "A Bil Apfti* rt*U
^f«awt V4A» <Wl <**««* kfw «A B An 4 <i% dA 
Mid At* Bvfl *£Hj kvuM miiXL 

m Vw*u *A wtf m5 *uqHI Bn W *W **$ »A
<*M **$L

f *fo*Q umiAi mB *i«uAwi hi¥u Mift <flu *HNi 
MtotiAt A4i **B ^i^si At<ft «ttL mB Bii SunVt <t<tt 
oWiiHk Min B«i miA <mi ifotfc*
MWH.

vs H'40|4 *i4 (\«krt «A *&<n Tf*OT4 nt^Hl # mB AW 
^ WicAi B*h tu *A* d€lA A^«q HmAi 4ik 
•ill Bhv fWi M'tt M « MW «kH 4i.
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*

te *r* torn**&&*> ** vtktfb ~
m, flftt m^| m ***

\ k^h »& tfMM m ’*irtv «*t 3a ft*
«Mi *A ***** *NM 4^ «'#*<«¥ 3*1 *tf* 
<13 «wii% tteoti «amfc mi;

<w V4SW (jOW.'Pwl * foqft #w ft** 
«fcw«l «A i*4 S foqf* -TO*

kfe* ' .*• * *%.«.. . .„

U h**a4h¥
$ 4.HM X*ll* 19* fat** *U «* * 

t-Am -*3 33 tt <i$* *4* 4ft* **%&
crtnftp&u

* Wlfttg wai *A «%#HW V^HI 3
ift«i kMT*< R& **%

. -aw *fe ■
* &** «**« «M «it^)i ) **L -d*#

* *ft A* Wmfa* «*•
m «ll Wm m %fctf tfh* *t*u
I *w0 A) Mifnni mrtwfti ftm* **i -if***'*

-wart t* H*i. ' *
o ft** *u SUM tii|i ** Vih, *u wart 

w\\ m\ wm i immi i** -iftinw
fr*»a <*■«* ml «wMjni ifjn

«%* *C «fc.
€ mn «ih* VipA «*tmrt *<£l «*,

k 3|Am ml U&4 19% i tfl «* mi «N 1WL
t« Qwiffft* ifet Ph3hi «* *mt -tift Caw* «'% **i 

•ha, -m %*u4 foi*a awn m mm,-** %fau«ft
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If

•III? I attaAfc*
******0, m tmlumi «i* w% ftn ft*
4?qHfli Vflffii\A ?WI ft, *4 iftl -«Hi*WI $ ^ il*M %

?r* wFhmA
*■ 'ti A$i 4*i *& •Wl'll Hw

®U3W ^ m • . |-
*MtiWNW(t 4M|;-mf%

^1* wi«i % i*iWj / ■’ ' 'J^' ^
? *ot? -t in a feu*u )w^\i

*U§4 •iftNCWI ill*
’.* * Wim % *u,*t %*& iSL

* w* %f H?t*i Wi*r «u& m »tH *kti
*^4 m< %nn^.5iw »• **»A .tm Slite

I hkk 4
y*to 4i ft* atatft# **«? *4 v*& %"** *t
ftrt *i <H1 ^u4 titf w#»*twi *A

«M1 ftftt ftH?i WH itt
*ft& *u *u*w4 /in WM'U aiV'h aft**! tfffc 
$l<ft *hA

u iuHt^ %««•€ 3&rt *14, ftt* WMt uvtl
til «U> **u* 4iim w fi*«

'rt it?) ^iiMrti^l *frtlL
< Vmft uHttq «mi til «)* fikMtd 4M 4wi? 4ft«t*A 

«*41>f 4114ft tf<W iwi'li *tfl& N $HNt 
3!*4«U *HiW& ttt 4HMI *!«.

* ¥•»( 4k «Nt«l tt*J*4 «4 *<H ***J

\» tttawi «*mj ^ iwH) ktfcq *T%?rt W 411411 tftN 
!kk4 Di?fi nh&L
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6
**4 kml ltftqi HMii art* «tnt»d

Ttoptik *pih Wk mfiu
U iUMt'dWaNS*! •£ 3 a

atom! Aim *M «Mnib am |t Ulti4Nt %
A ft#u «mu& 3ki»« *>b
tuHftl %nn ^w*u4 uNtf h vfoaQd 
*kh $*{* m mWlk *M *A)^ «mi4 A*k An Startk *j ^ *wax» v** * wt «i*n %» 
•t «rt Sfc wf m* «M»di ^ ^ *4N mi km% 
•♦ft. «h4 Aik «m** Mu^a k* v»4« xjM tfl ai 
wiwImi UAL ^tw wwBv wfea «***.

ft%u \&tot **% I $*ti% k«4 ««
%MMi^| «K& d. ami tfuv, Aiu I «A«i **tt 
<**i4 tm &m *m«£i4 */* "tiuM <i|l
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Appendix-6

Information Brochure of SVKM, Kadi

HUfliblHU
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Appendix-7

Information Brochure of Kadi Sarva Vishwavidhyalaya

Kadi Sarva Vishwavidyalaya

Information
Brochure

www.ksvuniversity.org.in
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Appendix-8
List of the Office bearer of the Trust

Office bearer of Sarva Vidyalaya Kelavni Mandal, Kadi 

(Year 2012-13)

Sr. No Designation Name of the Member

1. President Dr. Rambhai M. Patel

2. Chairman Shri Vallabhbhai M. Patel

3. Vice President 1. Shri Manilal Ishwardas Patel

2. Dr. KanubhaiD.Patel

4. Secretaries 1. Dr. Manibhai S. Patel

2. Shri Manubhai J. Patel

3. Shri Maheshbhai P. Patel

Office bearer of Sarva Vidyalaya Kelavni Mandal, Kadi, 

Gandhinagar Branch (Year 2012-13)

Sr. No Designation Name of the Member

1. President Dr. Kanubhai D. Patel

2. Chairman Shri Vallabhbhai M. Patel

3. Vice Chairman Shri Tansukhbhai P. Patel

4. Vice President 1. Shri Dineshbhai B. Patel

2. Shri Vishnubhai P. Patel

3. Shri Mafatlal Patel (Patel brothers)

5. Secretaries 1. Shri Khodbhai H. Patel

2. Shri Manubhai B. Patel

3. Leut. Colonel Hasmukhbhai M. Patel

4. Shri Ambalal S. Patel

5. Dr. Bharatbhai A. Patel

6. Shri Hasmukhbhai G. Patel
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Office bearer of Shri Kadva Patidar Kelavani Uttejak Mandal, Kadi, 

Gandhinagar Branch(Year 2012-13)

Sr. No Designation Name of the Member

1. President Shri Mohanbhai B. Patel

2. Chairman Shri Vallabhbhai M. Patel

3. Vice President 1. Shri VitthaldasHemdasChoksi

2. Shri Manubhai A. Patel

5. Secretaries 1. Shri Khodbhai H. Patel

2. Dr. Jayantibhai M. Patel

3. Shri KiritbhaiRamdas Patel

4. Shri Dr. Ramanbhai G. Patel
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Appendix-9

Pujya Chhaganbha

Shri Maneklal M. Patel
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*

Shri Vallabhbhai M. 
Patel

Dr. Kanubhai D. 
Patel

Shri Manubhai B. 
Patel

Shri Hasmukhbhai G. 
Patel

Shri Tansukhbhai P. 
Patel

Dr. Bharatbhai A. 
Patel

Shri Khodabhai H. 
Patel
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Appendix-10

Kadi Sarva Vishwavidyalaya
—■■■■■■■■■I m IM 1. l1 ,<y*:

A University Established under Gujarat State Act (No 21. of 2007) 
Sarva Vidyalaya Campus, Sector 1 5/23, Gandhinagar 
Ph:+91 -79- 23222664/23241492 
www.ksw.org

Ref: KSV/Misc./09-10/197 13th August 2009

To,
Shri A. K. Modhpatel 
Sr. Lecturer,
District Institute of Education and Training,
Sector-12 
GANDHINAGAR

With reference to your application dated 27th July 2009 and personal 

discussion you had with Chairman of Kadi Sarva Vidyalaya Kelvani Mandal 

I am directed to inform you that permission as requested by you has been 

granted to conduct a case study of “Sarva Vidyalaya Kelvani Mandal”, Kadi 

in connection with your pursuing Ph. D. in Education at Sarasar Patel 

University.

This permission is only tor above purpose. Your work shall not any way 

affect the interest of the Mandal or this university.

Thanking you

REGISTRAR
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